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0
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Proposal Information: (Procedures can be found at http://acadaff.uww.edu/Handbook/Procedures-Form3.htm)

Course justification:



This course is the second course in a proposed emphasis area on “Challenging Advanced Learners” (with an emphasis on “21st Century Skills,” http://www.21stcenturyskills.org/) in the MSE-PD, and an in-development licensure program (gifted teacher/coordinator) in cooperation with UW-Stevens Point.  (An inter-institutional agreement has been drafted and is under review.)  It has been offered as a workshop course at UW-Whitewater.  See next section for course demand.


*Justification for variable credit: It is expected that most students will take the course for three credits. However, there is a substantial group of current gifted program coordinators in the state who have a great deal of experience in this field.  DPI will not “grandfather” them for a license but they may be able to demonstrate proficiency toward a gifted teacher or coordinator license via a combination of portfolio and one, two, or none of the three 1-credit units of this course.  The three units are cognitive and motivational characteristics and development of gifted children; social-emotional issues of gifted students and counseling research; and identification, assessment, and evaluation related to gifted students and gifted programs.


Online equivalent contact hours: per three graduate units (48 traditional contact hours) – a minimum of 60 hours reading materials, 60 hours writing papers, 15 hours viewing material on the Web, and 15 hours participating in online D2L Discussions (150 hours minimum total).

Relationship to program assessment objectives:



Course objectives are based on the NCATE (CEC-NAGC) Standards for Gifted and Talented Education, which are aligned with the ten Wisconsin Standards for Teacher Development and Licensure.  The instructor is certified as an NCATE reviewer for gifted education programs (SPA reviewer). This course and the other gifted education eourses proposed as part of a licensure program would also fit into the MSE-PD as an emphasis area in “Challenging Advanced Learners” with an emphasis on “21st Century Skills.”


There are two teaching licenses in PI 34 related to gifted students (gifted teacher and gifted program coordinator), but currently there are no programs leading to these licenses.  A needs assessment related to gifted education was conducted by the instructor and her colleague at UWSP (funded by the UW-System PK-16 program), with 34% of Wisconsin’s 426 school districts responding,  In a question about licensure programs, 37% of responders indicated that their district would be ”likely” or “very likely” to hire new staff with one of these licenses (remarkable in this era of school funding crises), 31% of responders said that their district would be likely or very likely to request current staff to obtain one of these licenses, and 68% of responders indicated that their districts would support current staff who wanted to pursue either license.  On a question related to recent hiring in this area, 76% of responders indicated that that they could find no applicants with more than “some” qualifications in gifted education (41% found no applicants with any qualifications in gifted education). 


Based on these data (and the state gifted education listserv managed by the instructor with more than 400 members), we believe that there is a market for gifted education courses if they are offered as part of a joint licensure program.  We receive weekly requests for information on licensure in gifted education.  Two courses would be offered through UWW (foundations and psychology) and two through UWSP (curriculum and practicum), leading to the gifted teacher license. We hope to develop a fifth course on gifted program administration through UWW, in cooperation with the C&I department, to fulfill the additional requirements for the gifted program coordinator license.

Budgetary impact:



This course would be offered once per year during the fall (through Continuing Education until enrollment is sufficient for it to be taught as part of load), and it is an online hybrid course, so budgetary impact on staffing and on the campus is considered minimal, with the exception of D2L support.  It is anticipated that current staffing levels are adequate to add this course. The library has moderate holdings in this area but many are dated; the instructor has requested some additional library materials related to the course and will be requesting more this fall.  If demand exceeds expectation then the course may be offered more than once a year, still as an online hybrid course; the possibility of on-site cohort groups for the licensure program is also a long-range possibility.

Course description: (50 word limit)


This course addresses psychology and giftedness: cognitive and motivational characteristics and development of gifted children; social-emotional issues of gifted students and counseling research; and identification, diversity, assessment, and evaluation related to gifted students and gifted programs.  Readings include current research and practice in working with gifted students.

If dual listed, list graduate level requirements for the following: NA
1. Content (e.g., What are additional presentation/project requirements?) 


2. Intensity (e.g., How are the processes and standards of evaluation different for graduates and undergraduates? ) 


3. Self-Directed (e.g., How are research expectations differ for graduates and undergraduates?) 


Course objectives and tentative course syllabus:



attached

Bibliography: (Key or essential references only.  Normally the bibliography should be no more than one or two pages in length.)

attached

Notes:

1. Contact the Registrar's Office (x1570) for available course numbers.  A list of subject areas can be found at http://acadaff.uww.edu/Handbook/SubjectAreas.html
2. The 15 and 25 character abbreviations may be edited for consistency and clarity.
3. Please submit electronically when approved at the college level - signature sheet to follow in hard copy.

