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Course justification:


This course is a critical component of the proposed new Early Childhood Education major.  It is a methods class to prepare future early childhood teachers to develop and adapt instruction to meet the needs of young children who require specialized instruction in a number of enviornments including community childcare programs, early childhood special education programs, and public preschool and kindergarten classrooms. The strategies acquired in this class will be applied across several other methods classes.
Relationship to program assessment objectives:


The program will be assessed in terms of

A. Early Childhood Education and Early Childhood Special Education Licensure Requirements and Related Standards:

1. Wisconsin Standards for Teacher Development and Licensure (WSTDL) adopted by the College of Education (COE) at the University of Wisconsin-Whitewater and the Wisconsin Department of Public Instruction (DPI)

2. Standards for the preparation of early childhood teachers and other professionals developed by the National Association for the Education of Young Children (NAEYC) and the Council for Exceptional Children Early Childhood specialization area, and the Division for Early Childhood (DEC/CEC). These standards are employed by the National Council for the Accreditation of Teacher Education  (NCATE) to evaluate teacher preparation programs.

B. Master Educator Requirements and Related Standards:

1. Ten Wisconsin Standards and Professional Development Plan

2. Standards for the preparation of early childhood teachers and other professionals developed by the National Association for the Education of Young Children (NAEYC) and the Council for Exceptional Children Early Childhood specialization area, and the Division for Early Childhood (DEC/CEC). These standards are employed by the National Council for the Accreditation of Teacher Education  (NCATE) to evaluate teacher preparation programs.

C. Relevant WTS Principles (bolded standards directly relate to course objectives

The teacher preparation program will prepare professionals who:

1. understand the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.

2. understand how children learn and develop, and can provide learning opportunities that support their intellectual, social, and personal development.

3. understand how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

4. use a variety of instructional strategies to encourage students' development of  critical thinking, problem solving, and performance skills

5. use an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.

6. use knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

7. plan and deliver instruction based upon knowledge of subject matter, students, the community, and curricular goals
8. use formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner

9. are reflective practitioners who continually evaluate the effects of  their choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally

10. foster relationship with school colleagues, parents, and agencies in the larger community to support students' learning and well being

D. Relevant NAEYC/CEC standards 

A.    Related to Wisconsin Teaching Standard 4 – Instructional Strategies


The teacher preparation program will prepare professionals who:

· know, understand, and use a wide array of effective approaches, strategies, and tools to support young children’s development and learning;

· understand and use teaching approaches that span a continuum from child-initiated to adult-directed learning, and from free exploration to scaffolded support or modeling; 

· demonstrate that they are basing the selection on knowledge of individual children, on research evidence, and on understanding of appropriate, challenging teaching and learning goals; 

· use strategies to facilitate integration into various early childhood settings;

· use instructional practices based on knowledge of the child, family, community, and the curriculum; 

· use knowledge of future educational settings to develop learning experiences and select instructional strategies for young children; 

· prepare young children for successful transitions.  

B.    Related to Wisconsin Teaching Standard 7: Instructional Planning

       The teacher preparation program will prepare professionals who:
· identify theories and research that form the basis of curriculum development and instructional practice

· use high quality resources, including books, standards documents, Web resources, and individuals who have specialized content expertise, in developing early childhood curriculum,

· demonstrate skills in building curriculum from relationships, daily interactions, and routines (the core elements of preschool curriculum), in integrating academic disciplines with other content in an emergent, interdisciplinary, or thematic curriculum; and (especially for older children) in providing focused learning opportunities within a specific content area;

· implement, monitor, and evaluate individualized family service plans and individualized education plans, integrating developmentally and individually appropriate curriculum;

· implement developmentally and functionally appropriate individual and group activities including play, environmental routines, parent-mediated activities, cooperative learning, inquiry experiences, and systematic instruction. 

Budgetary impact:

This course represents a reallocation of funds within the Special Education department. Therefore, there will be no budgetary impact for the two departments.

