University of Wisconsin-Whitewater

Curriculum Proposal Form #4

Change in or Deletion of an Existing Course

Type of Action (check all that apply)

 FORMCHECKBOX 
  Course Deletion
 FORMCHECKBOX 
  Requisite Change

 FORMCHECKBOX 
  Course Revision
 FORMCHECKBOX 
  Repeatability Change

 FORMCHECKBOX 
  Description Change*
 FORMCHECKBOX 
  Diversity Option

 FORMCHECKBOX 
  Title Change
 FORMCHECKBOX 
  General Education Option

 FORMCHECKBOX 
  Number Change

area:   FORMDROPDOWN 

 FORMCHECKBOX 
  Contact Hour Change and or Credit Change
 FORMCHECKBOX 
  Computer Requirement

 FORMCHECKBOX 
  Grade Basis
 FORMCHECKBOX 
  Writing Requirement

 FORMCHECKBOX 
  Add Cross-listing
 FORMCHECKBOX 
  Other:       
      *  Use Form 5, if only a Description Change

Effective Term:   FORMDROPDOWN 

Current/Old Course Number:
READING 461    
Cross-listing:
     
New Course Number:
         
Cross-listing:
     
Current/Old Course Title: 
REMEDIATION STRATEGIES FOR TEACHING DISABLED READERS
New Course Title:             
Early Literacy Intervention Strategies
25-Character Abbreviation (if new title):  Ely lit intervention stra
Sponsor(s):       
Annie Stinson
Department(s): 
C&I
College(s):        
 FORMDROPDOWN 

List all programs that are affected by this change:


Early Childhood Education
If programs are listed above, will this change affect the Catalog and Advising Reports for those programs?  If so, have Form 2's been submitted for each of those programs?  

(Form 2 is necessary to provide updates to the Catalog and Advising Reports)
 FORMCHECKBOX 
 NA  
 FORMCHECKBOX 
 Yes 
 FORMCHECKBOX 
 They will be submitted in the future

Proposal Information:  (Procedures can be found at http://acadaff.uww.edu/Handbook/Procedures-Form4.htm) 

I. Detailed explanation of changes (use FROM/TO format)

FROM: Prerequisite READING 360 OR 460 OR SCENDED 466
TO: Prerequisite READING 361 and Early Childhood Education Admission
FROM (Course Description): Principles, approaches, and strategies used in the diagnosis and remediation of reading disabilities will be studies. Emphasis will be on the application of remedial strategies and the development of individualized reading programs designed to match student needs.

TO (Course Description): Principles, approaches, and strategies used in the assessment and instructional design of early literacy intervention programs will be studied. Emphasis will be on the application of intervention strategies and the development of individualized reading programs designed to match student needs.

II. Justification for action

READING 461 is offered exclusively for students in the Early Childhood Dual Licensure program. These students are required to take READING 361, not 360, 460 or SECNDED 466.

The new course title and description reflects a more contemporary view of teaching reading and better reflects the actual content of the course.

III. Syllabus/outline (if course Revision)

SEE ATTACHED
University of Wisconsin - Whitewater

Curriculum & Instruction Department

READING 461: Early Literacy Intervention Strategies

(Tentative Syllabus)

REQUIRED TEXT

Richek, M. A., Caldwell, J. S., Jennings, J. H., & Lerner, J. W. (2002).  Reading Problems: Assessment and Teaching Strategies. Fourth Edition. New York: Allyn and Bacon.

DESCRIPTION

Principles, approaches, and strategies used in the assessment and instructional design of early literacy intervention programs will be studied. Emphasis will be on the application of intervention strategies and the development of individualized reading programs designed to match student needs.

