Department Responses to Student Writing Questionnaire

1. What kinds of writing are expected of students in your discipline?

College of Arts & Communication

Art Department

Comparative/analytical essays

Comparative/analytical exams

Comparative/interpretative essays

Evaluative presentation critiques

Exhibition review reports

Artist research reports/presentations

Event/activity reports

Artist exhibition statements

BFA sophomore and junior review statements

Original artist book text material

Self-analysis project evaluations

Peer critique observations

Communication Department

Although some of the emphases in the Communication department have greater expectations associated with student writing, such as print journalism and public relations, the department has a history of incorporating significant amounts of writing within the assessment measures of the vast majority of courses offered (when this is applicable).  The actual types of assignments vary by emphasis and course, but there is clearly an attempt being made to improve student writing incrementally, through the use of prerequisites and course sequencing.  The actual types of writing in the curriculum include things such as journaling, writing short essays, taking essay exams, writing applied papers, writing research papers, or writing reflection papers.

Music Department

All students must audition to be admitted to the Music Department and as a part of that process prospective students are required to submit, prior to the audition, a written statement of the reasons they wish to pursue a major in Music, their goals, their past musical  experiences, and the extent of their preparation in piano and music theory.  The essays are read by the audition panels in each performance specialty.

The writing proficiency requirement is administered in Music History II course and entails a research paper over a topic approved by the instructor and graded after two drafts have been submitted and the author has consulted with the instructor about suggested revisions.  Students who do not pass the proficiency must take the course, Advanced Composition.  Music History I and III also require essays on historical and analytical topics.

The upper division music theory course, Form and Analysis, requires writing about musical structure and style.

All BM Performance and History/Theory degrees require upper division music history courses, the period studies, e.g. Medieval Music, Romantic Music, that require essays over pertinent topics usually involving historical research and musical analysis,

All BM degrees in Music Education require the passing of the writing component of the PPST. The course, Introduction to Music Teaching, requires written reactions to observations of teaching.  Portfolios, now required of all music education students, include a written statement of each student’s personal teaching philosophy.  These statements are developed in Music Methods courses.  Other writing assignments are part of the course, Assessment of Music Learning.

Theater Department

It depends on the nature of the course.  Research papers are required in the Theater history/dramatic literature courses.  Play analysis papers are required in Script Analysis.  Acting and directing courses require students to submit production critique papers.

College of Business & Economics

Accounting Department

Our students write (a) short reports analyzing different accounting treatments of significant accounting and reporting issues (e.g., tax research on a questionable deduction), (b) 1-3 page case write-ups, particularly related to ethical considerations and financial statement analysis, and (c) long reports (e.g., describing their internship experiences, independent study projects, etc.).  In general, we want our students to demonstrate and use “technical writing skills,” similar to scientific and/or journalistic writings.

School of Business Management Department

The School Business Management Licensure Program at the University of Wisconsin – Whitewater has revised its graduate program to meet the State of Wisconsin Licensure requirements and the revised professional standards of the profession.  The plan is built around a conceptual model that contains several developmental steps as well as a plan for assessing student progress along the way.  At the heart of the plan are the specific competencies needed for practitioners in this field to be successful.  The determination of those competencies was based on the knowledge, skills and dispositions identified in two valuable sources that include:  (1) State of Wisconsin Administrative Code for Educational Licensure – PI34.32 Administrative Categories and (2) the Association of School Business Officials International (ASBO) Professional Standards.

Following is an excerpt from the ASBO Professional Standards:  Communication – The school business official understands and demonstrates the ability to comprehend effective communication strategies and techniques related to mass and interactive communications (oral, aural, written, and non-verbal).  

See attachments from the syllabi assignments and assessment rubrics from some of the core classes in the SBM program.

CEUT Department

I incorporate student writing projects into nearly every part of my teaching.  Students must document all of their web development and human factors projects and exercises.  They also have essay questions on every exam.  Every course has at least two major writing initiatives.  For example, in WebPage Development and Administration, students produce two papers, one a review of an organization’s Internet and web development efforts and another a paper describing their own web development project in detail.  

255:  3 x 4-7 page papers, 5 x 2-3 page lab reports, essay exams questions

347:  5-7 x2-3 page assignments, including professional proposals; essay exam questions

349:  7-10 x 2-10 page assignments, including presentations with notes, professional proposals, and typical research papers

454:  5-7 x 2-5 page lab reports and user documentations; RFP Letter of Intent (1-2 pages); project proposal in the format of a business plan (15-20 papers); final group project presentations with notes.

Economics Department

Writing is used in the discipline of economics in a variety of ways.  Generally, writing assignments are evaluative in nature.  For example, an instructor might assign an article that contains economic ideas.  Students might be expected to respond to the article, provide a summary, critically evaluate the analyses, etc…  In many cases, students are expected to provide short answer questions on exams, in which they are required to provide a concise, clear, evaluation of an economic issue or question.  In upper division courses, students are often expected to write a research paper.  Here a student may be required to select a topic, state a hypothesis, review some of the relevant literature or perhaps propose a research design that might generate an answer to the stated hypothesis.  Sometimes instructors require a book review, which might include a summary of the text and a critical evaluation.

Finance Department

Our faculty assign a number of different research  projects.  Some are simply short descriptions of a company’s performance.  Others are formal reports of research on companies, or reports to financial planning clients recommending some plan of action.  These reports require writing skills, but also invariably require summarizing the results of some quantitative analysis.  All internship students must write a paper about their experience.