PSYCHOLOGICAL ISSUES IN GIFTED EDUCATION

EDFOUND 782 (proposed) 3 credits

Fall 2008 Hybrid course (D2L on-line + 2 meetings TBA)

Instructor:
Prof. Pamela R. Clinkenbeard, office 6045 Winther, phone 262-472-5432, 



E-mail clinkenp@uww.edu (please put [PsyGTf08] in subject line)

Office Hours:  I will be most available at my office phone on T and Th late afternoon.  I will also schedule appointments as needed in Whitewater or Madison, and possibly elsewhere depending on location of enrolled students.  I will check e-mail and the D2L Discussion page for questions periodically.  Regular D2L discussion times will be arranged.

Catalog Course Description
This course addresses areas related to psychology and giftedness: cognitive and motivational characteristics and development of gifted children; social-emotional issues of gifted students and counseling research; and identification, assessment, and evaluation related to gifted students and gifted programs.  Readings include current research and best-evidence practice in working with gifted students.

Prerequisite or co-requisite: a “Foundations of Gifted Education” course or permission of instructor.

Required Readings
NOTE: these books can be ordered online through the University Bookstore at http://www.uwwhitewaterbookstore.com/ 
Johnsen, S. (2004). Identifying Gifted Students: A Practical Guide. Austin, TX: Prufrock Press.

Neihart, M., Reis, S. M., Robinson, N. M., & Moon, S. M. (Eds.). (2002). The Social and Emotional Development of Gifted Children: What Do We Know? Austin, TX: Prufrock Press.

Several free downloaded sources will also be required, including various standards and research articles from scholarly journals.  Other sources will be posted on D2L, handed out in class, or obtained independently by students. 

Assignments:  

1. Psychological case study of a gifted student  
 

 20%

2. Identification or evaluation plan for a district


 20%

3. Unit essays (3)


 



 30%

4. Final paper (analysis & synthesis of chosen topic)


 20%

5.  D2L Discussion






 10%














100%

Scale: 

92.5 – 100 = A

87.5 - 92.4 = AB

82.5 - 87.4 = B 

77.6 - 82.4 = BC

70 - 77.5 = C 

60 - 69.9 = D

Course Objectives and Related Standards and Assessments 
Course objectives are based on the NCATE (CEC-NAGC) Standards for Gifted and Talented Education, which are aligned with the ten Wisconsin Standards for Teacher Development and Licensure.

Students will:

- describe some typical cognitive and social-emotional characteristics of gifted students and explain various definitions in light of school identification policies (Standards 1 & 2 – D2L discussion, case study, Essays 1 & 2)

- describe and analyze the unique developmental differences and learning needs among gifted individuals (Standards 2, 3, 5, & 10 – Discussion, case, Essays 1 & 2, final paper)

- develop an understanding of individual differences within the gifted population based on talent domain, culture, poverty, language, and other special needs (Standards 1, 2, 3, 4, & 6 – Discussion, case,  Essays 1 & 2, final paper)

- analyze the relationship of identification & assessment research and policy on gifted education at local, state, and federal levels (Standards 1, 7, 8, & 9 – Discussion, Ident. plan, Essay 3) 

- apply best practice literature to their local situations in assessment, teaching, and counseling the gifted (Standards 2, 3,  5, 7 – identification plan, final paper)

College of Education Conceptual Framework

Our conceptual framework, "The Teacher is a Reflective Facilitator," is the underlying structure in our teacher preparation program at UW-Whitewater that gives conceptual meanings through an articulated rationale to our operation.  It also provides direction for our licensure programs, courses, teaching, candidate performance, faculty scholarship and service, and unit accountability.  In short, our teacher education program is committed to reflection upon practice; to facilitation of creative learning experiences for pupils; to constructivism in that all learners must take an active role in their own learning; to information and technology literacy; to diversity; and to inquiry (research/scholarship) and assessment.  Therefore, all syllabi pertaining to courses required for licensure reflect commitment to these underlying principles.

The Conceptual Framework ideas are reflected in this course in several ways. 

 (1) Students are asked to reflect on their own experiences as students, parents, and/or teachers, and to “process” the readings in terms of how they might authentically use the information. 

(2) The diversity among gifted individuals is a topic embedded throughout the course.

(3) Students in this course will actively research an area of personal and professional interest to them and report their findings (via online formats) to their fellow students.

(4) Students will analyze and reflect on their experiences, clarify a problem that needs investigation, and construct an authentic project. 

