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Course justification:


This course is a part of a substantive program revision in which two current early childhood teacher preparation programs have been merged, resulting in an integrated, dual licensure early childhood program.  The programs currently reside in the departments of Curriculum and Instruction and Special Education.  The revised program will have a significant number of College course numbers (i.e. EDUINDP prefix).  This particular course combines two existing courses that have substantial overlap.  This revision removes redundancies and adds current information. The merged course will result in the student acquiring a more integrated perspective regarding working with young children from diverse cultures, and with families of young children who may face developmental challenges.

Relationship to program assessment objectives:


Program Assessment objectives are based on performance standards developed by the National Association for the Education of Young Children and the Council for Exceptional Children, Division of Early Childhood.  These are also the NCATE standards.  The standards that will be addressed by this class follow.

I. Child Development & Learning

1.3     Apply knowledge of cultural and linguistic diversity and the significance of sociocultural and political contexts for development and learning; recognize that children are best understood in the contexts of family, culture, and society, and thus

(EC2S4)

1.3.1   Demonstrate understanding of the interrelationships among culture, language, and thought and of the function of the home language in the development of young children;

(EC2S4)

1.3.2 Affirm and respect culturally and linguistically diverse children, support home-language preservation, and promote antibias approaches through the creation of learning environments and experiences

II:  Curriculum Development and Implementation

2.1.12 Develop and select learning experiences and strategies that affirm and respect family, cultural, and societal diversity, including language differences. (EC4S4)

2.1.15 Support and facilitate family and child interactions as primary contexts for learning and development. (EC6S3) 

2.3.3  Use appropriate health-appraisal procedures and recommend referral to appropriate community health and social service when necessary (EC4S12)

2.3.4   Recognize signs of emotional distress, child abuse, and neglect in young children and know one’s responsibility and the procedures for reporting known or suspected abuse or neglect to appropriate authorities. (EC4S14)

III. Family and Community Relations

3.1      Establish and maintain positive, collaborative relationships with families in the following ways. (EC7S1)

3.1.1  Support parents in making decisions related to their child’s development and their parenting

3.1.2 Apply family systems theory and knowledge of the dynamics, roles, and relationships within families and communities. (EC7S2)

3.1.3   Demonstrate sensitivity to differences in family structures and social and cultural backgrounds. (EC7S3)

3.1.4  Assist families in identifying their resources, priorities, and concerns in relation to their child’s development. (EC7S4)

3.1.5   Respect parents’ choices and goals for children and communication effectively with parents about curriculum and children’s progress.

3.1.7   Implement a range of family-oriented services based on the family’s identified resources, priorities, and concerns. (EC7S7) 

3.1.8   Implement family services consistent with due-process safeguards. (EC7S8)

3.1.10
Evaluate services with families.

(EC7S9) 

3.2
Collaborate/consult with other professionals and with agencies in the larger community to support children’s development, learning, and well-begin by the following means. (EC7S10)

3.2.4.  Identify structures supporting interagency collaboration, including interagency agreements, referral, and consultation. (EC7S14)

3.2.7   Evaluate and design processes and strategies that support transitions between hospital, home; and infant/toddler, preprimary, and primary programs (EC7S17)

5.
Professionalism

5.3      Demonstrate an understanding of conditions of children, families, and professionals; current issues and trends; legal issues; and legislation and other public policies affecting children, families, and programs for young children and the early childhood profession
Budgetary impact:

This course will be required during the first term of the early childhood cohort.  It will replace two courses which –SPECED 424/624 Family Focused Intervention
Course description:

This course is designed to prepare students to work with families of both typically and atypically developing children, and with families whose children are at-risk for developmental and educational difficulties.  The following concepts will be addressed:  young children in an ecological context, risk and resiliency, the post-modern family, parenting styles, positive discipline in the home and classroom, cultural competence, prevention/intervention, and characteristics of healthy families. The content will include on families in a diverse society, and will specifically address the requirement for instruction in native American culture in Wisconsin. Skills will include:  ability to access a variety of resources to communicate and collaborate with families, to work with specific at-risk populations, and to determine family strengths and needs.  Additionally, students will be exposed to the IEP and IFSP as they related to family strengths and needs
Course requisites:


Admission to professional education and to early childhood cohort.
EDUINDP-212  Working with Children and Families in a Diverse Society

VII.  Tentative Course Syllabus/ Outline of Content

Student Learning Objectives

         This course meets INTASC Principles #  1, 2, 3, 7, 9 and 10 as follows:

· To understand the importance of the links between micro, macro and eco systems in the overall development of young children;

· To identify and acknowledge the diversity of children’s' backgrounds, life styles and life changes;


· To access a variety of community resources that support family strengths and needs.

