University of Wisconsin-Whitewater

Curriculum Proposal Form #3

New Course

Effective Term:
 FORMDROPDOWN 



Subject Area - Course Number:
SPECED 484/684 
Cross-listing:
     
(See Note #1 below)

Course Title: (Limited to 65 characters)
Current Issues in Special Education: Post Institute
25-Character Abbreviation:  
Issues in Spec Ed: Pt- I


Sponsor(s):  
M. Robin Warden
Department(s):
Special Education
College(s):
 FORMDROPDOWN 



Consultation took place:
 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes  (list departments and attach consultation sheet)

Departments:       


Programs Affected:
Master of Science in Education:  Special Education
Is paperwork complete for those programs? (Use "Form 2" for Catalog & Academic Report updates)

 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes
 FORMCHECKBOX 

will be at future meeting

Prerequisites:
SPECED 482/682 and 483/683
Grade Basis:
 FORMCHECKBOX 

Conventional Letter
 FORMCHECKBOX 

S/NC or Pass/Fail
 

Course will be offered:
 FORMCHECKBOX 

Part of Load
 FORMCHECKBOX 

 Above Load 


 FORMCHECKBOX 

On Campus
 FORMCHECKBOX 

Off Campus - Location       

College:
 FORMDROPDOWN 

Dept/Area(s):
Special Education
Instructor:
M. Robin Warden

Note: If the course is dual-listed, instructor must be a member of Grad Faculty.
Check if the Course is to Meet Any of the Following:

 FORMCHECKBOX 
  Computer Requirement
 FORMCHECKBOX 
  Writing Requirement


 FORMCHECKBOX 
  Diversity 
 FORMCHECKBOX 
  General Education Option:   FORMDROPDOWN 
   

Credit/Contact Hours: (per semester)

Total lab hours:
     
Total lecture hours: 
15
 

Number of credits:
1
Total contact hours:
15 

Can course be taken more than once for credit?  (Repeatability)  

 FORMCHECKBOX 
 No    FORMCHECKBOX 
 Yes          If "Yes", answer the following questions:

No of times in major:
     
No of credits in major: 
     
 

No of times in degree:
3
No of credits in degree:
3 

Proposal Information: (Procedures can be found at http://acadaff.uww.edu/Handbook/Procedures-Form3.htm)

Course justification: Course will be offered as a compliment to SPECED 483/682 Current Issues in Special Education:  Pre-Institute and SPECED  483/683 Current Issues in Special Education:  Institute scheduled within the same summer session.  It will provide additional opportunities for undergraduate and graduate students, as well as teachers in the region, to extend their knowledge base related to the institute topic.  
Relationship to program assessment objectives: The Department of Special Education utilizes the Wisconsin Teaching Standards/National Council for Exceptional Children Standards in our undergraduate and graduate initial teaching licensure program and the National Board Standards for Professional Teachers in our graduate program.  This course will address the following standards assessed through the College of Education Unit Assessment System and the Department of Special Education Graduate Program Assessment System:

Wisconsin Teacher Standards/Council for Exceptional Children Standards:

1. Teachers possess foundational knowledge of the models, theories, and philosophies that form the basis for practice

2. Teachers understand principles of develop and characteristics of learners

3. Teachers understand individual learning differences

4. Teachers implement effective instructional strategies

5. Teachers promote positive learning environments and social interactions

6. Teachers promote effective language interaction skills among students 

7. Teachers engage in effective instructional planning

8. Teachers utilize effective informal and formal assessment techniques

9. Teachers engage in effective and ethical practice

10. Teachers effectively collaborate with parents, professionals, and related service providers.

National Board For Professional Teachers Standards: Exceptional Needs:

Preparing For Student Learning

I. Knowledge of Students

Accomplished teachers of students with exceptional needs consistently use their knowledge of human development and learning and their skills as careful observers of students to understand students’ knowledge, aptitudes, skills, interests, aspirations, and values.