Management Department

Kinds of writing are article summaries, group project reports, applied assignment likely to be useful to a future job situation or from a previous work experience, contract analysis, case analysis and case report, conceptual research, term paper, essay type exams, longer take-home exams, classroom presentations’ reports.

MCS Department

MCS 331 and eventually 431 (SAD 1 and 2) would require several documents and systems deliverables that are required from the students.  This includes writing vision statements, developing baseline project plans, correspondence and meeting notes with clients, documenting the entire process of systems development and also generating training documentation where it is required.  I have also been assigning essay type questions for testing course material.  These typically run between 4-6 pages in length. (C.B.)

In the computer field workers must be able to write documentation for computer programs and other computer solutions to problems.  Descriptions must be provided both for the technical solutions of computer problems so that other computer professionals can understand and modify the solutions and for users of the computer software so that they know how to obtain the solutions they need.  The writing tends to be fairly technical in nature.  It must accurately describe algorithms, storage techniques, methods, procedures, etc.  In addition, it is important that workers write precise descriptions of specifications for problems so that correct computer solutions to the problems can be provided. (J.K.)

In MCS 214 they are writing simple system investigation and system analysis reports and documenting their design as part of the ongoing database project.  In MCS 232 they are writing maintenance reports documenting the changes and updates they have made to COBOL programs that they are maintaining.  (B.S.)

In the computer field, information technology professionals need to clearly document their requirements, analysis, design, construction, and deployment findings and decisions.  For example, I stress to my Systems Analysis and Design students that all of their hard work on the technology may be wasted if they write a poor Management Summary since busy managers won’t read past the first page.  Making writing especially challenging for IT professionals is that they have different audiences.  Some documentation is intended for managers and other business professionals, some documentation is for other IT professionals (e.g., designers and programmers), and some is meant for system end-users.  To be effective, writing must be appropriate for the intended audience.  (B.L.)

Marketing Department

We require a variety of different kinds of writing.  One is research reports including both secondary and primary research.  Another is marketing plans that involve SWOT analyses and marketing strategies.  Another is essay examinations. We also do case analyses.

College of Education

Communicative Disorders Department

· academic writing (student demonstrates what student knows or has learned) which includes short answers on exams, essays on exams, research projects,take-home exams (essays 2-5 pages) lab reports, homework, observation reports, philosophy statements, resource binders, PowerPoint presentations of projects, therapy observation reports and professional writing of many different kinds of reports.

· Scholarly research reports, conference presentation, abstracts, writing without bias, scientific writing.

· Professional writing includes treatment plans, diagnostic reports, lesson plans, ieps, professional letters, progress reports, resume, pamphlets, brochures, reports to co-workers, meeting planning/agendas.

Counseling Department

Students are writing constantly in our program…research, reflections, integrations of others’ ideas, and constructions of their own.  They are involved with technical and creative writing, though they would suggest that more of it feels technical than creative!  I know of no course that doesn’t have significant writing components – and in all cases, students receive feedback regarding that work.

Curriculum & Instruction

-  All Students are required to take English 101 and 102 and an advanced writing course as part of their university general education requirements as well as by State mandates from the Department of Public Instruction.

-  All Students are required to turn in portfolios, at three different times in their program, that contain philosophy statements and narratives where writing is assessed as part of the scoring rubrics.

-  Students in individual classes do writing as part of exams, teaching critiques, case study analyses, research papers, research/professional journal reflections, lesson plans, and educational materials (see the matrices of courses in programs for individual assignments from each class under the Institutional Report for the College of Education).

Educational Foundations Department

All students within the Pre-Professional Block develop artifacts for the portfolio. The artifacts include:  philosophy paper, reflective narrative, learning/development artifact and a personal biography.  In other classes within the department, but outside the block, writing assignments include research proposals, case studies, reflective narratives, assessment tools, scoring rubrics and objectives and item types.  Some faculty/staff use writing to learn projects as well as formal writing for evaluation.  Writing to learn techniques are not graded, but used to promote student learning and feedback to faculty regarding student learning.

HPERC Department

Some of the writing assignments students are expected to write are:  various papers including some research, journals, analyses of observations of classes, lab reports, data analysis, progress reports, handouts to support presentations, daily reflective journals in some of their classes, answer essay questions, produce handouts for their students, Create portfolios, create proposals in some classes, write lesson plans and unit plans, brochures for marketing, power point presentations, resumes, letter of applications, field study reports.

Occupational Safety Department

Students in Occupational Safety are expected to produce technical and scientific reports throughout their major coursework and in their future careers.  Students are required to prepare business reports and correspondence in justifying their technical recommendations.

Special Education Department

The kinds of writing expected of students are:  reports (psycho educational, diagnostic, evaluative, and technical), philosophical statements, reflective narratives, article reviews and abstracts, essay exams, research papers, critical incidents, letters and correspondence with families, agencies, organizations, anecdotal records and logs, lesson plans, chapter reviews, professional development plans.

College of Letters & Sciences

Chemistry Department

· Students for all laboratory courses write weekly reports and keep a notebook.  Often essay type questions are asked.  In courses beyond the freshman year more complete, formal, reports are required.  These reports can be quite extensive, requiring a great deal of writing.

· In Science, and Technology in Society weekly reports on current science or technology discoveries are required.  Consumer Chemistry requires four reports on a topic being discussed in lecture.  In Advanced Organic a formal research paper is required.  Research students are required to write a final report on their progress.

