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L COURSE JUSTIFICATION

This is a required course in the School Psychology Program. The Department of Public
Instruction and National Association of School Psychologists - the program's two '
accrediting bodies - require students to have substantial preparation in this area. This
area of psychological assessment has undergone an evolution in focus and procedure since
the original course proposal was written. Advancements in more empirically-driven
methodologies have made the older, psychoanalytically-driven procedures less useful in
the school setting. This revision is necessary to keep students competent in the most
currently reliable and valid assessment procedures.

1L RELATIONSHIP TO PROGRAM OBJECTIVES
Program Objecfive 2 in the School Psychology Graduate Student Handbook reads:

To teach the basic skills and content areas of psychology and education in order to
meet the requirements of School Psychology as defined by the National Association
.of School Psychology, the American Psychological Association, and the Wisconsin
State Department of Public Instruction Certification for Provisional and (Full)

School Psychologists;
Program Objective 4 in the School Psychologv Graduate Student Handbook reads:

To train students skilled in non-biased assessment of school-aged children and
youth and to see that assessment as integrated with well-researched, measurable

treatment procedures
III. BUDGETARY IMPACT

No additional impact

IV.  PROGRAMS AFFECTED IN OTHER ACADEMIC UNITS

None

V. Course Description

TO: The non-biased assessment of behavior, emotional functioning, and
personality in the integrated context of measurable treatment procedures is
stressed. Emphasis is placed on hypothesis development and construct
measurement. Course examines multi-axial assessment formats which
include child-teacher-parent rating scales, interview and history taking,
behavioral observations, and projective techniques.

FROM: Objective, projective and subjective models of pei-sonality assessment are

emphasized. A systems assessment approach that considers adaptive,
visual-motor, cognitive, conative, social, and emotional components of
personality are stressed. The individual case approach is utilized, and
students receive supervised evaluation regarding the application of
assessment procedures. Nondiscriminatory theory and technigues necessary
for assessment are reviewed.

Vi. REQUISITES
Admission to the School Psychology Program or consent of the instructor




. VI. COURSE SYLLABUS
840-770 Y,

Assessment-Intervention II: Socic-Emotional
Objectives:

1. Students will demonstrate a knowledge of basic procedures used in the generation of
testable hypotheses in response to a referral for secio-emotional concerns.

2. Students will demonstrate a knowledge of taxonomies and classification systems useful |
in a variety of assessment paradigms utilized to identify children with specific emotional

concerns.

3. Students will demonstrate a knowledge of how to administer, score, and interpret a
variety of projective, behavioral, and adaptive assessment procedures and communicate

that understanding through written reports.

4. Students will demonstrate an understanding of the essential considerations when
assessing linguistically and/or culturally diverse pupils

WEEK TOPIC

1 : Issues and Practices
in Socio-Emotional Assessment: Taxonomies
and linking assessment to.intervention

2 The Clinical Interview and History Taking

Empirically Derived Scales:
The Child Behavior Checklist System

3 CBCL System (Continued);
(PIC admin/scoring explained)
Computer Scoring Workshops announced

4 Behavior Assessment System for Children

5 Adjustment Scales for Children and Adolescents
(*Debate papers - SED/SM - due)

6 Projectives with Children and Adolescents
Roberts Apperception Test for
Children and TAT (*Report #1 due)

7 Self-Concept

8 Drawings and Sentence Completion
DAP-SPED (*Debate papers - HFD - due)}

9 ~ Midterm Examination; RATC completed protocol in class



10

11

12

13

14

15

Rorschach Overview
and PIC (*PIC data in class;
Report # 2 due)

Specific Topics: Depression
CDI and RADS; K-SADS

Specific Topics: ADHD

Measurement for Intervention: Anger
Control/Aggression and Social-Skills Training

Cultural Considerations - Assessment of culturally and linguistically
diverse students -

Legal/Ethical Considerations(*Report #3 due)

Student Requirements and Evaluation;

A

Attendance at all scheduled class meetings is expected.

- For the requirements below, check the due dates noted on the CLASS SCHEDULE. Late submissions
will be reduced in points. No exceptions. ALL IDENTIFYING INFORMATION MUST BE
REMOVED FROM ALL SUBMITTED OR DISTRIBUTED MATERIALS. THE USE OF
FICTIONAL NAMES IS RECOMMENDED. All test interpretation must be in the approved
reporting format. Al thematic protocols must be typed for legibility.

A,

. Complete THREE (3) comprehensive psychoeducational evaluations of school-aged children.

Include at least one adolescent Your reports should follow the format provided:
1. Referral reason

2. Available Background Information

3. Behavioral Observations in and outside of test situation

4, Complete assessment of Academic Achievement

5. Complete assessment of Intellectual Functioning

6. Complete assessment of Socio-Emotional Functioning

NOTE: The socio-emotional section of Report #1 will contain an interpretation of student
interview information and CBCL data only. Reports #2 and #3 will also contain data from
projective assessment and assessment of self-concept, along with interview and CBCL or

BASC data.

7. A Summary Statement which states clearly your hypothesis as to the causes and contingencies

for the presenting concern.
8. A comprehensive Recommendations sections which details your plan for intervention

NOTE: Reports are due complete on the dates listed. Students are encouraged, not
required, to submit rough drafts at least a week ahead of time for suggestions. They will

be available the following Monday.

Each report is worth a maximum possible 50 points (40 points if late). Attention will be paid to
how well the student followed the required format and showed creative, thoughtful interpretation
in the areas of Background, Observations, Socio-Emotional, Summary, and Recommendations.
Points will be deducted for misspellings and unusually poor grammar. Have someone proofread

your report!!



B. . One Roberts Apperception Test for Children protocol completed by a school-age child is due in |
class on the date indicated at which time a scoring inservice will occur. Max 10 points on time/

0 points late

D. One Personality Inventory for Children (PIC) protocol, completed by any parent of a scheol-aged
child, is due in class on the date noted. At that time, we will score the protocols together in

class. 10 points/Q points if late

F. Debate paper. Students will research and debate a selected area of controversy in socio-emotional
assessment 20 points

G. There will be a mid-term and a final examination covering the readings and lectures. 50 points
gach

EVALUATION:

Final grade will be the total earned points divided by total possible points.

A= 94-100%
AB = 88-93%
B = 82-87%
BC = 78-81%
C= 70-77%

D = Below 70%

Proposed Texts

Kamphaus, R. W., & Frick, P. J. (1996). Clinical assessment of child and adolescent personality and
behavior. New York Allyn & Bacon.

Achenbach, T. M. (1991). Integrative guide for the 1991 CBCI/4-18. YSR, and TRF profiles. Burlington,

VT: University of Vermont Department of Psychiatry.

) Bracken, B. (1992). Manual for the Multidimensional Self-Concept Scale
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