University of Wisconsin-Whitewater

Curriculum Proposal Form #3

New Course

Effective Term:
 FORMDROPDOWN 



Subject Area - Course Number:
SPECED 440/640  
Cross-listing:
     
(See Note #1 below)

Course Title: (Limited to 65 characters)
Advanced Behavior Intervention Strategies
25-Character Abbreviation:  
Advance Behavior


Sponsor(s):  
MIDAS Committee-Dept of Special Education
Department(s):
Special Education
College(s):
 FORMDROPDOWN 



Consultation took place:
 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes  (list departments and attach consultation sheet)

Departments:  
Programs Affected:
None
Is paperwork complete for those programs? (Use "Form 2" for Catalog & Academic Report updates)

 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes
 FORMCHECKBOX 

will be at future meeting

Prerequisites:
Admission to Professional Education, SPECED 205, 360/560, 361/561, 426/626 
Grade Basis:
 FORMCHECKBOX 

Conventional Letter
 FORMCHECKBOX 

S/NC or Pass/Fail
 

Course will be offered:
 FORMCHECKBOX 

Part of Load
 FORMCHECKBOX 

 Above Load 


 FORMCHECKBOX 

On Campus
 FORMCHECKBOX 

Off Campus - Location       

College:
 FORMDROPDOWN 

Dept/Area(s):
SPECED
Instructor:
Diana Rogers-Adkinson

Note: If the course is dual-listed, instructor must be a member of Grad Faculty.
Check if the Course is to Meet Any of the Following:

 FORMCHECKBOX 
  Computer Requirement
 FORMCHECKBOX 
  Writing Requirement


 FORMCHECKBOX 
  Diversity 
 FORMCHECKBOX 
  General Education Option:   FORMDROPDOWN 
   

Credit/Contact Hours: (per semester)

Total lab hours:
     
Total lecture hours: 
24
 

Number of credits:
3
Total contact hours:
48 

Can course be taken more than once for credit?  (Repeatability)  

 FORMCHECKBOX 
 No    FORMCHECKBOX 
 Yes          If "Yes", answer the following questions:

No of times in major:
     
No of credits in major: 
     
 

No of times in degree:
     
No of credits in degree:
      

Proposal Information: (Procedures can be found at http://acadaff.uww.edu/Handbook/Procedures-Form3.htm)

Course justification: The WI legislature has revised teacher licensure formats in special education to be implemented in Fall 2004. The licensure options under these new standards require revision to the current licensure curriculum in special education. The specific changes to certification are provided below. Previously students obtained licensure in one area of special education. Students must now be competent in all areas of special education licensure as well as be provided additional specialist knowledge related to at least one of the categories. (LD, CD, ED)

PI 34.29 MIDDLE CHILDHOOD THROUGH EARLY ADOLESCENCE - SPECIAL EDUCATION or EARLY ADOLESCENCE THROUGH ADOLESCENCE - SPECIAL EDUCATION

 (a) A license under this subsection allows the holder to teach in a program serving pupils who are identified as learning disabled, cognitively disabled or emotionally disturbed.

(b) Candidates for a license under this subsection shall demonstrate proficiency in the standards in s. PI 34.02 including knowledge, abilities and dispositions specific to special education and complete an approved program in cross categorical special education with a concentration in one of the subcategories in par. (c).

(c) The following special education subcategories are available as individual licenses and shall be included in the cross categorical special education program:

1. Cognitive disabilities. 2. Emotional disturbance. 3. Learning disabilities. (http://www.dpi.state.wi.us/dpi/dlsis/tel/pi34.html#teachingcategoriesmidthuearlyadol3428)

Relationship to program assessment objectives: This course meets standards 2, 5 and 10 outlined by the WI Department of Public Instruction and the Council for Exceptional Children General Curriculum Standards as outlined in the syllabus portion below. The activities of this course address phase 3 portfolio skills for students in the required department/college/Department of Public Instruction portfolio process mandated for teacher education licensure programs. In addition it addresses the College of Education conceptual framework as listed below.