Course description:


This class provides students with the skills to develop and adapt curriculum and instructional strategies to meet the educational needs of young children who require specialized instruction.  The emphasis is on the provision of that instruction in the natural environment of the children.
Course requisites: 


Baccalaureate and Admission to Professional Education

If dual listed, list graduate level requirements for the following:

1. Content (e.g., What are additional presentation/project requirements?) 

In addition to portfolio artifacts as described in the syllabus, graduate students choose one of the following projects:

a. a video taped session demonstrating the use of three types of instructional strategies (designing curriculum modifications, providing embedded learning opportunities, and designing child-focused instructional strategies) or

b. a written paper and a presentation to the class about a professional development topic related to instructional planning and curriculum modification (i.e. activity-based instruction, play-based instruction, creative curriculum, High Scope, etc.)

2. Intensity (e.g., How are the processes and standards of evaluation different for graduates and undergraduates?) 

	Undergraduate
	Graduate

	90% and above of the total points
=  A

80 – 89 of the total points
=  B

70 – 79 of the total points
=  C

60 – 69 of the total points
=  D

59% and less


=  F


	93% and above of the total points 
=  A 

88-92% of the total points           
=  A/B 

83-87% of the total points          
=  B 

78-82% of the total points           
=  B/C 

73-77% of the total points          
=  C 

Less than 68% of the total points  
=  F


3. Self-Directed (e.g., How are research expectations different for graduates and undergraduates?) 
As opposed to undergraduate students, graduate students are teaching and attending classes at the same time. Graduate students are therefore required to demonstrate the application of knowledge and skills to their work with young children and families. Additionally, through data collection they must demonstrate the use of evidence-based practice by linking assessment to instructional planning. 

Course objectives and tentative course syllabus:

A. Student Learning Objectives

Students completing this course will 

· Understand children within the context of family and community (CC7S3; EC7S1, 4; EC4S1; NAEYC #4a).

· Assess the impact of various social and environmental conditions on children’s functioning and use functional assessments to plan and monitor instructional strategies (CC4S3; EC4S1; CC7S6).

· Understand the theoretical basis and application of developmentally appropriate, activity-based, and individually designed practices (CC7K1 to 3; EC7S4; NAEYC #4b).

· Implement a variety of instructional strategies that can be used in inclusive settings (CC4S1; EC7S2; NAEYC 4b).

· Evaluate, select, and adapt appropriate curriculum, instructional strategies, and materials for the education of young children with special needs, ages three through eight, with emphasis on inclusive settings and transitions between settings (EC7S1 to 4; NAEYC #4c).

· Know and demonstrate various approaches to designing an integrated curriculum that accommodates diverse instructional needs, including children at-risk, those with disabilities, and those with accelerated learning or singular talents (EC4S2; EC4S2 to 4; NAEYC Standard #4d).

· Know and demonstrate strategies that promote inclusion and positive social interactions (EC4S1; EC7S3).

· Adapt instruction for children with diverse instructional needs, including children at-risk, those with disabilities, and those with accelerated learning or singular talents, to be applied in inclusive settings (CC7S1, 2, 3; 
· Write lesson plans appropriate for diverse instructional situations including children with disabilities, children with bi-lingual instructional needs, and children who are gifted and/or talented (EC7S3, 4; CC7S7 to 12).
· Work with families and a variety of professionals to implement appropriate instructional environments to meet the needs of young learners with diverse instructional needs (CC7K5; CC7S2; EC7S4).
B. Topic Outline
Note: The following content outline does not necessarily reflect the exact sequence in which these topics will be addressed.  Students will be expected to develop a series of products addressing strategically more complex problems representing authentic instructional challenges.  Therefore, the content will be systematically integrated into the projects. This is consistent with the Teacher as Facilitator model of the UWW College of Education Conceptual Framework.

I. Theoretical basis and research findings supporting inclusive practice in early childhood settings

II. Models of Service Delivery for Children Ages Three through Eight





A.
Public School Early Childhood Special Education





B.
Public School Inclusive Kindergarten and Preschool





C. 
Inclusive Community Preschools

III.
Individualized Educational Programs (IEP)

A. 
Legislative foundations & state regulations

B. 
Required components of the IEP

C. 