English Department

The courses in English are so varied that I imagine that nearly all-conceivable genres are taught at some time in some course.  There are several genres, though, that are probably emphasized more than others, such as the literary research paper, the literary analysis, and the personal essay.  I think it is safe to say that most English teachers expect their students who are majors to develop their own “voice” when writing these genres.

Languages and Literatures Department

For 100-level language classes (foreign language)

· simple written responses (sentences) or longer responses (paragraphs) done within the lexical and grammatical limitations of the beginning foreign language class.

· Writing four short (a paragraph or two) essays per semester.  The students are required to use some of the newly introduced patterns and vocabulary.  The topics are directly related to the lessons in the textbook and include “Daily Routines”, “Family”, “Favorite Place”, “Holidays in Japan”, and etc.

· Students could write full sentences in response to questions (yes or no questions, and/or Wh-questions).  They could also write full paragraphs on limited topics.  The ones they are trained to write about now are:  introducing yourself, what you study, what your parents do, where you live, and what you like to do as a hobby, currently we are working on describing past events.  

· Students in 144 also do some informal writing in class (for example, describing their morning, evening routine using reflexive verbs) as well as a formal “diary” using grammar and vocabulary from every chapter.

For 200-level language classes (foreign language)

· longer written assignments that may practice certain lexical items or grammatical structures and/or relate to cultural readings or the thematic focus of a chapter in the textbook.

· Students keep a journal in which they write paragraphs;  they also write one major composition 1 to 2 pages discussing a thematic aspect of a film.

· The similar assignments are given to 200-level classes;  however, the students are asked to write longer essays using more complex sentences and encouraged to use more conjunctions and transition words.

· Students write a brief composition at the end of each of the six workbook assignments.  This should be about 120 words in length, or at least one page, typed, and double-spaced.  Then, on the chapter test, they have to write a composition as well.  For this, they can choose between two topics (I use the ones that are suggested in the instructor’s manual), one of which is usually similar to the composition that they wrote for the workbook assignment.  For the other textbook, “Breves Cuentos”, the students must submit written answers to the comprehension questions.  They are often asked to choose two of the essay questions and write short paragraphs in response to those.

· More complex responses to more difficult questions.  Simple compositions in the form of book reports based on reading assignments – for example, a summary of the text’s plot.

For 300-level language classes (foreign language)

· More difficult and longer composition assignments where the student is expected to show mastery of a wide range of vocabulary and many grammatical constructions.

· Assignments show mastery of different styles of writing as well: e.g. a personal essay, a written/review/critique of a film or book; a paper describing in detail a physical setting, an argumentative essay.

· Cuaderno personal.  This involves writing 1-2 paragraphs focusing on specific grammar points.  For example, students in 321 did two paragraphs on their favorite holiday when they were children (to practice the imperfect) and another paragraph on their weekend activities (to practice their preterit).

· Composiciones.  These are formal, although simply formatted compositions.  Students are given very specific instructions on theme and how to format their composition (with a title, introduction, body and conclusion).  The purpose of this composition is to have them develop an idea or theme about a story read in class (for example stereotypes, as explored in La sandia).  They are graded on content, grammar, vocabulary and syntaxis.  The idea is to have them use the grammar discussed in class, as well as the vocabulary, and at the same time develop their critical thinking skills. 

· For 321 and 322 students are required to write four formal compositions (with rewrites) during the semester.  They must also submit written answers to the comprehension questions (about the stories in “Repase y escriba” as well as those in the literary reader (either “Textos en contexto” or “Tapices literarios”).

For 300-level literature classes

· More elaborate and complex compositions based on the reading assignment:  analysis of characters, situation, and some simple literary analysis.

For 300-level civilization classes

· Essay questions on exams where students, using level-appropriate language, synthesize materials from readings and class discussions related to the history, politics, geography and cultural achievements of the civilization studied.

For 300-level language for business classes

· Students write business letters, fill out forms and write commentaries – all in the target foreign language – for various business situations.

For 400-level literature classes

· In the fourth year literature class, the students write four reaction papers.  These should be between two and three pages in length.  There are essay questions on the midterm and final exams.  In the second half of the course some short writing exercises in class may be done to check their comprehension of the assignments.

· Longer and even more complex papers for the classical and contemporary literature courses.  For the survey courses, analysis of individual works.  For all 400-level classes, faculty looks for critical analysis of characters, situations, and psychological and sociological studies.

Philosophy and Religious Studies Department

In 100% of our sections, students do some writing

About 70% of our sections include in-class essay exams.

About 60% of our sections include short reports on reading assignments.

About 40% of our sections include out-of-class finals (either exams or directed papers).

About 30% of our sections include medium-length research papers.

About 10% of our sections include book reports or book reviews.

About 10% of our sections include journal writing.

About 10-12 students each semester write independent study or senior thesis major papers.

Physics Department

I will answer each one in the context of what I have my students do in non-major classes and in major classes.  However, as an introduction, let me say I hold all of my students, both major and non-major, to a rigorous standard of composition in essays and laboratory reports. I take great pains to correct students’ submissions for grammar and spelling as well as for content and style. Major written submissions receive both a “current” grade – the grade they would receive if they did nothing to improve their work – and a “grade after completed improvements” – the grade they would receive after completing the corrections and resubmitting the work.


