University of Wisconsin-Whitewater

Curriculum Proposal Form #3

New Course

Effective Term:
 FORMDROPDOWN 



Subject Area - Course Number:
SPECED 487  
Cross-listing:
687
(See Note #1 below)

Course Title: (Limited to 65 characters)
Academic Interventions II
25-Character Abbreviation:  
Academ Intervent II


Sponsor(s):  
MIDAS Committee-Dept of Special Education
Department(s):
Special Education
College(s):
 FORMDROPDOWN 



Consultation took place:
 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes  (list departments and attach consultation sheet)

Departments:  
Programs Affected:
None
Is paperwork complete for those programs? (Use "Form 2" for Catalog & Academic Report updates)

 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes
 FORMCHECKBOX 

will be at future meeting

Prerequisites:
Prerequisite: Admission to Professional Education, SPECED 205, 324/524, 361/561, & 426/626   Corequisite:  SPECFLD 410, SPECED 486/686 & 458/658.   
Grade Basis:
 FORMCHECKBOX 

Conventional Letter
 FORMCHECKBOX 

S/NC or Pass/Fail
 

Course will be offered:
 FORMCHECKBOX 

Part of Load
 FORMCHECKBOX 

 Above Load 


 FORMCHECKBOX 

On Campus
 FORMCHECKBOX 

Off Campus - Location       

College:
 FORMDROPDOWN 

Dept/Area(s):
SPECED
Instructor:
Robin Warden

Note: If the course is dual-listed, instructor must be a member of Grad Faculty.
Check if the Course is to Meet Any of the Following:

 FORMCHECKBOX 
  Computer Requirement
 FORMCHECKBOX 
  Writing Requirement


 FORMCHECKBOX 
  Diversity 
 FORMCHECKBOX 
  General Education Option:   FORMDROPDOWN 
   

Credit/Contact Hours: (per semester)

Total lab hours:
     
Total lecture hours: 
24
 

Number of credits:
3
Total contact hours:
48 

Can course be taken more than once for credit?  (Repeatability)  

 FORMCHECKBOX 
 No    FORMCHECKBOX 
 Yes          If "Yes", answer the following questions:

No of times in major:
     
No of credits in major: 
     
 

No of times in degree:
     
No of credits in degree:
      

Proposal Information: (Procedures can be found at http://acadaff.uww.edu/Handbook/Procedures-Form3.htm)

Course justification: The WI legislature has revised teacher licensure formats in special education to be implemented in Fall 2004. The licensure options under these new standards require revision to the current licensure curriculum in special education. The specific changes to certification are provided below. Previously students obtained licensure in one area of special education. Students must now be competent in all areas of special education licensure as well as be provided additional specialist knowledge related to at least one of the categories. (LD, CD, ED)

PI 34.29 MIDDLE CHILDHOOD THROUGH EARLY ADOLESCENCE - SPECIAL EDUCATION or EARLY ADOLESCENCE THROUGH ADOLESCENCE - SPECIAL EDUCATION

 (a) A license under this subsection allows the holder to teach in a program serving pupils who are identified as learning disabled, cognitively disabled or emotionally disturbed.

(b) Candidates for a license under this subsection shall demonstrate proficiency in the standards in s. PI 34.02 including knowledge, abilities and dispositions specific to special education and complete an approved program in cross categorical special education with a concentration in one of the subcategories in par. (c).

(c) The following special education subcategories are available as individual licenses and shall be included in the cross categorical special education program:

1. Cognitive disabilities. 2. Emotional disturbance. 3. Learning disabilities. (http://www.dpi.state.wi.us/dpi/dlsis/tel/pi34.html#teachingcategoriesmidthuearlyadol3428)

Relationship to program assessment objectives:


This course meets standards (insert) outlined by the WI Department of Public Instruction and the Council for Exceptional Children General Curriculum Standards as outlined in the syllabus portion below. The activities of this course address phase 3 or 4  portfolio skills for students in the required department/college/Department of Public Instruction portfolio process mandated for teacher education licensure programs. In addition it supports the College of Education conceptual framework as stated below.