The IEP process

D. 

Partnerships with families in the IEP process

E. 

Writing the IEP






1.
Linking assessment results to IEP






2.
Writing goals and objectives





F.  
Linking goals and objectives with curriculum

IV.
Instructional Strategies

A. Principles of Developmentally Appropriate Practice applied to children with specialized learning needs

B. Play as the foundation for instruction

C. Activity-Based/Routine-based Instruction

D. Direct Instruction

E. Integrating IEP goals into Developmentally Appropriate Practice

F. Developing schedules that promote inclusive practice

G. Adapting Specialized Curriculum

H. Reviewing and evaluating published specialized curriculums

I. Using specialized curricular in a DAP context

J. Integrating Curriculum through thematic units and learning centers

V.
Adapting Instructional Space to Accommodate children with specialized learning needs

A.
Assessment of environments for children with specialized learning needs.

B.
Adapting indoor space for children with physical disabilities, attention deficits, hyperactivity, behavioral challenges.

C.
Adapting Outdoor space for children with physical disabilities, attention deficits, hyperactivity, behavioral challenges.

V. Fostering Creative Expression

A.        Adapting art activities

B.        Adapting music activities

VI. Collaborating with families, other professionals and paraprofessionals

A. Efficient home-school communication strategies

B. Challenges and strategies for working in professional teams

C. Working with paraprofessionals

VIII.
Evaluating Program Effectiveness





A 
Monitoring child progress in inclusive settings





B
Monitoring success in achieving IEP goals

IX. Resources

A. Resources for teachers (books, websites, journals)

B. Accessing resources on the internet 

Bibliography: (Key or essential references only.  Normally the bibliography should be no more than one or two pages in length.  Indicate current library holdings by placing an asterisk [*])
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Notes:

1. Contact the Registrar's Office (x1570) for available course numbers.  A list of subject areas can be found at http://acadaff.uww.edu/Handbook/SubjectAreas.html
2. The 15 and 25 character abbreviations may be edited for consistency and clarity.
3. Please submit electronically when approved at the college level - signature sheet to follow in hard copy.

University of Wisconsin – Whitewater

College of Education - Early Childhood Dual Licensure Program

Fall 2003
Course Title: PLANNING FOR INDIVIDUAL NEEDS – EDUINDP 442 (3 Units)

Embedded Field Study Component: FIELD STUDY AGES 3 THROUGH 5 – EDUINDP 443 (1 Unit)

Course Description for 442: This class provides students with the skills to develop and adapt curriculum and instructional strategies to meet the educational needs of young children who require specialized instruction. The emphasis is on the provision of that instruction in the natural environment of the children. Prereq: Successful completion of all prior Early Childhood Education classes.

Course Description for 443: Being involved in an early childhood classroom enables students to apply theoretical understandings regarding positive discipline approaches for young children and the adaptation of both curriculum and the environment to meet individual needs and abilities. Students will practice written and oral reflection. It is expected that reflective thinking will assist the student in accommodating her/his beliefs and knowledge of theory to classroom realities. Discussions in classroom sessions for EDUINDP 442 will allow students to pose classroom practice problems, negotiate solutions, and share insights while being exposed to multiple viewpoints.
Meeting Times:  9/2 through 10/16 and 11/25 through 12/11 on T/TH from 8:00 – 10:30 AM

(Exam day: 12/16 from 7:45-9:45 AM / Breakfast and group presentations)

Class Location:  Winther Hall 2010

Field Study Requirements: 30 hours of working with children ages 3 through 5 who have a variety of special needs. Children may be attending preschool programs in public schools or may receive itinerant special education services in community-based settings. 

Textbook: Sandall, S. & Schwartz, I. (2002). Building blocks for teaching preschoolers with special needs. Baltimore: Paul H. Brookes.

Instructor: Simone DeVore, Ph.D.

