University of Wisconsin-Whitewater

Curriculum Proposal Form #3

New Course

Effective Term:
 FORMDROPDOWN 



Subject Area - Course Number:
EDUIND 412/612 
Cross-listing:
     
(See Note #1 below)

Course Title: (Limited to 65 characters)
Verification of the Professional Development Plan
25-Character Abbreviation:  
Verification of the PDP


Sponsor(s):  
Dr. M. Robin Warden
Department(s):
Special Eduction
College(s):
 FORMDROPDOWN 



Consultation took place:
 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes  (list departments and attach consultation sheet)

Departments:  Curriculum & Instruction

                         Counselor Education, 

                         Educational Foundations,

                         Psychology-School Psychology,

                         Communicative Disorders and

                         Special Education





Programs Affected:
All educator licensure programs.
Is paperwork complete for those programs? (Use "Form 2" for Catalog & Academic Report updates)

 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes
 FORMCHECKBOX 

will be at future meeting

Prerequisites:
EDUINDP 410/610 and EDUINDP 411/611
Grade Basis:
 FORMCHECKBOX 

Conventional Letter
 FORMCHECKBOX 

S/NC or Pass/Fail
 

Course will be offered:
 FORMCHECKBOX 

Part of Load
 FORMCHECKBOX 

 Above Load 


 FORMCHECKBOX 

On Campus
 FORMCHECKBOX 

Off Campus - Location       

College:
 FORMDROPDOWN 

Dept/Area(s):
Special Education
Instructor:
M. Robin Warden/Staff

Note: If the course is dual-listed, instructor must be a member of Grad Faculty.
Check if the Course is to Meet Any of the Following:

 FORMCHECKBOX 
  Computer Requirement
 FORMCHECKBOX 
  Writing Requirement


 FORMCHECKBOX 
  Diversity 
 FORMCHECKBOX 
  General Education Option:   FORMDROPDOWN 
   

Credit/Contact Hours: (per semester)

Total lab hours:
     
Total lecture hours: 
8
 

Number of credits:
.5
Total contact hours:
8 

Can course be taken more than once for credit?  (Repeatability)  

 FORMCHECKBOX 
 No    FORMCHECKBOX 
 Yes          If "Yes", answer the following questions:

No of times in major:
     
No of credits in major: 
     
 

No of times in degree:
1
No of credits in degree:
.5 

Proposal Information: (Procedures can be found at http://acadaff.uww.edu/Handbook/Procedures-Form3.htm)

Course justification:  Beginning in August 2004, the standards for educator licensure in Wisconsin as outlined in PI 34 require the individual licensee (administrator, teacher, and pupil service providers) to develop a Professional Development Plan (PDP) during the Initial Educator Licensure Stage.    This variable

credit workshop/institute will be part of a three part workshop series designed to verify PDP’s and provide additional support to those whose plans did not make the verification criteria.
Relationship to program assessment objectives:  Candidates in EDUINDP  410/610 – Creating Professional Development Plans will be able to;

1. Create a common vision of educator quality based on the guiding principles in PI 34, specifically the knowledge, skills, and dispositions of the Wisconsin Educator Standards.

2. Use Educator Standards as the basis to understand professional expectations and create learning 

3. Utilize communities engaged in dialogue about learning and accountability.
4. Use models and tools of formal reflection to document and analyze patterns of mentor-mentee growth upon one’s professional performance and one’s impact upon students, colleagues, and the greater community.
5. Demonstrate and perform the dispositions required for effectiveness.     
Budgetary impact:  EDUINDP 412/612 will be funded by extension/outreach tuition revenue (salary, fringe, facility rental, etc.).


Course description  This .5 credit campus-based and on-line (50%) institute builds on prior learning from the previous summer institutes by providing the final verification process with Initial Team Members of the Initial Educator’s Professional Development Plan.   

Course requisites:  Engage in hands-on participatory and individualized activities, e.g.,

If dual listed, list graduate level requirements for the following:

1. Content (e.g., What are additional presentation/project requirements?) 


In addition to the development of a PDP, graduate students will write a two-page reflection 


paper on a selected reading from the bibliography.


2. Intensity (e.g., How are the processes and standards of evaluation different for graduates and undergraduates? ) 

Wisconsin Teacher Standards will be used to evaluate PDP requirements for undergraduates

and graduates; however, graduates evaluation of Wisconsin Standards will extend to literature reviews as well.

3. Self-Directed (e.g., How are research expectations differ for graduates and undergraduates?) 

Undergraduate expectations require only reflection, graduate level requires reflection of 

Connection between their own practices and research literature.

Course objectives and tentative course syllabus:
Objectives:

· To present completed PDP’s to the team for verification and get feedback from the process
· To reflect on the indicators of performance that the initial educator identified in the PDP and to share progress in those performances with the learning community
· To provide initial educators whose plans are not verified an opportunity to refine and resubmit their PDP.
Hands-on participatory and individualized activities:
· Team verification of Professional Development Plan using the criteria developed from DPI
· Small and large group reflection of the PDP process and learner outcomes
· Individual on-line session to support educators who need plan revisions.
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Syllabus:

Day 1 a.m.:  Simultaneous activities with initial educator and the initial educator teams

· Facilitation of storytelling with initial educators about learner outcomes
· Initial educator team verification meetings
Day 1 p.m.:  Feedback to participants

· Presentation of exemplary PDP
· Share professional educator stage and requirements for PDP’s at this level
· Feedback and reflections from Initial Educator Teams on individual PDP
· Feedback and reflection from the initial educator on the institute’s support and guidance for PDP process.
Evaluation

Tests, assignments and/or Evaluation:

· Verification of successful completion of the Professional Development Plan, including evidence of collaborative activities, inclusion of summary and reflection statement, documentation and analysis of professional growth toward the Wisconsin Educator Standards, and documentation and data that goals affected student outcomes as specified in the Wisconsin Department of Public Instruction Professional Development Plan (PDP)

· Submission of DPI Verification Form for Completion of the Professional Development Plan with approval from Initial Educator Team members.

The University of Wisconsin-Whitewater is dedicated to a safe, supportive and non-discriminatory learning environment.  It is the responsibility of all undergraduate and graduate students to familiarize themselves with University policies regarding  Special Accommodations,  Academic Misconduct, Religious Beliefs Accommodation, Discrimination and Absence for University Sponsored Events  (for details please refer to the schedule of classes; the “Rights and Responsibilities” section of the Undergraduate Catalog; the Academic Requirements and Policies and the Facilities and Services sections of the Graduate Catalog; and the “Student Academic Disciplinary Procedures (UWS Chapter 14); and the “Student Nonacademic Disciplinary Procedures” (UWS Chapter 17).
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Our conceptual framework, The Teacher is a Reflective Facilitator, is the underlying structure in our teacher preparation program at UW-Whitewater.  This structure gives conceptual meanings through an articulated rationale to our operation.  It also provides direction for our licensure programs, courses, teaching, candidate performance, faculty scholarship and service, and unit accountability.  In short, our teacher education program is committed to reflection upon practice; to facilitation of creative learning experiences for pupils; to constructivism in that all learners must take an active role in their own learning; to information and technology literacy; to diversity; and to inquiry (research/scholarship) and assessment.  Therefore, all syllabi pertaining to courses required for licensure reflect commitment to these underlying principles.
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