Our conceptual framework, The Teacher is a Reflective Facilitator, is the underlying structure in our

teacher preparation program at UW-Whitewater that gives conceptual meanings through an articulated

rationale to our operation.  It also provides direction for our licensure programs, courses, teaching, 

candidate performance, faculty scholarship and service, and unit accountability.  In short, our teacher

education program is committed to reflection upon practice; to facilitation of creative learning experiences

for pupils; to constructivism in that all learners must take an active role in their own learning; 

to information and technology literacy; to diversity; and to inquiry (research/scholarship)

and assessment.  Therefore, all syllabi pertaining to courses required for licensure reflect

commitment to these underlying principles.  

Budgetary impact: Replaces course SPECED 
460/660.

Course description:The purpose of this course is to provide special educators with the knowledge and skills to intervene with children with intense patterns of behavior that prevent the student from accessing the general education classroom. Techniques for conducting functional behavior assessments and designing behavior intervention plans will be provided. In addition, legal aspects regarding behavior intervention will be provided.


If dual listed, list graduate level requirements for the following:

1. Content (e.g., What are additional presentation/project requirements?) 


Students will prepare a research review in the area of functional behavioral assessment.

2. Intensity (e.g., How are the processes and standards of evaluation different for graduates and undergraduates? ) 


Student are graded in a differentiated scale of A, AB, C, BC and C.

3. Self-Directed (e.g., How are research expectations differ for graduates and undergraduates?) 
Student must use library research materials independently to research the literature review.

Course objectives and tentative course syllabus:



Students will develop knowledge and skills related to:

· Nonviolent Crisis Intervention
12 hours

· Life Space Crisis Intervention 8 hours

· Functional Behavioral Assessment

· Applied Behavior Analysis

· Functional communication /related to behavior (e.g. for autism)

· Behavior plans for IEP

· Facilitating Manifest Determination Hearings
· Legal Issues related to suspension and explusion
· Manifest Determination Hearing Process
· Positve Behavior Supports
Council for Exceptional Children Knowledge and Skills

1. Laws, policies, and ethical principles regarding behavior management planning and implementation. 

2. Effects of various medications on individuals with exceptional learning needs. 

3. Strategies for crisis prevention and intervention.

4. Use the least intensive behavior management strategy consistent with the needs of the individual with exceptional learning needs. 

5. Use universal precautions. 

6. Use functional assessments to develop intervention plans. 

7. Use task analysis. 

8. Theory of reinforcement techniques in serving individuals with emotional/behavioral disorders.

9. Use a variety of nonaversive techniques to control targeted behavior and maintain attention of individuals with emotional/behavioral disorders.

10. Plan and implement individualized reinforcement systems and environmental modifications at levels equal to the intensity of the behavior.

11. Prepare assessment reports on individuals with emotional/behavioral disorders based on behavioral-ecological information.

12. Assess appropriate and problematic social behaviors of individuals with emotional/behavioral disorders.

13. Monitor intragroup behavior changes from subject to subject and activity to activity applicable to individuals with emotional/behavior disorders.

14. Theories of behavior problems of individuals with mental retardation/developmental disabilities.

15. Impact of multiple disabilities on behavior.

16. Adaptive behavior assessment.

Department of Public Instruction Standards Addressed:

Standard #2 
The teacher understands how children with broad ranges of ability learn and provides instruction that supports their intellectual, social, and personal development. 

Standard #5 
The teacher uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.

Standard #10 
The teacher fosters relationships with school colleagues, parents, and agencies in the larger community to support pupils’ learning and well-being and acts with integrity, fairness and in an ethical manner. 

Text: Maag, J. W. (2003). Behavior Management: From Theoretical Implications to Practical Applications (2nd ed.) Thomson Publishing.
Expected Dispositions of Students

1. Arrive at class on time, ready to begin at the start of the period.

2. Sign in on attendance card for each live class session.

3. Bring materials necessary for active participation in the course including text, notebook, paper and writing utensils.