Office Hours: Thursdays from 3:00 to 6:00 PM 




Office Location:  Winther Hall 3052


Office Telephone: (262) 472-5808



Email: devores@uww.edu
College of Education Conceptual Framework: Our conceptual framework, The Teacher is a Reflective Facilitator, is the underlying structure in our teacher preparation program at UW-Whitewater that gives conceptual meanings through an articulated rationale to our operation.  It also provides direction for our licensure programs, courses, teaching, candidate performance, faculty scholarship and service, and unit accountability.  In short, our teacher education program is committed to reflection upon practice; to facilitation of creative learning experiences for pupils; to constructivism in that all learners must take an active role in their own learning; to information and technology literacy; to diversity; and to inquiry (research/scholarship) and assessment.  Therefore, all syllabi pertaining to courses required for licensure reflect commitment to these underlying principles.  

This course is designed to meet the following Wisconsin Teaching Standards (WTS), Council for Exceptional Children (CEC/EC) Professional Standards, and National Association for the Education of Young Children (NAEYC) Standards:

WTS/CEC/EC Standard #4 - Instructional Strategies

The teacher understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills. 

Common Core

	Skill:
	

	CC4S1
	Use strategies to facilitate integration into various settings.

	CC4S2
	Teach individuals to use self-assessment, problem solving, and other cognitive strategies to meet their needs.  

	CC4S3
	Select, adapt, and use instructional strategies and materials according to characteristics of the individual with exceptional learning needs.

	CC4S4
	Use strategies to facilitate maintenance and generalization of skills across learning environments.

	CC4S5
	Use procedures to increase the individual’s self-awareness, self-management, self-control, self-reliance, and self-esteem.

	CC4S6
	Use strategies that promote successful transitions for individuals with exceptional learning needs.


Early Childhood

	Knowledge:
	None in addition to Common Core

	Skills:
	

	EC4S1
	Use instructional practices based on knowledge of the child, family, community, and the curriculum.

	EC4S2
	Use knowledge of future educational settings to develop learning experiences and select instructional strategies for young children.

	EC4S3
	Prepare young children for successful transitions.


WTS/CEC/EC Standard # 5 – Learning environments/social interactions

The teacher uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation. 

Special Education Standard #5:   
Learning Environments and 
Social Interactions
Common Core

	Knowledge:
	

	CC5K1
	Demands of learning environments.

	CC5K2
	Basic classroom management theories and strategies for individuals with exceptional learning needs.

	CC5K3
	Effective management of teaching and learning.

	CC5K4
	Teacher attitudes and behaviors that influence behavior of individuals with exceptional learning needs.

	CC5K5
	Social skills needed for educational and other environments.

	CC5K6
	Strategies for crisis prevention and intervention.

	CC5K7
	Strategies for preparing individuals to live harmoniously and productively in a culturally diverse world.

	CC5K8
	Ways to create learning environments that allow individuals to retain and appreciate their own and each others’ respective language and cultural heritage.

	CC5K9
	Ways specific cultures are negatively stereotyped.

	CC5K10
	Strategies used by diverse populations to cope with a legacy of former and continuing racism

	Skills:
	

	CC5S1
	Create a safe, equitable, positive, and supportive learning environment in which diversities are valued.

	CC5S2
	Identify realistic expectations for personal and social behavior in various settings.

	CC5S3
	Identify supports needed for integration into various program placements.

	CC5S4
	Design learning environments that encourage active participation in individual and group activities.

	CC5S5
	Modify the learning environment to manage behaviors.

	CC5S6
	Use performance data and information from all stakeholders to make or suggest modifications in learning environments.

	CC5S7
	Establish and maintain rapport with individuals with and without exceptional learning needs.

	CC5S8
	Teach self-advocacy.

	CC5S9
	Create an environment that encourages self-advocacy and increased independence.

	CC5S10
	Use effective and varied behavior management strategies.

	CC5S11
	Use the least intensive behavior management strategy consistent with the needs of the individual with exceptional learning needs.

	CC5S12
	Design and manage daily routines.

	CC5S13
	Organize, develop, and sustain learning environments that support positive intracultural and intercultural experiences.