Course and University Policies
Grading. The instructor will provide detailed instructions for assignments and rubrics will be available for papers.  If you have questions about an assignment, please ask them before the assignment is due.  If you are concerned about your grade, please consult the instructor about possible strategies for improvement on future assignments. Weekly participation in D2L discussions is expected and may affect borderline grades.

Attendance.  Since this is primarily an online course, “attendance” consists of regular participation in D2L Discussion and attendance at the face-to-face meetings, to be announced.  If an in-person class must be missed (for example, a family wedding) you will need to re-schedule an individual meeting with the instructor.

Late work.  Assignments turned in after the due date will be "docked" the equivalent of one full letter grade.  More than one week late will result in the deduction of another letter grade. 

Incompletes. Final course grades of “Incomplete” will be given only in the extremely rare circumstances that are congruent with University policy.  Please consult the catalog.  WARNING: a few people every semester, especially those who are new to online courses, find it extremely difficult to keep up with the course.  This is not a valid reason for requesting a grade of “Incomplete.”  The instructor will initiate weekly contact and discussion, but you should assess your own ability and preferences with regard to working independently and online.

Assignment format.  Work will usually be downloaded to the Dropbox section of D2L (details to be given for each assignment).  In general, work should be double-spaced in 12-point font with 1-inch margins on all four sides.  APA style should be followed. 

University policies regarding academic misconduct, student, religious beliefs, and absences.  The University of Wisconsin-Whitewater is dedicated to a safe, supportive, and non-discriminatory learning environment.  It is the responsibility of all undergraduate and graduate students to familiarize themselves with University policies regarding Special Accommodations, Academic Misconduct, Religious Beliefs Accommodation, Discrimination, and Absence for University Sponsored Events.  (For details please refer to the Undergraduate and Graduate Timetables; the "Rights and Responsibilities" section of the Undergraduate Bulletin; the Academic Requirements and Policies and the Facilities and Services sections of the Graduate Bulletin; and the "Student Academic Disciplinary Procedures" [UWS Chapter 14] and the "Student Nonacademic Disciplinary Procedures" [UWS Chapter 17]).

Course Schedule

Psychological Issues in Gifted Education

Fall 2008

Readings/Assignments
UNIT 1: COGNITIVE AND MOTIVATIONAL CHARACTERISTICS

Week 1
READ Robinson/Clinkenbeard article (on D2L); 




Johnsen book preface & chapter 1; and




Silverman chapter (4) in Neihart book

Week 2
DISCUSS first week readings by Mon. (click on D2L “Discussion”)



READ Steiner & Carr article (on D2L)



Face-to-face meeting – location TBA

Week 3
DISCUSSION of Steiner/Carr by Mon. 



READ chapters 7, 8, 9, & 23 in Neihart book;



Clinkenbeard manuscript on D2L

Week 4
DISCUSS 1/28 readings by Mon. 

UNIT 11: IDENTIFICATION, ASSESSMENT, AND EVALUATION
Week 5
UNIT I ESSAY DUE to Dropbox (midnight)



READ Johnsen book chapters 2, 3, 4 (just skim test descriptions in 4)

Week 6
DISCUSS Johnsen chapters 2, 3, 4 by Mon. 



READ Johnsen chapters 5 & 6; READ NAGC program standards (D2L)

Week 7
DISCUSS Johnsen chapters 5 & 6 & NAGC document by Mon. 



READ Lohman/Renzulli article (on D2L); READ eval article (D2L)

Week 8 
UNIT II ESSAY DUE to Dropbox (midnight)



READ AND DISCUSS optional, related to essay assignment

UNIT III: SOCIAL-EMOTIONAL CHARACTERISTICS AND COUNSELING

Week 9
IDENT/EVAL PLAN DUE to Dropbox (midnight)



READ Neihart chapters 2, 3, 5, 10, 12

Week 10
DISCUSS [3/10] readings by Mon. 



READ Neihart chapters 18 & 11; Renzulli dropout article (D2L);



your choice chapter from Neihart Section III (Special Needs)

Week 11
DISCUSS [3/17] readings by Mon. 



READ Neihart chapters 20, 21, 22, 24, final section

Week 12
DISCUSS [3/24] readings by Mon.



READ independently for case assignment

Week 13
Face-to-face class meeting – location TBA



(share case study, materials & ideas, meet with instructor as needed)

Week 14
UNIT III ESSAY DUE to Dropbox (midnight)



DISCUSS optional related to case assignment

Week 15
PSYCHOLOGICAL CASE STUDY DUE to Dropbox (midnight)
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