PREREQUISITE

READING 361 and Early Childhood Education Admission
COURSE OBJECTIVES

1.  
To assess the literacy needs of young children. (Wisconsin Teacher Standards 1 & 8)

2.  
To administer and interpret formal and informal reading assessment instruments. (Wisconsin Teacher Standard 8) 

3.  
To become proficient in the use of methods, techniques, and strategies useful in early literacy
intervention programs. (Wisconsin Teacher Standards 1, 4, & 7) 

4.  
To be able to measure student interests and attitudes toward reading. (Wisconsin Teacher Standards 2 & 5)

5.  
To develop knowledge of a variety of materials suitable for students with varying needs. (Wisconsin Teacher Standards 1 & 4) 

6.  
To plan an intervention program based on assessment results. (Wisconsin Teacher Standards 4 & 8)

7.  
To gain background and skill in planning reading programs for culturally and linguistically diverse learners. (Wisconsin Teacher Standards 1 & 3)

8.  
To develop skill in writing professional reports used to communicate assessment findings and make instructional recommendations. (Wisconsin Teacher Standards 6 & 10) 

9. 
To reflect on how instruction informs thinking and practice, and to gain experience in leading a discussion with colleagues. (Wisconsin Teacher Standards 6, 9, & 10)

COURSE POLICIES

1. All assignments are due on the dates specified in the syllabus or on the dates for which one signed up.  Those that are turned in late will lose the equivalent of one-half a letter grade for each day that they are late.

2. Make up work can be completed only for those assignments receiving a grade of “C” or below.  When the make up work is graded, the grades on the two assignments will be averaged.

3. The instructor reserves the right to take at least one week to correct all assignments and papers before returning them to the students.

4. All papers of two pages or more are to be stapled in the upper left hand corner of the paper.  Please do not dog-ear, paper clip, or try otherwise to put the papers together.

5. Cell phones are to be turned off before you come to class.  In the case of an emergency, when your child or some other close family member is sick and you must take the call, please inform the instructor beforehand, take your cell phone outside the classroom, and answer the call where you will not disturb the class.

6.  Please inform the instructor if you drop or are withdrawing from the course. 

UNITS OF STUDY

Unit 1: 
What is Reading Ability & Disability

Unit 2:
Obtaining Background Information

Unit 3:
Assessing Reading Achievement: Overview and Informal Measures & Overview of Instruction  

Unit 4: 
Emergent Literacy & Improving Word Recognition Accuracy

Unit 5: 
Improving Word Recognition Fluency & Improving Comprehension of Narrative Text 

Unit 6:
Improving Comprehension of Expository Text

Unit 7: 
Improving Language Abilities: Listening Comprehension and Meaning Vocabulary

Unit 8: 
Reading and Writing & Reading Intervention Programs 

Unit 9:
Literacy in a Diverse Society & Correlates of Reading Disability 

METHODS OF INSTRUCTION

This course uses lectures, discussion, group work, and videos to present information and model techniques for student learning.  Outside of class, students are expected to read the textbook and work individually or in small groups to complete the required assignments.

REQUIRED ASSIGNMENTS

     1.   Class participation is an important component of this class.  Your prompt 



attendance at every class is required.  Arriving late and leaving early are not 


acceptable behaviors.  Much of learning depends on social interaction and you

cannot interact if you are not here.  It is expected that you will be prepared for each 

class with the necessary readings and assignments.  It is the responsibility of each 

student to notify the instructor before class of an illness or emergency situation.  

This can be accomplished by phone, voice mail, or e-mail. The consequences for absences and tardiness are as follows:  3 points deduction for an unexcused absence; 

2 points deduction for an excused absence; 1 point deduction for tardiness.  (This is deducted from the 50 points given for attendance and participation.)

      2.  One reading guide is to be completed for each book chapter assigned.  The purpose 


of this assignment is to facilitate your reading and thinking about the assigned readings 


and to provide you with a guide for discussion in class.  Complete the Main Points, 

Personal Insights, and Questions/Issues to Raise sections of the reading guide 


prior to class.  The Reprise is to be completed after class discussions.  Reading guides 

are considered complete and will be awarded full credit if the above sections are substantively addressed.  The reading guides are due at the end of the class session 

for which the readings are assigned.  One reading guide is attached.  Please photocopy it or put it on your computer as a template for your continued use.  