II. Knowledge of Special Education

Accomplished teachers of students with exceptional needs draw on their knowledge of the philosophical, historical, and legal foundations of special education and their knowledge of effective special education practice to organize and design instruction.  In addition, they draw on their specialized knowledge of specific disabilities to set meaningful goals for their students.

III. Communication

Accomplished teachers of students with exceptional needs know the importance of communications in learning.  They know how to use communication skills to help students access, comprehend, and apply information; to help them acquire knowledge; and to enable them to develop and maintain interpersonal relationships.

IV. Diversity

Accomplished teachers of students with exceptional needs create an environment in which equal treatment, fairness, and respect for diversity are modeled, taught, and practiced by all, and they take steps to ensure access to quality learning opportunities for all students.

V. Knowledge of Subject Matter

Accomplished teachers of students with exceptional needs command a core body of knowledge in the disciplines and draw on that knowledge to establish curricular goals, design instruction, facilitate student learning, and assess student progress.

Advanced Student Learning

VI. Meaningful Learning

Accomplished teachers of students with exceptional needs work with students to explore in purposeful ways important and challenging concepts, topics, and issues to build competence and confidence.

VII. Social Development

Accomplished teachers of students with exceptional needs cultivate a sense of efficacy and independence in their students as they develop students’ character, sense of civic and social responsibility, respect for diverse individuals and groups, and ability to work constructively and collaboratively with others.

VIII. Assessment

Accomplished teachers of students with exceptional educational needs design and select a variety of assessment strategies to obtain useful and timely information abut student learning and development and to help students reflect on their own progress.

IX. Learning Environment

Accomplished teachers of students with exceptional needs establish a caring, stimulating, and safe community for learning in which democratic values are fostered and students assume responsibility for learning, show willingness to take intellectual risks, develop self-confidence, and learn to work not only independently but also collaboratively.

X. Instructional Resources

Accomplished teachers of students with exceptional educational needs select, adapt, create, and use rich and varied resources, both human and material.

XI. Family Partnerships

Accomplished teachers of students with exceptional educational needs work collaboratively with parents, guardians, and other caregivers to understand their children and to achieve common educational goals.

Professional Development and Outreach

XII. Reflective Practice

Accomplished teachers of students with exceptional educational needs regularly analyze, evaluate, and strengthen the quality of their practice.

XIII. Contributes to the Profession and to Education

Accomplished teachers of students with exceptional educational needs work independently and collaboratively with colleagues and others to improve schools and to advance knowledge, policy, and practice in their field.
Budgetary impact:
This course will be offered in summer sessions only and be self-supporting.

Course description:  The Post-Institute is designed with the practical needs of educators in mind and will provide participants a comprehensive examination of current literature and practices within their school districts related to the current topic designated in the course SPECED 483/683 Current Topics in Special Education: Institute.  These topics will change on an annual basis and be determined by department faculty in consultation with a graduate advisory committee comprised of teachers, administrators, and alumni.  Specifically, the Post- Institute will focus on the identification of key elements needed to create a framework for strategic planning to improve programming practices within schools related to the Institute topic.

Course requisites:
Completion of  SPECED 482/682 Current Topics in Special Education: Pre- Institute and 483/683 Current Topics in Special Education:  Institute

1. Attendance and participation: Students must participate in both days of the course and engage in significant, high quality web-based dialogue with other participants and workshop to receive full credit.

2. Participate in small-group creation of a planning framework to examine site-based implementation.

3. Submit case study assigned in SPECED 483/683.    

If dual listed, list graduate level requirements for the following:



1. Content (e.g., What are additional presentation/project requirements?)

Write an abstract of one research-based journal article on the current topic designated in the Institute.

2. Intensity (e.g., How are the processes and standards of evaluation different for graduates and undergraduates?)

Undergraduates are evaluated by the WTS/CEC standards and graduates are evaluated by NBPT Standards

3. Self-Directed (e.g., How are research expectations different for graduates and undergraduates?)

Undergraduates engaged in the searches and readings of current research related to the topic.  Graduate students abstract research-based journal articles.