Introduction to Astronomy (ASTRONMY 112) – non-major class

· This laboratory-based class presents several opportunities to encourage good writing.  While I used to require full summative laboratory reports on the completion of each laboratory completed.  I changed most of my laboratories to interactive activities not conducive to written summaries. Instead, I choose at least one, multi-session laboratory for which students must write a substantial summative report, which I then grade in the two-step process discussed above

“Einstein to Star Trek” (PHYSCS 150) – non-major class

· Having taught this for the first time last fall, I assigned only two major reports:  a mid-term essay on the Big Bang theory of the universe; and a final essay discussing the impossible science presented in a Star Trek program viewed in common by the class.  Only the first of these assignments was graded in the two-step procedure outlined above.  More than 80% of my students opted to improve their written work and so received the appropriately higher grade.

Physics Mechanics-Dynamics (PHYSCS 310) – major class

· As a class emphasizing mathematical problem solving, my concern in the students’ written presentations of problem solutions is that they explain their solutions step-by-step, documenting the reasons for each step.  Problem solutions are not expository essays, but they must possess a clear structure to be accepted for credit.

Microprocessor Laboratory (PHYSCS 303) – major class

- Students are required to submit summative laboratory write-ups in industry-standard laboratory notebooks.  Since my emphasis in these compositions is correct circuit analysis, synthesis or performance evaluation, I demand and grade for content and expect correct spelling and grammar.  However, since laboratory manuals created in industry contain documentation created “on the fly” that cannot be revised after being written, I do not grade harshly for spelling or grammar errors unless they are unforgivable.  Submissions falling into this class MUST be written and pasted over the originals.  Students are allowed only one such revision in the entire semester.

Analog/Digital Electronics Laboratory (PHYSCS 331) – major class

· While I have taught this course every other year for the past 12 years, in only a few of these sessions did I ask my students to write up a laboratory report as a scientific paper.  Models for their papers were chosen from the physics or astronomy literature.

Senior Seminar (PHYSCS 489) – major class

· As taught in the past, this course was intended to give students experience in preparation of scientific platform presentations, not in preparation of scientific papers.  Consequently, writing assignments were restricted to presentation outlines.  Course emphasis was entirely on preparation for and delivery of excellent verbal presentations.  

Political Science Department

Essay questions on exams, shorter and longer research papers, thought essays, case briefs, case studies, and dialogue on discussion forums in online courses.

Psychology Department

Writing expectations in the discipline vary depending upon the area of psychology and type of work.  Psychologists engaged in research are required to write academic reviews and reports of research.  As such, students are taught to write reviews of the literature, critiques of specific research articles, and reports of their own research work.  Psychologists are also engaged in more applied forms of writing (grant writing, reports on client behavior, evaluation of behavior or programs, etc) and some student writing focuses on demonstrating the ability to apply psychological concepts to real-world situations.  It is important for students to be able to explain psychological concepts, theory, and research in clear and accessible language.

In some courses students are also expected to take a position on a controversial topic and defend that position through reference to empirical evidence and theory.  Or, students may be expected to explain the evidence and ideas backing all positions on a controversial issue, and then explain whether and why they find one position stronger.

Social Work Department

Social history assessments; measurable goals and action steps; forms, forms, forms; on going progress notes; memos; letters; grants; evaluations of practice and programs; needs assessments; research papers; handouts and group plans.

Sociology Department

· writing in which students develop/discuss hypotheses and features of research design and discuss quantitative data results

· Writing in which students write ethnographic field notes (according to guidelines) and develop analytic themes in the qualitative data

· Writing in which students summarize and synthesize several research articles from academic journals

· Writing in which students integrate substantive material from two or more theoretical perspectives

· Writing in which students outline, organize, and present a variety of different types of substantive materials into a single coherent narrative form 

· Writing that resembles a journal article

· Literature reviews

· Research proposals

· Analytical essays

· Book reviews, book reports, abstracts/summaries

Women’s Studies & Anthropology

Women’s Studies is an interdisciplinary field.  Students who take our courses from different disciplines are exposed to diverse topics as well as writing methodologies.  In introductory courses we require short papers that include reaction papers and reports.  Upper division courses require long papers and essay questions in addition to short reaction papers.  Some courses require research papers and some require reports.

2. When doing the types of writing that are expected within your discipline, how well do students perform?

College of Arts & Communication

Art Department

Anecdotal evidence suggests that students improve written performance through diversified reinforcement and are able to successfully perform the tasks identified upon graduation (task include – description, analysis, synthesis, interpretation, evaluation, personal insight, use of appropriate discipline specific vocabulary/terminology, identification/use of appropriate aesthetic/expressive terminology, citation of sources, appropriate grammar, spelling)

Communication Department

I believe that you see a full range of student performances.  Some of our students demonstrate excellent writing skills, while other students’ writing shows problems with writing mechanics (spelling, grammar), appropriate citation usage, or reasonable integration/synthesis of ideas. Another challenge is trying to educate students that their first draft of a paper should not be their final draft.

Unfortunately, in regards to the writing mechanics and citation usage – students often report never getting this type of feedback from instructors in their earlier undergraduate coursework – that is taken outside of the department, in particular. 

Music Department

In my judgment, approximately 67% of our students pass the Writing Proficiency requirement in Music History I.  Those who do not must take English 370, Advanced Composition.  I do not know of anybody who did not pass the Advanced Composition course in one try.

