University of Wisconsin-Whitewater

Curriculum Proposal Form #3

New Course

Effective Term:
 FORMDROPDOWN 



Subject Area - Course Number:
SPECFLD 385/585  
Cross-listing:
     
(See Note #1 below)

Course Title: (Limited to 65 characters)
Cross Categorical Field Work
25-Character Abbreviation:  
CC Field Work


Sponsor(s):  
MIDAS Committee-Dept of Special Education
Department(s):
Special Education
College(s):
 FORMDROPDOWN 



Consultation took place:
 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes  (list departments and attach consultation sheet)

Departments:  
Programs Affected:
None
Is paperwork complete for those programs? (Use "Form 2" for Catalog & Academic Report updates)

 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes
 FORMCHECKBOX 

will be at future meeting

Prerequisites:
SPECED 205, 324/524, 325/525 Admission to Professional Education 
Grade Basis:
 FORMCHECKBOX 

Conventional Letter
 FORMCHECKBOX 

S/NC or Pass/Fail
 

Course will be offered:
 FORMCHECKBOX 

Part of Load
 FORMCHECKBOX 

 Above Load 


 FORMCHECKBOX 

On Campus
 FORMCHECKBOX 

Off Campus - Location       

College:
 FORMDROPDOWN 

Dept/Area(s):
SPECFLD
Instructor:
Diana Rogers-Adkinson

Note: If the course is dual-listed, instructor must be a member of Grad Faculty.
Check if the Course is to Meet Any of the Following:

 FORMCHECKBOX 
  Computer Requirement
 FORMCHECKBOX 
  Writing Requirement


 FORMCHECKBOX 
  Diversity 
 FORMCHECKBOX 
  General Education Option:   FORMDROPDOWN 
   

Credit/Contact Hours: (per semester)

Total lab hours:
     
Total lecture hours: 
16
 

Number of credits:
2
Total contact hours:
32 

Can course be taken more than once for credit?  (Repeatability)  

 FORMCHECKBOX 
 No    FORMCHECKBOX 
 Yes          If "Yes", answer the following questions:

No of times in major:
     
No of credits in major: 
     
 

No of times in degree:
     
No of credits in degree:
      

Proposal Information: (Procedures can be found at http://acadaff.uww.edu/Handbook/Procedures-Form3.htm)

Course justification: The WI legislature has revised teacher licensure formats in special education to be implemented in Fall 2004. The licensure options under these new standards require revision to the current licensure curriculum in special education. The specific changes to certification are provided below. Previously students obtained licensure in one area of special education. Students must now be competent in all areas of special education licensure as well as be provided additional specialist knowledge related to at least one of the categories. (LD, CD, ED)

PI 34.29 MIDDLE CHILDHOOD THROUGH EARLY ADOLESCENCE - SPECIAL EDUCATION or EARLY ADOLESCENCE THROUGH ADOLESCENCE - SPECIAL EDUCATION

 (a) A license under this subsection allows the holder to teach in a program serving pupils who are identified as learning disabled, cognitively disabled or emotionally disturbed.

(b) Candidates for a license under this subsection shall demonstrate proficiency in the standards in s. PI 34.02 including knowledge, abilities and dispositions specific to special education and complete an approved program in cross categorical special education with a concentration in one of the subcategories in par. (c).

(c) The following special education subcategories are available as individual licenses and shall be included in the cross categorical special education program:

1. Cognitive disabilities. 2. Emotional disturbance. 3. Learning disabilities. (http://www.dpi.state.wi.us/dpi/dlsis/tel/pi34.html#teachingcategoriesmidthuearlyadol3428)

Relationship to program assessment objectives:


This course meets standards (insert) outlined by the WI Department of Public Instruction and the Council for Exceptional Children General Curriculum Standards as outlined in the syllabus portion below. The activities of this course address phase 3 or 4  portfolio skills for students in the required department/college/Department of Public Instruction portfolio process mandated for teacher education licensure programs. In addition it supports the College of Education conceptual framework as stated below.