Course objectives and tentative course syllabus:



Participants will be able to:

1. Examine and/or develop case studies about children and youth in their classrooms and schools as related to the current topic in special education designated for the Institute.

2. Examine the following factors influencing the successful programming within their settings: public engagement, academic standards, curriculum and instruction, assessment, equity, professional development, and school improvement planning. 

3. Engage in a planning process for facilitating reform in instructional practices and educational accountability for children and youth with special education by examining each of the influencing factors and determining for each:  

· Beliefs and behaviors needed to enhance successful implementation of the issue

· Accountability of professionals 

· Actions and strategies needed to initiate and promote on-going implementation 

· Steps and priorities for implementation

· Materials, time, and human resources to support actions and strategies

· Role definitions of implementers and leaders in the effort

· Identification of data to be used  determine progress toward goals

· Identification of inside and outside influences needed to help individuals develop the knowledge and 

skills to promote the initiative

· Strategies for renewal and validity of efforts and commitments of individuals involved 

· Identify best practices among individuals, units, etc which support the inititative

Course Outline:

Day One

9:00 – 10:00
Review of influencing factors of categories of dialogue to create a framework for facilitating changes 

10:30 - 12:00
Small group work demonstrating factors and categories of dialogue  (Break included)

· beliefs and behaviors that need to be let go of to enhance this reform effort

· beliefs and behaviors that need to be adopted to move forward with the effort 

· accountability for individuals involved in the effort

12:00-1:00
Lunch

1:00-2:30
Small group work continuation of demonstration of factors and categories of dialogue

· actions and strategies needed to begin and continue the effort

· the first steps or priorities to begin and develop a foundation for the effort

· necessary materials in time and human resources to support actions and strategies

· responsibilities for those who will lead/manage activities

2:45-5:00
Small group work continuation of demonstration of factors and categories of dialogue

· data to be used to determine progress toward goals

· outside and inside influences that may impact the effort 

· what learning experiences are needed to help individuals develop the knowledge and skills to promote the changes

· how the group will provide renewal and validity for efforts and commitments of individuals involved

· identify best practices among individuals, units, etc. which support the effort

Day Two

9:00 -10:00
Share issues generated in framework planning from Day 1

10:00 - 11:00
Small group work – Present case studies and brainstorm possible treatment approaches and instructional strategies 

10:15 – 11:00
Continue small group work on case studies share best practices

11:00 – 11:30
Discussion of issues and strategies for sharing information on effective practices 11:30-12:00
Procedures and requirements for web-based dialogue  

Significant, high-quality web-based dialogue, with teams of participants continuing to refine best practices related to the issue.   Web-based dialogue will fulfill the remaining hours assigned to the workshop.  Individual assessment plans for case study must be submitted by the end of Aug.

Bibliography:

Algozzine, B., Thurlow, M.L.., & Ysseldyke, J.D. (2000).  Critical Issues in Special Education.  Boston:                                Houghton Mifflin.

Byrnes, M.A. (2002).  Taking sides:  Clashing views on controversial issues in special education.  Boston:  University of       Mass.

Sorrells-Sindelar, A.M. (2003).  Critical Issues in Special Education.  Austin, Texas:  PRO-Ed Publications.

*  Selected readings related to topic from journals in the field of special education and related fields; such as:

Communication Disorders Quarterly

Exceptional Children

Focus on Autism and Other Developmental Disabilities

Intervention in School and Clinic

Journal of Disabilities Policy Studies

Journal of Emotional Behavioral Disorders

Journal of Learning Disabilities

Journal of Positive Behavior Interventions

Journal of Special Education

Remedial and Special Education

Topics in Early Childhood Special Education

Notes:

· Please submit electronically when approved at the college level - signature sheet to follow in hard copy.

· The 15 and 25 character abbreviations may be edited for consistency and clarity.
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