INCREASING STUDENT MOTIVATION TO LEARN
Department of Educational Foundations: EDFOUND 474/674

Fall 2004?

Wednesdays? 5:00 - 7:30 PM, Winther Hall 3xxx

Instructor: 
Dr. Pamela R. Clinkenbeard?, office 6045 Winther, phone 262-472-5432,



E-mail clinkenp@ uww.edu

Office Hours:  XXX or by appointment

Course Description


From the Catalog

This course is designed to help educators gain an understanding of the cognitive and social-emotional needs of students, analyze educational practices that may undermine the fulfillment of these needs in traditional classrooms, and explore structural changes and instructional strategies that support the needs of all students, thereby increasing their motivation to learn in school.


Additional Description


Classes will be a combination of lecture, discussion, small group work, on-line discussion, analysis of video clips, and individual research papers or projects. The underlying purpose of the course is to help teachers and future teachers understand the principles of how and why students are motivated to learn, and to gain practice in applying those principles for themselves.

Texts:

Stipek, D. J. (2001). Motivation to learn: Integrating theory and practice (4th ed.). Boston: Pearson Allyn & Bacon. (required)


Covington, M. V.  (1998). The will to learn: A guide for motivating young people.  Cambridge University Press. (required)


Raffini, J. P. (1996). 150 ways to increase intrinsic motivation in the classroom. Boston: Allyn & Bacon. (optional)


Other readings will be handed out in class or placed on reserve at the library. In the second half of the course, much of the reading will focus on the student’s own individual research topic. Students in this class, especially graduate students, will be expected to read, and report on,  research articles in educational and psychological journals.

Grading/assignments:


Research abstracts

20%


Introductory topic paper
20%


Literature review

30%


Final paper/project

30%

GRADUATE STUDENTS:  see assignment sheets for different and additional 

requirements.



NOTE:  attendance will be taken and may affect borderline final course grades. 

Course Schedule, Increasing Student Motivation to Learn

Dates


Topics





Readings









(others as assigned)

9/8
Introduction to course; video; reaction papers

9/15
The intrinsic/extrinsic distinction: major theories and practices;
S 1, 2, 10,


LIBRARY 







handout 

9/22
Continuation from 9/15; the concept of variables & different 

Handout on 


types of research design





research

9/29
Behaviorist foundation and theories of motivation 


St 3, 4


(Topic paper due)



10/6
Cognitive approaches to motivation (Abs. 1 due)


St 5, 6

10/13
Individual meetings re: literature reviews, project ideas

10/20
Promoting positive ability perceptions (Abs. 2 due)

C&T  pp. 1-44


10/27
Focus on positive incentives





C&T 45-101


Rough draft of literature review due


11/3
Continuation of 10/20; overcoming obstacles 



C&T 103-117,










St 7

11/10
An in-depth look at intrinsic motivation and flow


St 8


(literature review due)

11/17
Goals and values & classroom motivation (Abs. 3 due)

St 9

11/24
Individual meetings re: final projects

12/1
Achievement anxiety






St 11


Rough draft of final project due


12/8
Teacher expectations






St 12
12/15
Finals period 6-8 PM; final projects due; presentations


The conceptual framework for teaching in the College of Education is based on the idea that teachers are facilitators of learning, that learning is an active, engaging process, that teachers modify teaching based on student responses, and that teachers must reflect on their own practice.  Students in the College are taught from this perspective, and they also learn how to become facilitative teachers themselves.  These ideas are reflected in this course in several ways.  (1) Students are asked to reflect on their own motivation, and the teachers and techniques they found motivating as students.  (2) Students in this course will research an area of interest to them and report their findings to their fellow students. (3) Students will create a motivation “project” of personal interest and usefulness to them, and the instructor will give facilitative feedback on successive drafts of that and other assignments.

Final Project and Presentation Options

Increasing Student Motivation to Learn 


The main purpose of the project is to give you an opportunity to pursue an application in an area of motivation research that is of particular interest to you, and to have you apply motivation concepts to an actual teaching experience:  presenting your project to your classmates in a motivating way.  The abstracts, topic paper, and literature review are all intended to lead up to the final project, so there can be some overlap between the papers (i.e., you’re not starting from scratch on the final project).  The format of the written project is negotiable.  Below are several ideas;  I have detailed format instructions for a curriculum plan if that one is your choice.

General Evaluation Criteria


-Is the purpose of the paper, or the goals of the curriculum, clear?


-Is the body of the paper coherent?


-Do the conclusions relate to the purpose and/or goals?


-Are specific theories or concepts from class and readings employed in the project, and are they aptly applied?


-Is the presentation of the project a clear, effective, motivating lesson?

The final project is worth 30% of your grade: 25% for the written product and 5% for the presentation.  The written paper should be completed in APA style.

Graduate/undergraduate differences:  7-10 pages (typed double space) for undergraduates, 15-20 pages for graduates.  Minimum 10 references for undergraduates, minimum 15 for graduates. You may use the sources you have been using for your abstracts as references in your final project; you may also use the texts and other readings, but be sure to refer to a specific page or pages when you are citing from a book.


Both undergraduates and graduates may use a variety of sources for this project, but graduate students should have a majority of their references from research journals.

Project Ideas
-an action research proposal for a study you might carry out in a classroom or school

-a motivational analysis of yourself as a student, in the past or now or both 

-an analysis of your past teaching style and practices in terms of their motivational effects

-an analysis of current practice and/or plan for future teaching practice: i.e., how you might
implement some of the course concepts in a teaching or other educational situation

-a case study of (and possibly intervention plan for) a particular student who is unusual in 
some way related to motivation: highly motivated, test anxious, learned helpless, 
bright underachiever, etc.

-a motivation-based curriculum plan (see below)

Brief Description of Curriculum Plan

The curriculum plan would include a detailed one-week (approx. 5 hour) lesson plan, a brief grading period unit lesson plan, and a narrative section.  The narrative would overview the content of the curriculum plan but primarily would discuss how your plan is based on principles from the psychology of motivation and educational research.  You may use any lesson plan format with which you are familiar, or I can provide you with some ideas.

Reading List
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