4. Read all assigned materials previous to the class session.

5. Complete all course assignments on time or provide advanced notice if unable to do so. All assignments are due at the time specified in the syllabus. No late assignments will be accepted without prior approval of the instructor.

6. Remain actively engaged in the learning environment which means one should avoid:

a. Reading the paper, writing letters, sleeping etc. during class

b. Engaging in non-class related discussions or other disruptive behaviors during lecture or other instructional activities.

c. Please turn off or mute cell phones and pagers. Only emergency calls should occur during class. Students should take calls privately – outside of the classroom.

Expected Dispositions of the Instructor

1. Start class sessions on time.

2. Share all important notices, changes to course syllabus, or other reminders at the start of each class period and/or on blackboard as necessary.

3. Post grades on D2L in a timely fashion.

4. Use a variety of instructional techniques to facilitate student learning.

Department of Special Education Portfolio Assessment System
Please note that the topic and assignment schedule reflects the Wisconsin Teacher Standards (WTS) and Council of Exceptional Children 

(CEC)/NCATE Standards.  Two assignments have been identified as possible artifacts of performance that will be graded according to the Department 

of Special Education Assessment System.  Please refer to the Department of Special Education website at http://academics.uww.edu/speced/   This 

site further explains the portfolio assessment system and includes the 10 evaluation rubrics which correspond with each of the WTS/CEC/NCATE 

Standards.

Assignments:

CPI Exam: : In order to earn Crisis Prevention Intervention certification students must take the CPI Institute standardized exam. Failure to pass this exam with an 80% or better will prevent certification. Failure to earn certification will not prevent students from passing this course.

Functional Assessment and Behavior Change Project: Students will be required to complete a semester long assessment and focused change of a personal behavior. Components of this project are very systematically distributed. Students absent from class MUST make an appointment with the instructor to review these materials. (100 points) INTASC 2; CEC Standards: 3, 8, 9, 15, 22, 23, 27, 28

Graduate Student Project: Graduate students will complete a brief review of the literature regarding a specific management strategy. This review must have a minimum of 4-refereed sources. Web sources are permissible and must be cited appropriately. APA 5 standards apply. (50 points) Topic Approval Due: 10/20, Final Paper due: 11/17 (Standard 13)

	Bibliography: (Key or essential references only.  Normally the bibliography should be no more than one or two pages in length.  Indicate current library holdings by placing an asterisk [*])

O'Neil, R. E., Horner, R. H., Albin, R. W., Sprague, J. R., Storey, K., & Newton, N. S. (1997). Functional assessment and program development for problem behavior: A practical handbook. Pacific Grove, CA: Brooks/Cole.

Smith, B. W., & Sugai, G. (in press). Functional assessment-based behavior support planning: A self-management case study of a middle school student with EBD. Journal of Positive Behavioral Interventions.

Sugai, G., Horner, R. H., Dunlap, G. Hieneman, M., Lewis, T. J., Nelson, C. M. Scott, T., Liaupsin, C., Sailor, W., Turnbull, A. P., Turnbull, H. R., III, Wickham, D. Reuf, M., & Wilcox, B. (in press). Applying positive behavioral support and functional behavioral assessment in schools. Journal of Positive Behavioral Interventions.

McGowan, L. P. (2002). Life space crisis intervention and functional behavioral assessment: the guiding models. Reclaiming Children and Youth 11(3) 156-61.

Brendtro, L. K.; Long, N. J.; (2002). Controls from within: The enduring challenge. Reclaiming Children and Youth, 11 (1) p5-9. 

	


Notes:

1. Contact the Registrar's Office (x1570) for available course numbers.  A list of subject areas can be found at http://acadaff.uww.edu/Handbook/SubjectAreas.html
2. The 15 and 25 character abbreviations may be edited for consistency and clarity.
3. Please submit electronically when approved at the college level - signature sheet to follow in hard copy.
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