· To communicate and collaborate with families representing diverse cultures, ethnic groups, socio-economic levels, and family organization

· To appreciate the early childhood professional's role in facilitating and supporting early intervention strategies for children with disabilities and those at-risk

· To develop appropriate program strategies to meet the needs of both typically and atypically developing children across all areas of  the program.

· To understand the unique needs of Wisconsin Native American, including tribal sovereignty and culture.

Course Content

         A. Viewing Community, Family and Child from Different Perspectives


Examples: The Ecological Model & Family Systems Theory

         B.  Perspectives on Childhood:  Past and Present

         C.  The At-Risk Concept


   1.  Risk factors



a.  Definitions



b.  Characteristics of risk factors



          
1)  A tendency to aggregate



       

2)  Multiplicative effects



           
 3)  Buffering effects



c.  Categories of Risk Factors (examples):




1)  Demographic




2)  Biomedical




3)  Personal-social




4)  Parental and family history




5)  Catastrophic



d.
Families in crisis



e.
Wisconsin school law and children at-risk



f.
Wisconsin and federal law regarding the recognition of Native American tribes and bands in the state


    2.  Factors that buffer risk

          D.  The Resiliency Concept

          
1.  A brief history of the recognition of resiliency and recent research




a.  The recognition of resilitiency




b.  The search for protective factors




c.  Recent research


    
2.  The role of teachers in buffering risk for children


    
3.  The role of the community in buffering risk for children

          E.  The Family


    
1.  The changing family



2.  Change and the impact on family systems




a.  Family structure variables - a tool for teachers




b.  Change and violence


   
 3.  Styles of parenting and outcomes for children




a.  The early research literature (white middle class)




b.  Recent literature (variation by race and ethnicity)




c.  Prevention/Intervention Programs:  Parent Education





1)  The parents as teachers model





2)  The early childhood family education model


    
4.  Child guidance approaches

   
 
5.  Childcare Issues




a.  Stressors




b.  Employer support options




c.  Quality child care





1)  The difficulty of locating quality care for typical children





2)  The added difficulty of locating quality care for atypical children





3)  Indicators of quality in child care programs

6.  Characteristics of healthy families

          F.  Resources for Families and Teachers


    1.  Community programs and agencies



a.  Public and private agencies



b.  Preventive services:  



c.  Supportive services:  Family and Child, Mental Health and Special Needs




1)  Child Find and referrals




2)  Birth to Three programs in all counties




3)  Public school 'Early Childhood' (3 to 5 yr. olds)




4)  Public school inclusion



d.  Correction services


    2.  Individuals within the community



a.  Collaborative work with other professional persons



b.  Classroom volunteers



c.  Individuals as resource persons


    3.  The internet


    4.  The teacher as a multiple service brokers


    5.  National Information Center for Children and Youth with Disabilities

          G.  Working with Families


    1.  One and two-way communication strategies


    2.  Encouraging the involvement of parents in their children's schooling



a.  Is this the right thing to do?



b.  Traditional approaches



c.  Reaching non-involved families


    3.  Parent-teacher conferences


    4.  Home visits



a.  Home visits for children in transition from home or care to a classroom or

                             program



b.  Home visits as classroom curriculum



c.  Home visits for children at-risk



d.  Home visits to the family with a child who has a disability




1)  Family centered home visits


    5.  Working with unique families



a.  Building on family strengths



b.  Families with a child who has a disability




1)  Impact upon the family




2)  Determination of family strengths and needs:  use of tools such as




      eco-maps, check lists, questionnaires and interviews




3)  Family centered perspective




4)  IEP and IFSP collaborative work



c.  Families who have abused/neglected a child




1)  Incidence




2)  Effects on children




3)  Prevention/intervention



d.  Families affected by poly-drug and/or alcohol abuses




1)  Incidence




2)  Effects on children




3)  Prevention/intervention, 



e.  Homeless families




1)  Incidence




2)  Contributing factors



      




3)  Effects on children




4)  Prevention/intervention



f.  Teen parent families




1)  Incidence




2)  Effects on children




3) Prevention/intervention, e.g., School-aged Parents Program in high




    schools in Janesville, WI



g.  Parents in a non-traditional family structure

h.  Families of varying ethnicity, including history of Wisconsin Native American tribes and bands in addition to ethnic groups traditionally covered (e.g. African American, Hispanic, South East Asian)




1) Acquiring cultural competence

Textbook

Gonzales-Mena(2002).  The child in the family and community.  Merrill/Prentice Hall, New York.

Evaluation           

    
       


Students will complete work assisting in community based programs which  support children and families.  A written report will be submitted which will indicate their ability to synthesize the practical experience with the theoretical understandings developed throughout the course.

Class quizes and collaborative projects with peers will also be used to assess student's 

understanding, appreciation and skills in relationship to community, school, family partnerships. 
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