Our conceptual framework, The Teacher is a Reflective Facilitator, is the underlying structure in our

teacher preparation program at UW-Whitewater that gives conceptual meanings through an articulated

rationale to our operation.  It also provides direction for our licensure programs, courses, teaching, 

candidate performance, faculty scholarship and service, and unit accountability.  In short, our teacher

education program is committed to reflection upon practice; to facilitation of creative learning experiences

for pupils; to constructivism in that all learners must take an active role in their own learning; 

to information and technology literacy; to diversity; and to inquiry (research/scholarship)

and assessment.  Therefore, all syllabi pertaining to courses required for licensure reflect

commitment to these underlying principles.  

Budgetary impact: Replaces course SPECED 
492/725

Course description: This field experience provides all students with the opportunity to observe and participate with classrooms for children with cross-categorical educational needs with cognitive delays, emotional/behavioral disorders and learning disabilities.


Co requisites: SPECED 361/561, SPECED 360/560, SPECED 426/626


If dual listed, list graduate level requirements for the following:

1. Content (e.g., What are additional presentation/project requirements?) 
 

Students will prepare a presentation on the impact of changing categorical assignments on children with disabilities.

2. Intensity (e.g., How are the processes and standards of evaluation different for graduates and undergraduates? ) 


Students are graded on a differential scale of a, AB, B, BC and C.

3. Self-Directed (e.g., How are research expectations differ for graduates and undergraduates?) 


Review 3 articles regarding the impact of cross-categorical programs on special education students.

Course objectives and tentative course syllabus:

Text: None

Unit 1-

Behaviors and expectation in field experiences

Professional Ethics and Confidentiality

The role of field experience students

Reflecting on personal practice

Unit 2

Writing Instructional Units and Lesson Plans

Unit 3

Group Processing of classroom experiences

Standards

Special Education Standard #4: 
Instructional Strategies
Common Core

	Skill:
	

	CC4S1
	Use strategies to facilitate integration into various settings.

	CC4S2
	Teach individuals to use self-assessment, problem solving, and other cognitive strategies to meet their needs.  (Replaces CC4.S12)

	CC4S3
	Select, adapt, and use instructional strategies and materials according to characteristics of the individual with exceptional learning needs.

	CC4S4
	Use strategies to facilitate maintenance and generalization of skills across learning environments.

	CC4S5
	Use procedures to increase the individual’s self-awareness, self-management, self-control, self-reliance, and self-esteem.

	CC4S6
	Use strategies that promote successful transitions for individuals with exceptional learning needs.


Individualized General Curriculum

	Knowledge:
	

	GC4K1
	Sources of specialized materials, curricula, and resources for individuals with disabilities1/.

	GC4K2
	Strategies to prepare for and take tests.

	GC4K3
	Advantages and limitations of instructional strategies and practices for teaching individuals with disabilities1/.

	GC4K4
	Prevention and intervention strategies for individuals at-risk for a disability.

	GC4K5
	Strategies for integrating student initiated learning experiences into ongoing instruction.

	GC4K6
	Methods for increasing accuracy and proficiency in math calculations and applications.

	GC4K7
	Methods for guiding individuals in identifying and organizing critical content.

	Skills:
	

	GC4S1
	Use research-supported methods for academic and non-academic instruction of individuals with disabilities1/.

	GC4S2
	Use strategies from multiple theoretical approaches for individuals with disabilities1/.

	GC4S3
	Teach learning strategies and study skills to acquire academic content.

	GC4S4
	Use reading methods appropriate to individuals with disabilities1/.

	GC4S5
	Use methods to teach mathematics appropriate to the individuals with disabilities1/.

	GC4S6
	Modify pace of instruction and provide organizational cures.

	GC4S7
	Use appropriate adaptations and technology for all individuals with disabilities1/.

	GC4S8
	Resources, and techniques used to transition individuals with disabilities1/ into and out of school and post-school environments.

	GC4S9
	Use a variety of nonaversive techniques to control targeted behavior and maintain attention of individuals with disabilities1/.

	GC4S10
	Identify and teach basic structures and relationships within and across curricula.

	GC4S11
	Use instructional methods to strengthen and compensate for deficits in perception, comprehension, memory, and retrieval.