Our conceptual framework, The Teacher is a Reflective Facilitator, is the underlying structure in our

teacher preparation program at UW-Whitewater that gives conceptual meanings through an articulated

rationale to our operation.  It also provides direction for our licensure programs, courses, teaching, 

candidate performance, faculty scholarship and service, and unit accountability.  In short, our teacher

education program is committed to reflection upon practice; to facilitation of creative learning experiences

for pupils; to constructivism in that all learners must take an active role in their own learning; 

to information and technology literacy; to diversity; and to inquiry (research/scholarship)

and assessment.  Therefore, all syllabi pertaining to courses required for licensure reflect

commitment to these underlying principles.  

Budgetary impact: Replaces course SPECED 481/68; no impact


Course description:


The course is about writers and writing.  We will examine the processes and skills children and adolescents engage in to compose a quality written product.  Specifically the difficulties encountered by students with language and learning differences will be reviewed and research providing “best practices” in teaching writing as a tool for literacy development will be emphasized.  Students will develop personal philosophies and instructional strategies for teaching the development and fluency aspects of composition.
If dual listed, list graduate level requirements for the following:

1. Content (e.g., What are additional presentation/project requirements?) 
Graduate students will review 5 research articles and develop an annotated bibliography on written expression interventions for students with special learning needs.

2. Intensity (e.g., How are the processes and standards of evaluation different for graduates and undergraduates? ) 
Graduate students will have to earn additional points and be evaluated by appropriate additional WTS/CEC assessment rubrics designed by the Department of Special Education

3. Self-Directed (e.g., How are research expectations differ for graduates and undergraduates?) 
See Content requirements.

Course objectives and tentative course syllabus:



	Wisconsin Teacher Standards/CEC Core Knowledge and Skills
	CEC Knowledge 

and Skills:   - Cross Categorical Learning Disabilities & Emotional Behavior Disorders

	Standard 1 - Foundations
Knowledge: 
Models, theories, and philosophies that form the basis for special education practice.                

Standard 2 - Development and
Characteristics of Learners
Knowledge:            

Similarities and differences of individuals with and without exceptional learning needs

Similarities and differences among individuals with exceptional learning needs. 

Standard 3 - Individual Learning Differences

Knowledge: 

Effects an exceptional condition(s) can have on an individual’s life. 

Standard 4 - Instructional Strategies
Skills: 

Teach individuals to use self-assessment, problem solving, and other cognitive strategies to meet their needs.

Select, adapt, and use instructional strategies and materials according to characteristics of the individual with exceptional

learning needs.

Use strategies to facilitate maintenance and generalization of skills across learning environments. 

Standard 5 - Learning Environments and

Social Interactions
Knowledge:
Ways to create learning environments that allow individuals to retain and appreciate their own and each others’ respective language and cultural heritage. 

Skills:
Design learning environments that encourage active participation in individual and group activities. 

Modify the learning environment to manage behaviors.

Use performance data and information from all stakeholders to make or suggest modifications in learning environments. 

Standard 6 - Language

Knowledge:
Effects of cultural and linguistic differences on growth and development. 

Characteristics of one’s own culture and use of language and the ways in which these can differ from other cultures and uses of languages.              Skills: 

Use strategies to support and enhance communication skills of individuals with exceptional learning needs. 

 Standard 7 - Instructional Planning

Knowledge:

Theories and research that form the basis of curriculum development and instructional practice.

Scope and sequences of general and special curricula. 

National, state or provincial, and local curricula standards.

Technology for planning and managing the teaching and learning environment. 

Skills:

Identify and prioritize areas of the general curriculum and accommodations for individuals with exceptional learning needs. 

Develop and implement comprehensive, longitudinal individualized programs in collaboration with team members. 

Use task analysis. 

Sequence, implement, and evaluate individualized learning objectives. 

Incorporate and implement instructional and assistive technology into the educational program. 

Prepare lesson plans. 

Prepare and organize materials to implement daily lesson plans.

Standard 8 - Assessment
Knowledge: 
Interpret information from formal and informal assessments.      Evaluate instruction and monitor progress of individuals with exceptional learning needs.

 Create and maintain records.                  

Standard 9 - Professional and Ethical

Practice
Access information on exceptionalities.
	Standard 1:  Foundations

Knowledge:                
Philosophies, theories, models and issues related to individuals

with learning disabilities.
Standard 2:  Development and
Characteristics of Learners

Knowledge: 

Psychological, social, and emotional characteristics of individuals

with learning disabilities.

                 Standard 3:  Individual Learning Differences

Knowledge:                  

Effects of phonological awareness on the reading abilities of

individuals with learning disabilities.