Theater/Dance Department

In my experience a high percentage of the students achieve A or B grades in their writing.  They are required to achieve a minimum of a B- in one of the history/lit courses in order to meet the writing proficiency.

College of Business & Economics

Accounting Department

Some students perform exceptionally well, but most fall short of both our expectations and those of the profession.  As I mentioned, several area schools have developed a course designed specifically for “writing in the accounting profession.”  It is offered in the senior year and also serves as a capstone-type course, too.

School Business Management Department

This is a difficult question to answer as presented.  Obviously, performance varies across students.  Some demonstrate excellent oral and written communication skills and others do not.  By maintaining high standards and by critiquing student effort in these areas consistently, it is expected that students will pay serious attention to their communication abilities, make improvements during their coursework and perform more effectively as practitioners in the field.  Examples of course expectations through syllabi and class assignments as well as rubrics used to assess student effort in this area are attached.

CEUT Department

Students begin to get comfortable with writing once they realize it is incorporated into every project.  They do better in projects where they have a specific model or exemplar to modify (or a detailed outline) rather than starting from scratch.  Some students are fairly capable writers if they have access to grammar helpers and spellcheckers.

The senior class tends to communicate better than juniors and underclass students.  Writings are more succinct and “right to the point” with adequate justification – if not articulation – particularly when past project proposals were provided as examples and project needs and clients are clearly identified.

I would say all over the board.  Although I would say their writing may be average to above average but their research skills are below average.

Economics Department

Performance is mixed.  One instructor last semester was very impressed with the quality of student papers.  On the other hand, I have found that many students do not have the preparation to write a good paper.  Thus, I have found it useful to provide detailed instructions about what is required to write a high quality paper.  It is my impression that a number of students are not adept at including references and making appropriate citations.  Some students have not had much practice expressing their ideas in writing.  Others seem well prepared.

Finance Department

The general consensus is that students vary quite a lot in their writing skills.  Some do very well, and some poorly.  Most perform satisfactorily.

Management Department

There is a wide variation of quality, from “not quite good” to “very good.”  However, for the majority, it is good.

MCS Department

It is my perception that the importance of writing skills is stressed in our field but not implemented strongly.  I find that the students do not have solid benchmarks for writing skills.  My best assessment is on a scale of 1 to 10 (10 being excellent in writing), our students on an average can be rated at about 6.  Common mistakes include (1) in ability to clearly express themselves and their concepts  (2) lack of organization while writing (3) some students make basic mistakes in the use of “there” and “their.”  However, they display strong skills in Programming and the design of technology solutions.  (C.B.)

At the beginning programming course level, they do a very poor job.  In programming courses they are provided many examples and receive fairly detailed instructions about the content and format of the various parts of documentation (at least in my sections they do).  My impression is that the writing of documentation is an important part of the SAD courses, also. (J.K.)

In general the writing is not very good – that is why they are doing (and learning) it.  Students who have already taken “technical and scientific writing” do significantly better.  (B.S.)

The effectiveness of students in dong IT writing varies tremendously.  I have found, however, that as I work with students to develop their documents for the Systems Analysis and Design courses, they improve significantly.  There is a learning that must take place about what professional documents look like in this field and what writing styles are appropriate.  I provide detailed outlines describing the structure of documents and reports in addition to feedback on clumsy writing and inappropriate styles.  By the end of the second term most students seem to “get it” and their documents are of professional quality.  Some, however, never get to that point.  (B.L.)

Marketing Department

Our assessment procedures have found a wide variety of ability levels within students.  Some do a superior job and others are poor.  Generally, the research aspects of writing are fairly well done, as are the essay exams.  One area of weakness that we have identified is in making the leap between the research background and the strategy determination, but that is more a thought-process problem than a writing problem per se.  Writing objectives is another area of weakness.

College of Education

Communicative Disorders Department

Student performance is within the 80% or higher range depending on task, opportunities for redos, level of complexity, and level of performance (UG or G) student.  The goal is writing at a professional entry-level practice level across a variety of work settings.

Counseling Department

Though we have variation in performance among students, it is probably less extreme than in undergrad programs.  Generally students perform well.  We ask them to write papers using the APA writing style;  for many this is difficult in the beginning (depending on their undergrad preparation programs).  Generally students have mastered the basic writing skills (organization, grammar, etc.), though we also have exceptions to that statement.

Curriculum & Instruction

- Students, in general, perform well enough to get main ideas across.  Their strengths are:  identifying resources and supporting statements with citations, well defined topics and ideas, willingness to work at process, respond positively to feedback and corrections, and technological knowledge to assist the process.

- Many, though not all, students appear to have a lack of basic grammatical knowledge and have great difficulty with true reflective thought.  Their main weaknesses are:  incorrect use of apostrophes (especially possessives), subject/verb agreement, misplaced modifying phrases, familiar or imprecise language rather than formal with respect to the assignment, limited vocabulary and/or incorrect use of words, reflection based on grounded ideas, and paragraph structure.

Educational Foundations Department

Overall, students within the Pre-Professional Block are not skilled writers.  Many writing assignments turned in by students contain major structural weaknesses as well as a demonstrated inability to create clear, coherent and logical discourse on a topic.

HPERC Department

There is quite a range (poor to excellent).  We do require a writing proficiency exam.  The professor in charge of the writing proficiency felt there were quite a few students that need additional help with their writing.  They are referred to the Writing Lab if they fail the exam to prepare to take it again.  I asked a few professors and they agreed there is a wide range.  They felt at least 75% of the students write appropriate for their year in college.  One professor felt she had quite a few excellent writers.