	GC4S12
	Use responses and errors to guide instructional decisions and provide feedback to learners.

	GC4S13
	Identify and teach essential concepts, vocabulary, and content across the general curriculum.

	GC4S14
	Implement systematic instruction in teaching reading comprehension and monitoring strategies.

	GC4S15
	Teach strategies for organizing and composing written products.

	GC4S16
	Implement systematic instruction to teach accuracy, fluency, and comprehension in content area reading and written language.


Special Education Standard #5:   
Learning Environments and Social Interactions

Common Core

	Knowledge:
	

	CC5K1
	Demands of learning environments.

	CC5K2
	Basic classroom management theories and strategies for individuals with exceptional learning needs.

	CC5K3
	Effective management of teaching and learning.

	CC5K4
	Teacher attitudes and behaviors that influence behavior of individuals with exceptional learning needs.

	CC5K5
	Social skills needed for educational and other environments.

	CC5K6
	Strategies for crisis prevention and intervention.

	CC5K7
	Strategies for preparing individuals to live harmoniously and productively in a culturally diverse world.

	CC5K8
	Ways to create learning environments that allow individuals to retain and appreciate their own and each others’ respective language and cultural heritage.

	CC5K9
	Ways specific cultures are negatively stereotyped.

	CC5K10
	Strategies used by diverse populations to cope with a legacy of former and continuing racism

	Skills:
	

	CC5S1
	Create a safe, equitable, positive, and supportive learning environment in which diversities are valued.

	CC5S2
	Identify realistic expectations for personal and social behavior in various settings.

	CC5S3
	Identify supports needed for integration into various program placements.

	CC5S4
	Design learning environments that encourage active participation in individual and group activities.

	CC5S5
	Modify the learning environment to manage behaviors.

	CC5S6
	Use performance data and information from all stakeholders to make or suggest modifications in learning environments.

	CC5S7
	Establish and maintain rapport with individuals with and without exceptional learning needs.

	CC5S8
	Teach self-advocacy.

	CC5S9
	Create an environment that encourages self-advocacy and increased independence.

	CC5S10
	Use effective and varied behavior management strategies.

	CC5S11
	Use the least intensive behavior management strategy consistent with the needs of the individual with exceptional learning needs.

	CC5S12
	Design and manage daily routines.

	CC5S13
	Organize, develop, and sustain learning environments that support positive intracultural and intercultural experiences.

	CC5S14
	Mediate controversial intercultural issues among students within the learning environment in ways that enhance any culture, group, or person.

	CC5S15
	Structure, direct, and support the activities of paraeducators, volunteers, and tutors.

	CC5S16
	Use universal precautions.


Requirements:



1. Participate in 40 hours of direct experience in a cross-categorical special education classroom.

2. Complete one unit of instruction.

3. Conduct a focused observation of the learning environment in the classroom.

Bibliography: (Key or essential references only.  Normally the bibliography should be no more than one or two pages in length.  Indicate current library holdings by placing an asterisk [*])
Ruhl, K., Hall, T. (2002). Continuum of special education and general education field experiences in the preservice special education program at Penn State. Teacher Education and Special Education, 25(1), 87-91.

Prater, M. A., Sileo, T. (2002). School-university partnerships in special education field experiences: A national descriptive study. Remedial and Special Education, 23(6), 325-34.

Rainforth, B. (2000). Preparing teachers to educate students with severe disabilities in inclusive settings despite contextual constraints. Journal of the Association for Persons with Severe Handicaps, 25(2), 83-91.

Nelson, T. (1999). Editor’s introduction: Field-based teacher preparation-experience and reflection or learning to implement and evaluate a field-based teacher education program. Anthropology &  Education, 5. 

Notes:

1. Contact the Registrar's Office (x1570) for available course numbers.  A list of subject areas can be found at http://acadaff.uww.edu/Handbook/SubjectAreas.html
2. The 15 and 25 character abbreviations may be edited for consistency and clarity.
3. Please submit electronically when approved at the college level - signature sheet to follow in hard copy.
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