Impact learning disabilities may have on auditory and information

processing skills.          

Standard 4:  Instructional Strategies

Knowledge:

 Methods for ensuring individual academic success in one-to-one,

small-group, and large-group settings.

Methods for teaching individuals to independently use cognitive

processing to solve problems.

Methods for guiding individuals in identifying and organizing critical

content.

Use research-supported methods for academic and nonacademic

instruction of individuals with learning disabilities.
Skills:

Use specialized methods for teaching basic skills.

Modify the pace of instruction and provide organizational cues.

Identify and teach basic structures and relationships within and

across curricula.

Use instructional methods to strengthen and compensate for

deficits in perception, comprehension, memory, and retrieval.

Use responses and errors to guide instructional decisions and

provide feedback to learners.

Teach strategies for organizing and composing written products.   

Strategies for integrating student initiated learning experiences

into ongoing instruction for individuals with EBD.  

Standard 5:  Learning Environments and

Social Interactions
Skills:

Teach individuals with learning disabilities to give and receive

meaningful feedback from peers and adults.

Standard 6:  Language

Knowledge:

Typical language development and how that may differ for

individuals with learning disabilities.

Impact of language development and listening comprehension on

academic and non-academic learning of individuals with learning

disabilities.
Skills:

Enhance vocabulary development.

Teach strategies for spelling accuracy and generalization.

Teach methods and strategies for producing legible documents.

Teach individuals with learning disabilities to monitor for errors in

oral and written communications.      

                  Standard 7:  Instructional Planning 

Knowledge:               

Sources of specialized curricula, materials, and resources for

individuals with learning disabilities.

Model programs that have been effective for individuals with

emotional/behavioral disorders across the age range.

Standard 8:  Assessment  

Knowledge: no additional 
Skills:

Standard 9:  Professional and Ethical 
Practice

Skills:               

Use research findings and theories to guide practice


· Theoretical Models of Composing

· Cognitive Process Theory

· Underlying Cognitive & Met cognitive processes

· Development and Fluency Skills contributing to writing proficiency

· Process and skill characteristics of writing performance of students with learning and language difficulties 

· planning, drafting, revising, monitoring, writing for a purpose, audience awareness, establishing tone, using vocabulary, organizing and supporting ideas, generating grammatically correct sentence structures, using mechanical conventions, spelling, and handwriting.

· Characteristics of authentic writing instruction

· National and state standards for writing.

· Functions, Modes, Purposes, and Forms of Writing

· Development and use of analytical and holistic methods of assessing writing

· Development of IEP goals and objectives for

Writing

· Teaching literacy through the integration of listening, speaking, reading, and writing instruction

· Developmentally appropriate practice for writing instruction

· Synthesis of research on writing instruction

· Rationale of use of instructional approaches with students with learning and language difficulties 

· Instructional approaches

· Whole Language and Inquiry

· Writer’s Workshop

· Integration of technology

· Explicit Strategy Instruction

· Planning

· Idea generation, goal setting, creating organizational schemas

· Drafting

· Selecting vocabulary and syntax structures, using mechanical conventions, spelling, and handwriting

· Instructional approaches for teaching spelling: rule-based, word pattern, multisensory spelling, word frequency, fixed and flow lists, and imitation; commercial spelling programs. 

· Instructional approaches for teaching handwriting of manuscript, cursive, and keyboarding: Chalkboard, writing movement practice, positioning, stencil/template, tracing, drawing between the lines, dot-to-dot, reducing tracing cues, lined paper, letter difficulty, & verbal cue activities.

· Revising

· Self-questioning and editing for purpose, content, structures, conventions, and spelling

· Monitoring

· Self-monitoring effectiveness and efficiency of writing strategies

· Recursive engagement in strategies

· Creating unit and daily lesson plans for writing instruction

Assessment Procedures:

1. Students will develop mind maps and concept maps of required readings and submit summary and reflection papers for each.

2. Students will research, summarize and present and explicit strategy for writing instruction.

3. Students will develop an instructional unit for a writing topic.
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Notes:

1. Contact the Registrar's Office (x1570) for available course numbers.  A list of subject areas can be found at http://acadaff.uww.edu/Handbook/SubjectAreas.html
2. The 15 and 25 character abbreviations may be edited for consistency and clarity.
3. Please submit electronically when approved at the college level - signature sheet to follow in hard copy.
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