Occupational Safety Department

Students in our major are required to take the course “Business Communication” as part of their writing requirements.  Nevertheless there is a wide variation of writing skills within the student body.  Our shared opinion is that a significant portion of our students has limitations on their writing ability.

Special Education Department

As indicated by data collected in our Unit Assessment System for NCATE and DPI from Fall 02-Spring 03, our students perform between basic and advanced levels according to the attached scales for Philosophy and narrative statements.  Other writing tasks are measured as part of specific artifacts across courses and are measured on the same 0-4 point scale.  In order to pass our phase 3 and phase 4 portfolio requirement, students must submit artifacts scored by faculty and cooperating teachers at or above 2 or the basic level.

College of Letters & Sciences

Chemistry Department

These reports and projects are generally graded more for content than for their writing although the Physical Chemistry Laboratory reports, in fulfilling the Chemistry writing requirement, are evaluated for their writing ability.

English Department

The quality varies considerably.  The papers that win the departmental writing awards are usually exceptional, by nearly any standard.  The quality that most separates these from other papers is critical and imaginative thinking.  I should also note that there is a predictable and very noticeable drop in quality whenever an assignment leans toward the analytical.  Our students often exhibit clear victories of the right hemisphere over the left.

Philosophy and Religious Studies Department

As a group, we emphasize prose writing, which requires factual accuracy, critical and evaluative thinking, coherence, following of directions, and conventional standards of grammar, spelling, and exposition.

Our students perform at a wide range of quality.  Some do a totally unsatisfactory job – both in regard to content and in regard to expository style.  Many write in a satisfactory but not outstanding way.  A few produce outstanding work.

Physics Department

Introduction to Astronomy (ASTRONMY 112) – non-major class

· Students in this class are predominantly freshman and sophomores, with a smattering of juniors and seniors.  Without the permitted revisions, only 10% of submitted work is “A” quality;  30%, “B”; 40%, “C”; 15%, “D”; and 5% “F”.

“Einstein to Star Trek” (PHYSCS 150) – non-major class

· In the one semester I taught this course, 30% of the submitted work prior to revision was “A” Quality; 50%, “B”; 15%, “C”; and 5%, “F”.

Physics Mechanics-Dynamics (PHYSCS 310) – major class

· Reflecting on the two times I have taught this course, at the beginning only 30% of the students were able to write excellent problem solutions; 50%, satisfactory; and 20% unsatisfactory.  At the conclusion of the course, 60% had moved into the excellent category and 40% into the satisfactory.

Microprocessor Laboratory (PHYSCS 303) – major class

· By the end of the course 90% of the students are writing industrially satisfactory laboratory reports.

Analog/Digital Electronics Laboratory (PHYSCS 331) – major class

· The two times I tried to have students write model scientific papers, 30% were acceptable without improvement and 70% were unacceptable. 

Political Science

This is hard to say since the writing of my students seems to be all over the place.  Better students often have first rate writing skills and poorer students have virtually no writing skills exhibiting problems in both form and substance of their writing.

Psychology Department

As might be expected, performance varies widely and, at least in part, appears to be dependent upon the level of writing ability possessed by the student when entering our program.

Anecdotal evidence and informal discussion among faculty suggest that most students could improve substantially in all areas including grammar and syntax, organization and structure, clarity, drafting and careful preparation, and the use of evidence rather than opinion to back a position.  However, we have collected no formal data to assess the extent and pervasiveness of these problems.

Social Work Department

For the past two years, due to a decline in writing abilities (as reported by our field agency supervisors), all majors complete a writing assessment at the Orientation to the major.  Students with significant problems are counseled to get extra help with writing including such options as taking an English writing class and/or participating in Writing Lab activities. Advisors may also suggest strategies like spell check options on computer work and finding a friend to help with proof reading.  This way we catch some of the more problematic writers early in the major and offer assistance.  

Sociology Department

Students’ writing skills range from marginal to strong, with the majority somewhere in the middle.

3. How do you know how well students are performing when writing within your discipline?

College of Arts & Communication

Art Department

Student performance is determined by written works that exemplify:  description, analysis, synthesis, interpretation, evaluation, personal insight, use of appropriate discipline specific vocabulary/terminology, identification/use of appropriate aesthetic/expressive terminology, citation of sources, appropriate grammar, spelling as well as successful completion of ENG 271, ENG 370, ENG 372, PHIL 271 and successful completion of the PPST.

Communication Department

Some of this information is gained from participating in courses that involve the writing proficiency requirement that the department has.  Any student who does not pass the department’s writing proficiency requirement must take a one-credit independent study to satisfy this requirement.  In other ways, the actual assessment is shared informally by faculty, as they comment on the writing being submitted by students in their courses during any given semester.  Finally, this is found by individual instructors as they track the grades that students receive on writing assignments over the course of a semester and track improvement patterns ( as reflected by grades received).  This may also show up in the feedback gained from students participating in various internship opportunities available in the department.

Music Department

The data available are the success rates of students attempting the Writing Proficiency.

Theater/Dance Department

I’m not sure what you’re looking for here, but I can say that in my own case I had experience in teaching English prior to completing my degrees in theater.  In terms of evaluating understanding of aspects of the discipline each of us has to bring his/her own expertise to bear.