      3.  On the second day of class, each group will sign up for a date to facilitate the discussion 


in class.  The purpose of this assignment is to provide you with experience in leading 

a discussion with colleagues.  On the date that you facilitate the class discussion, you 

will be responsible for leading the class in a discussion of the readings for that session.  Plan to take approximately 20 minutes.  Remember, the task is to facilitate a discussion, not to present or systematically review the information in the readings.  Everyone is responsible for coming to class with the information read and processed.  Participation in discussions is expected and required.  After you have presented, write a 1-2 page (double spaced) substantive reflection on your experience.  Consider what went well and why, and what did not go well and why.  Discuss what you would do differently in a subsequent facilitation.  The reflection is an individual assignment and is due the class period following your presentation.

       4.  Booktalks will be written and presented to the whole class.  In addition to the booktalk, each student is to plan and implement an activity for children in preschool through kindergarten and present it to the class along with your booktalk.  The format will be provided and details about the booktalks will be discussed.  When you give your booktalk, duplicate and distribute a one-sheet hand-out for each student in the class and duplicate two hand-outs for the instructor.

5.  After reading the textbook and practicing with many formal and informal measures of reading assessment, you will be expected to administer a word recognition test and various comprehension tests as part of an informal reading inventory, tape the child’s performance, analyze the responses, and develop an appropriate plan of instruction.  The word recognition test and comprehension tests can be administered from the 

Slosson Oral Reading Test and the Jennings Informal Reading Assessment in Appendix D of the textbook.  Once you have administered the tests, you are to write up the results based on the child’s performance and your interpretation of his or her strengths and weaknesses in the areas of word recognition, oral reading, silent reading, and listening comprehension.  In your write-up, you will also be expected to develop an appropriate plan of instruction and recommendations.

      6.   The cumulative assessment will be comprehensive, covering all class sessions and all text chapters, plus hand-outs and videos.  The examination will be a combination of multiple-choice, true and false, matching, short answer, and essay questions.  Students have the opportunity to construct questions for the final exam after discussing each chapter of the textbook. 

      7.
Other assignments and readings will be given as they relate to the material covered in this class.  Students must complete all required assignments to receive a satisfactory grade in this course.  Only original copies of any work turned in will be accepted to receive a grade for that assignment.  Please bring your textbooks, notebooks, and any other instructional materials needed to each class session.

GRADING

Class Attendance and Participation



100 points 

Reading Guides (16 chapters x 5 points for each chapter)
  80 points

Facilitation of Class Discussion




  20 points

Booktalk and Activity





100 points

Case Study (Diagnosis and Instructional Plan) 


100 points


Final Exam (Cumulative Assessment)



100 points




Total
500 points

A = Superior (4.0)

90-100%
450-500 points

B = Above Average (3.0

80-89%

400-449 points

C = Average (2.0)

70-79%

350-399 points

D = Poor (1.0)


60-69%

300-349 points

F = Failure (0.0)


Below 59%
250-299 points

REQUIRED SYLLABUS STATEMENT

The University of Wisconsin-Whitewater is dedicated to a safe, supportive, and nondiscriminatory learning environment.  It is the responsibility of all undergraduate and graduate students to familiarize themselves with university policies regarding Special Accommodations, Misconduct, Religious Beliefs Accommodations, Discrimination, and Absence for University Sponsored Events.  (For details, please refer to the Undergraduate Bulletin; the Academic Requirements and Policies and the Facilities and Services sections of the Graduate Bulletin; the “Student Academic Disciplinary Procedures” [UWS Chapter 14]; and the “Student Nonacademic Disciplinary Procedures” [UWS Chapter 17]). 


The university believes that academic honesty and integrity are fundamental to the mission of higher education and the University of Wisconsin System.  The university has a responsibility to promote academic honesty and integrity and to develop procedures to deal effectively with instances of academic dishonesty.  Students are responsible for the honest completion and representation of their work, for the appropriate citation of sources, and for respect of others’ academic endeavors.  Students who violate these standards are subject to disciplinary action.  UWS Chapter 14 identifies procedures to be followed when a student is accused of academic misconduct.  For additional information, please refer to the section in the Student Handbook titled, Student Academic Disciplinary Procedures. 
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