	CC5S14
	Mediate controversial intercultural issues among students within the learning environment in ways that enhance any culture, group, or person.

	CC5S15
	Structure, direct, and support the activities of paraeducators, volunteers, and tutors.

	CC5S16
	Use universal precautions.


Early Childhood

	Knowledge:
	

	EC5K1
	Medical care considerations for premature, low-birth-weight, and other young children with medical and health conditions.

	Skills:
	

	EC5S1
	Implement nutrition plans and feeding strategies.

	EC5S2
	Use health appraisal procedures and make referrals as needed.

	EC5S3
	Design, implement, and evaluate environments to assure developmental and functional appropriateness.

	EC5S4
	Provide a stimuli-rich indoor and outdoor environment that employs materials, media, and technology, including adaptive and assistive technology.

	EC5S5
	Maximize young children’s progress in group and home settings through organization of the physical, temporal, and social environments.


WTS/CEC/EC Standard # 7 – Instructional Planning

The teacher plans instruction based upon knowledge of subject matter, students, the community, and curriculum goals. 

Common Core

	Knowledge:
	

	CC7K1
	Theories and research that form the basis of curriculum development and instructional practice.

	CC7K2
	Scope and sequences of general and special curricula.

	CC7K3
	National, state or provincial, and local curricula standards.

	CC7K4
	Technology for planning and managing the teaching and learning environment.

	CC7K5
	Roles and responsibilities of the paraeducator related to instruction, intervention, and direct service.

	Skills:
	

	CC7S1
	Identify and prioritize areas of the general curriculum and accommodations for individuals with exceptional learning needs.

	CC7S2
	Develop and implement comprehensive, longitudinal individualized programs in collaboration with team members.

	CC7S3
	Involve the individual and family in setting instructional goals and monitoring progress.

	CC7S4
	Use functional assessments to develop intervention plans.

	CC7S5
	Use task analysis.

	CC7S6
	Sequence, implement, and evaluate individualized learning objectives.

	CC7S7
	Integrate affective, social, and life skills with academic curricula.

	CC7S8
	Develop and select instructional content, resources, and strategies that respond to cultural, linguistic, and gender differences.

	CC7S9
	Incorporate and implement instructional and assistive technology into the educational program.

	CC7S10
	Prepare lesson plans.

	CC7S11
	Prepare and organize materials to implement daily lesson plans.

	CC7S12
	Use instructional time effectively.

	CC7S13
	Make responsive adjustments to instruction based on continual observations.

	CC7S14
	Prepare individuals to exhibit self-enhancing behavior in response to societal attitudes and actions.


Early Childhood

	Knowledge:
	None in addition to Common Core

	Skills:
	

	EC7S1
	Implement, monitor and evaluate individualized family service plans and individualized education plans.

	EC7S2
	Plan and implement developmentally and individually appropriate curriculum.

	EC7S3
	Design intervention strategies incorporating information from multiple disciplines.

	EC7S4
	Implement developmentally and functionally appropriate individual and group activities including play, environmental routines, parent-mediated activities, group projects, cooperative learning, inquiry experiences, and systematic instruction.


NAEYC Standard # 1 – Promoting child development and learning

NAEYC # 2 – Building family and community relationships

NAEYC # 3 – Observing, documenting, and assessing to support young children and families

NAEYC # 4 – Teaching and learning
Sub-Standards

4a. Connecting with children and families: Candidates know, understand, and use positive relationships and supportive interactions as the foundation for their work with young children. 

4b. Using developmentally effective approaches: Candidates know, understand, and use a wide array of effective approaches, strategies, and tools to positively influence children’s development and learning. 

4c. Understanding content knowledge in early education: Candidates understand the importance of each content area in young children’s learning. They know the essential concepts, inquiry tools, and structure of content areas including academic subjects and can identify resources to deepen their understanding. 

4d. Candidates use their own knowledge and other resources to design, implement, and evaluate meaningful, challenging curriculum that promotes comprehensive developmental and learning outcomes for all young children. 