College of Business & Economics

Accounting Department

I have taught the ethics portion of ACCOUNT 767 for the past few years and I require a substantial amount of writing as part of the course requirements.  In addition, the Accounting Advisory Board (AAB) has consistently echoed the concerns of the profession regarding the writing ability of recent graduates (not just UWW, however!).  Finally, comments made by alumni on the department’s annual alumni survey recognize the weakness in their own writing skills.

School Business Management Department

Examples of expectations and assessments are attached.  In addition to holding high expectations and providing feedback to students throughout their core courses, individual students are advised to choose electives that will enhance communication skills when the particular need arises.

Note:  Students enrolled in this program are well aware of the high level of expectations concerning both oral and written communication skills.  Discussions with current students and alumni would bear that out.  In fact, the degree of emphasis placed on and the detailed feedback provided in this area is a frequent point of discussion among students.

CEUT Department

In the past eight years I have produced more than three dozen peer-reviewed articles, as well as an assortment of book chapters and books. I bring my own writing efforts into the classroom as examples of academic research production.  I was a “critical thinking consultant” for Wisconsin Public Television, producing award-winning instructional materials.  I also taught at such schools as UW-Madison and the City University of New York.

Expectations based on 6 years of teaching at this institution and 15 years of developing professional training documentation.

Expectations based on 10 years of teaching at this and other institutions, including teaching courses that were part of a writing-across-the-curriculum requirement.

Economics Department

I think each instructor has a set of criteria for what they expect in a writing assignment.  I don’t think I can address each perspective here, but I will provide some general guidelines that perhaps we might all agree should be in a research paper.

The document should be clear, concise, well written, and grammatically correct.  It should have a stated thesis, appropriately cited references, and should contain a thoughtful evaluation of some sort.  I enclose guidelines for a written assignment in a course I have recently taught.  Perhaps that will be useful.

Finance Department

Faculty read the reports and evaluate them compared to benchmarks of good writing or using the standards that have been applied to them in their own writing.

Management Department

When we read and grade the assignments.

MCS Department

While I do not have standards or guidelines to gauge the students, I base my feedback on grading standards that I would expect from a junior or senior student.  It must also be noted that in the graduate program the variance is much higher since we have several foreign students who may not have the language skills.  Graduates are required to write much more through case studies, reflective papers (critique of articles), term paper, developing and writing business plans, research papers.  (C.B.)

I thoroughly grade the documentation provided with computer programs.  (J.K.)

I have read sufficient professional documents to recognize good and bad writing.  Our students in general do not communicate technical concepts very well.  (B.S.)

I don’t have any specific feedback about how they perform after graduation, but my evaluation of their course documents gives me some confidence that most students will perform well when writing for their jobs.  (B.L.)

Marketing Department

We do regular assessments of writing in four of our courses.  Three instructors assess the projects, and members of our advisory council also assess the students’ writing.

College of Education

Communicative Disorders Department

Student performance is graded and assessed throughout the UG and G curricula.  Portfolio assessments and other measurements are obtained.  Students are provided with samples of exemplary work, given opportunities for peer review and for rewrites with feedback.  Rubrics are given to students to assist them in developing the skills of writing for specific purposes.  Remediation is part of the skill development process.

Counseling Department

We work closely with our students in numerous courses, and we become familiar with their strengths and limitations.  Their work is evaluated frequently (the number and variety of writing assignments makes this possible) and by multiple reviewers (particularly in the case of the portfolios).  When specific concerns arise regarding an individual, those concerns are brought to the attention of the department in a department meeting, and remedial actions are recommended to the student.  A number of our students are working with mentors and/or the Writing Lab this semester to improve their writing skills.

Curriculum & Instruction

The answer to this would be the same as number 1.  Though writing ability is specifically measured through the rubrics in the portfolio process, feedback on writing is given in almost all instances.  Individual faculty may also include some writing level criteria in rubrics for scoring specific assignments.

Educational Foundations Department

The Pre-Professional Block uses scoring rubrics for writing projects.  Further, all of the faculty/staff within the department have had years of experience in evaluating student writing resulting in a rich source of understanding of the nature of writing problems in student work.  Writing has historically been a problem for students.  Complaints of students writing can be traced back to Plato.  What is unique at this point in time is that with the extensive use of scoring rubrics, there is a more systematic manner in which students get feedback regarding their writing.  Further, rubrics allow faculty/staff to compare the kinds of student writing problems across classes;  across years.

HPERC Department

· Rubrics have been developed to evaluate their writing skills in some of the classes

· In support of the COE Assessment Unit plan we also have a portfolio assessment plan where their entire portfolio involves a great deal of writing.

· The COE has specific rubrics for the portfolios to evaluate their reflective narratives for each entry and for their philosophical/pedagogical statement.

· The students have to pass all three PPST tests including writing in order to be accepted into the COE.

· Some at the graduate level students have submitted research articles that were accepted.

Occupational Safety Department

Courses in the major require different amounts and types of writing.  No systematic evaluation of writing skills across the major is currently in place.

Special Education Department

Data collected each semester for the Unit Assessment System including philosophy and narrative statements and artifacts of performance across courses all scored by standards based rubrics using a scale of 0 (undocumented to 4 (advanced).

College of Letters & Sciences

Chemistry Department

Spelling, grammar, format, clarification, conclusions, interpretation of data are evaluated in grading the report.

English Department

The writing competitions offer some insight into this, as do the standard classroom evaluations. Starting this year we will be initiating a new portfolio system that should give us a more global view of writing performance within the department.  Ultimately this portfolio will be tied to a Senior Seminar, but in the interim we will be collecting essays from the introductory Critical Writing course (271) and will be comparing these to essays in 400-level courses.

Languages and Literatures

100-level foreign language:   simple written responses to quiz and exam questions that I ask orally.  Students are to apply vocabulary learned in class and through homework.

300-level foreign language:  In these courses there are six chapter tests, all of which have essay questions over the readings.  The final exam also has essay questions.

Philosophy and Religious Studies Department

Mostly, we get our results from our own respective grading and orally sharing these results with each other.  (The combined grade-point average in our department is somewhat lower than the university average – and we therefore think that our grading does have some credibility here.)

We ask about this in our written exit survey for Philosophy minors and our oral exit interviews for both Philosophy minors and Liberal Studies majors.

Our students who go on to graduate school and report back to us say that they are well prepared in this regard.

Physics Department

Since I personally grade all of the papers submitted to me, I know precisely how well my students are doing.  My greatest frustration arises when students do not make the effort to revise a promising paper to achieve a higher grade.  As for those papers which are written to match a professional presentation template, since I have written some of the sample papers, I can evaluate exactly how well the students are matching the professional requirements of their assignments.

Political Science

I only have subjective evaluation from my courses and discussion with my colleagues which is random rather than systematic.  We have no overall evaluation.

Psychology Department

Instructor evaluation of coursework is the main source of knowledge about performance.  Depending on the nature of the course (such as a senior thesis or field work) the student’s writing may be evaluated by more than one faculty member or may be evaluated by field supervisors. For some assignments, students may write multiple drafts and revisions as part of the writing process.

Social Work Department

Students are rated by their agency field instructors in the capstone 12-credit field course.  Questions 10.2 – 10.7 focus on written work.  In the year 1998-1999, mean scores on those questions ranged from 1.13 – 1.41 on a 1 – 5 scale with 1 being the best.  I am in the process of getting updated figures from field last year.  Feedback from agency supervisors tells us that most students do well but some have great difficulty in this area.

Sociology Department

· By comparing their work with published writing

· By comparing their work with other students’ work (e.g., papers submitted for writing awards or professional organization competitions)

· By examining students’ progress over the course of the semester

Women’s Studies & Anthropology

In order to assess how well our students meet our subject matter, cognitive development, and skill objectives, we administered an essay in the capstone Senior Seminar.  Each year the Assessment Subcommittee evaluated the essays for analytical ability, methodological skills, effective non-sexist prose, and good grasp of women’s studies content.  Each year we picked a piece of writing that lent itself to feminist analysis:  an op ed piece from Mother Jones magazine critiquing the “touchy-feely” quality of women’s studies classes at several ivy league schools, a philosophy professor’s analysis of “equity feminism – vs. “gender feminism” as tools for analyzing violence against women, a science article from the NY Times on male/female brain function, and a newspaper op ed piece on the Anita Hill/Clarence Thomas hearings.  Each essay was accompanied by a list of questions for students, such as “What are the assumptions about gender that inform the author’s position?”  “What arguments are made in support of each approach?”  “How does the author establish the credibility of his/her own arguments?” “How does the author’s language affect our response to the argument?”  The assessment subcommittee then reads the essays and reports on whether they displayed the requisite skills and competencies.

In 1996, we created a list of criteria which readers would look for:  1) accurate and adequate information on rape and violence against women, 2) ability to see several sides of a complicated question, 3) ability to analyze concepts and arguments, 4) ability to assess arguments, 5) clear organization and thought, 6) good writing skills, 7) creative synthesis of ideas and ability to think beyond current paradigms.  The results were satisfactory in that most students met most of the criteria.  We felt we needed to work harder on teaching them to analyze arguments and to see several sides of a complex issue.  Our idea was to do this across classes, starting with the introductory class and working into the upper division classes. 

 In 1997, we switched to a new longer essay on male/female brain function, still asking them to analyze arguments, search for presuppositions, and the like.  Here with more facts to work with, the students did better at analyzing data but still didn’t do as well as we would have liked on analyzing arguments.  We will work harder on this in Feminist Theories (taken by every major and minor) and the Senior Seminar (taken by every major and minor).

In 1998, we again used the brain function essay.  The essays were satisfactory and there was some improvement in analyzing arguments.  The writing style of this batch was good.  In 1999, we switched topics, asking them to analyze an op ed piece on the Anita Hill/Clarence Thomas case by Camille Paglia.  Paglia’s piece has a certain ideological slant and we wanted to see how they would handle it. The students were pretty good at seeing the bias of her point of view, a bit less good at analyzing her actual argument, but they wrote in a clear and organized fashion.  Some of them did not seem to have a complete grasp of what constitutes sexual harassment, and again we thought of doing a more thorough job on this in all our classes.  In 2000, we again used the Paglia essay with more satisfactory results. Most students did either well or satisfactorily.

The essay has been a good way to assess skills, content, cognitive development, etc.  Of  course, just having them write one essay, for one period of the senior seminar is not a perfect assessment of their whole experience in Women’s Studies.  But we do not want to resort to a content-based test when what we are most interested in is creating thinking, analyzing, inquiring minds.  So we will continue to work with the essay, always trying to find good topics that will stimulate good work.
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