For detailed descriptions, see http://www.naeyc.org/profdev/prep_review/preprev_2001.asp
Course Objectives:

Students completing this course will 

· Understand children within the context of family and community (CC7S3; EC7S1, 4; EC4S1; NAEYC #4a).

· Assess the impact of various social and environmental conditions on children’s functioning and use functional assessments to plan and monitor instructional strategies (CC4S3; EC4S1; CC7S6).

· Understand the theoretical basis and application of developmentally appropriate, activity-based, and individually designed practices (CC7K1 to 3; EC7S4; NAEYC #4b).

· Implement a variety of instructional strategies that can be used in inclusive settings (CC4S1; EC7S2; NAEYC 4b).

· Evaluate, select, and adapt appropriate curriculum, instructional strategies, and materials for the education of young children with special needs, ages three through eight, with emphasis on inclusive settings and transitions between settings (EC7S1 to 4; NAEYC #4c).

· Know and demonstrate various approaches to designing an integrated curriculum that accommodates diverse instructional needs, including children at-risk, those with disabilities, and those with accelerated learning or singular talents (EC4S2; EC4S2 to 4; NAEYC Standard #4d).

· Know and demonstrate strategies that promote inclusion and positive social interactions (EC4S1; EC7S3).

· Adapt instruction for children with diverse instructional needs, including children at-risk, those with disabilities, and those with accelerated learning or singular talents, to be applied in inclusive settings (CC7S1, 2, 3; 
· Write lesson plans appropriate for diverse instructional situations including children with disabilities, children with bi-lingual instructional needs, and children who are gifted and/or talented (EC7S3, 4; CC7S7 to 12).
· Work with families and a variety of professionals to implement appropriate instructional environments to meet the needs of young learners with diverse instructional needs (CC7K5; CC7S2; EC7S4).
	Dates and Topics
	Required Readings
	Assignments and Graded

Activities

	9/2 Course Overview

Sign-up for field study
	Rent text book

Read through syllabus
	In class: Writing personal goals

for this class (work, performance)



	9/4 Overview of important terms 

and theoretical foundations

ERIC orientation
	Handout and chapter 1: 

Introduction
	In class: 
Identify two articles related 

to terms

	9/9 Models of service delivery

and early childhood programming


	Handout and chapter 2:

The Building Blocks Model

(also see Table 1 in chapter 3)
	Due today:

Completed written 

definitions of terms

	9/11 Helpful strategies for working 

in professional teams


	Chapter 3: 

Keys to Collaboration
	In class: Structuring meetings, 

achieving goals, and solving

problems

	9/16 Assessing the quality of 

early childhood programming


	Handout and chapter 4:

Getting Started
	In class: Reviewing program 

evaluation approaches

	9/18 Identifying areas of 

improvement through team 

assessments
	Chapter 4:

Quality classroom

assessment and classroom 

action worksheet
	In class: Discussing team 

approaches to quality 

assessments

	9/23 Planning and scheduling

developmentally appropriate

activities and routines
	Ch 4 & 5: pgs. 26, 47-48

Use of developmentally

appropriate techniques
	Due today: Completed
quality classroom assessment

and classroom action worksheet

	9/25 Planning for individual 

children and identifying children’s 

levels of performance throughout 

the day
	Chapter 4: pgs. 26-42

Child assessment 

worksheet

Chapter 6: pgs. 137-138
	In class: Identifying, clarifying, 

and defining individual learning 

objectives and children’s levels 

of participation; IEP development

	9/30 Optimizing children’s

opportunities for participation


	Chapter 4:

Planning worksheet

Child activity matrix

Classroom activity matrix
	Due today: Completed
child assessment

worksheet

	10/2 Teaching strategies:

Providing curriculum modifications (CM)
	Chapter 5:

Curriculum modifications
	Due today: Completed 

planning worksheet,

child activity matrix, classroom

activity matrix

	10/7 Types of curriculum 

modifications


	Chapter 5:

Examples 

Handout 
	In class: Designing 

curriculum modifications

	10/9 Embedding learning

opportunities into daily routines 

(ELO)
	Chapter 6:

Embedded learning 

opportunities
	In class: Using ELO at a glance

worksheet

	10/14 Providing systematic 

individualized instruction (CFIS)


	Chapter 7:

Child-focused instructional

strategies
	In class: Designing child-

focused instructional 

strategies

	10/16 Measuring progress


	Chapter 4: pgs. 34-42

Evaluation worksheet


	In class: The implementation 

and evaluation process of

the Building Blocks model

	10/20 to 11/21 NO CLASSES
	TIME ALLOTTED FOR 90
	HRS. STUDENT TEACHING

	11/25 Implementing and evaluating

instructional plans – 

Video recordings 


	Review chapter 4

Your samples of plans

from field study and

student teaching
	Bring to class: Instructional 

plans used during field study

and student teaching 

(incl. CM, ELO, CFIS).

	11/27 THANKSGIVING
	
	

	12/2 Teaching independence skills


	Chapter 8:

Independent classroom

behavior
	In class discussion: Teaching

independence and 

interdependence skills 

	12/4 Addressing challenging 

behaviors


	Chapter 9:

Developmentally

appropriate behavior
	In class: Designing 
positive behavior supports and 

reviewing the use of FBAs

	12/9 Identifying critical skills in the 

acquisition of literacy


	Chapter 10:

Emergent literacy in the

early childhood classroom
	In class: Designing meaningful

literacy experiences for children

in preschool settings

	12/11 Children’s social relation-

ships


	Chapter 11:

Friendships and Social

Relationships
	In class: Facilitating friendships 

and social relationships requires

careful planning

	12/16 What is your philosophy on 

instructional planning? 
	Chapter 12:

Final thoughts
	Due today: Group project of 

either (1) a positive support plan,

(2) a social relationship 

facilitation plan, or (3) a literacy 

rich environment plan.

In class: Writing a philosophy

statement on instructional 

planning


Assignments:

This is a newly designed course. Therefore, assignment rubrics will be handed out in class. The rubrics include 

(1) a description of the assignment, 

(2) objectives of the assignment and alignment with WTS/CEC/NAEYC standards, 

(3) grading rubric, and 

(4) artifact description and rubric cover sheet (for portfolio artifacts). 

Artifacts that may be used for portfolios include 

(1) written plans of instructional strategies including curriculum modifications, embedded learning opportunities, and child focused instructional strategies; 

(2) a written explanation of the planning, implementation, and evaluation processes of the Building Blocks model.

(3) group project of (a) a positive support plan, (b) a positive peer relationship facilitation plan, or (c) a literacy rich activity plan.

Grading:

The following point system is used to calculate course grades:

	Assignment
	Maximum possible points

	Written personal class goals
	10 points

	Written definitions of terms
	10 points

	Two cited and annotated articles related to terms
	10 points

	Completed classroom assessment 
	10 points

	Completed child assessment worksheet
	10 points

	Completed description of the BB planning process

planning worksheets, activity matrixes, evaluation 

worksheets
	30 points

	Completed written plans of instructional strategies

including CM, ELO, and CFIS
	30 points

	Group project
	30 points

	Oral presentation
	10 points

	Total points:
	150 points


	Undergraduate Grading Scale


	Grade

	90 – 100% of the total points / 135 to 150 pts. 

80 – 89% of the total points / 120 to 134 pts.

70 – 79% of the total points / 105 to 119 pts.

60 – 69% of the total points / 90 to 104
pts.

59% and less of the total points / 89 or less





	A

B

C

D

F


Honoring Intellectual Integrity, Fair-Mindedness, and Honesty:

The University of Wisconsin-Whitewater is dedicated to a safe, supportive, and non-discriminatory learning environment. It is the responsibility of all students to familiarize themselves with University policies. Please refer to http://www.uww.edu/Catalog/02-04/index2.html for legal issues listed in the catalog. Refer to 

http://www.uww.edu/stdhdbk/   for University policies listed in the Student Handbook. 
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