University of Wisconsin-Whitewater

Curriculum Proposal Form #3

New Course

Effective Term:
 FORMDROPDOWN 



Subject Area - Course Number:
SPECED 380 
Cross-listing:
580
(See Note #1 below)

Course Title: (Limited to 65 characters)
Phase 3 Portfolio
25-Character Abbreviation:  
Phase 3 Portfolio


Sponsor(s):  
MIDAS Committee-Dept of Special Education
Department(s):
Special Education
College(s):
 FORMDROPDOWN 



Consultation took place:
 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes  (list departments and attach consultation sheet)

Departments:  
Programs Affected:
None
Is paperwork complete for those programs? (Use "Form 2" for Catalog & Academic Report updates)

 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes
 FORMCHECKBOX 

will be at future meeting

Prerequisites:
Admission to Professional Education, SPECED 205, 324/524, 325/525, 361/561, 360/560, 426/626   and  SPECFLD 385/585
Grade Basis:
 FORMCHECKBOX 

Conventional Letter
 FORMCHECKBOX 

S/NC or Pass/Fail
 

Course will be offered:
 FORMCHECKBOX 

Part of Load
 FORMCHECKBOX 

 Above Load 


 FORMCHECKBOX 

On Campus
 FORMCHECKBOX 

Off Campus - Location       

College:
 FORMDROPDOWN 

Dept/Area(s):
SPECED
Instructor:
Sharon Kolb

Note: If the course is dual-listed, instructor must be a member of Grad Faculty.
Check if the Course is to Meet Any of the Following:

 FORMCHECKBOX 
  Computer Requirement
 FORMCHECKBOX 
  Writing Requirement


 FORMCHECKBOX 
  Diversity 
 FORMCHECKBOX 
  General Education Option:   FORMDROPDOWN 
   

Credit/Contact Hours: (per semester)

Total lab hours:
     
Total lecture hours: 
16
 

Number of credits:
2
Total contact hours:
32 

Can course be taken more than once for credit?  (Repeatability)  

 FORMCHECKBOX 
 No    FORMCHECKBOX 
 Yes          If "Yes", answer the following questions:

No of times in major:
     
No of credits in major: 
     
 

No of times in degree:
     
No of credits in degree:
      

Proposal Information: (Procedures can be found at http://acadaff.uww.edu/Handbook/Procedures-Form3.htm)

Course justification: The WI legislature has revised teacher licensure formats in special education to be implemented in Fall 2004. The licensure options under these new standards require revision to the current licensure curriculum in special education. The specific changes to certification are provided below. Previously students obtained licensure in one area of special education. Students must now be competent in all areas of special education licensure as well as be provided additional specialist knowledge related to at least one of the categories. (LD, CD, ED)

PI 34.29 MIDDLE CHILDHOOD THROUGH EARLY ADOLESCENCE - SPECIAL EDUCATION or EARLY ADOLESCENCE THROUGH ADOLESCENCE - SPECIAL EDUCATION

 (a) A license under this subsection allows the holder to teach in a program serving pupils who are identified as learning disabled, cognitively disabled or emotionally disturbed.

(b) Candidates for a license under this subsection shall demonstrate proficiency in the standards in s. PI 34.02 including knowledge, abilities and dispositions specific to special education and complete an approved program in cross categorical special education with a concentration in one of the subcategories in par. (c).

(c) The following special education subcategories are available as individual licenses and shall be included in the cross categorical special education program:

1. Cognitive disabilities. 2. Emotional disturbance. 3. Learning disabilities. (http://www.dpi.state.wi.us/dpi/dlsis/tel/pi34.html#teachingcategoriesmidthuearlyadol3428)

Relationship to program assessment objectives:


This course meets standards 1, 2, 3, 4, 5, 6, 7, 8, 9, 10 outlined by the WI Department of Public Instruction and the Council for Exceptional Children General Curriculum Standards as outlined in the syllabus portion below. The activities of this course address phase 3 portfolio skills for students in the required department/college/Department of Public Instruction portfolio process mandated for teacher education licensure programs. In addition it supports the College of Education conceptual framework as stated below.

Our conceptual framework, The Teacher is a Reflective Facilitator, is the underlying structure in our

teacher preparation program at UW-Whitewater that gives conceptual meanings through an articulated

rationale to our operation.  It also provides direction for our licensure programs, courses, teaching, 

candidate performance, faculty scholarship and service, and unit accountability.  In short, our teacher

education program is committed to reflection upon practice; to facilitation of creative learning experiences

for pupils; to constructivism in that all learners must take an active role in their own learning; 

to information and technology literacy; to diversity; and to inquiry (research/scholarship)

and assessment.  Therefore, all syllabi pertaining to courses required for licensure reflect

commitment to these underlying principles.  

Budgetary impact: Replaces course SPECFLD 492/725


Course description: This course assists teacher candidates to develop their phase 3 portfolio which includes a philosophical statement which addresses DPI's core values; three narratives in the areas of assessment, instruction, and communication and collaboration; and three to nine student-selected artifacts selected from course projects or related artifacts across the college and Department of Special Education, prior to their entrance into the Directed Teaching Block that provide evidence of the attainment of knowledge and skills related to WTS and CEC/NCATE standards. 

Co requisites:  SPECFLD 485/685, SPECED 440/640, SPECED 450/650 OR 465/665


Course objectives and WTS/CEC Standards:

1. Reflect on personal beliefs and values and relate them to current professional development.


CEC Common Core 1 :Philosophical, Historical, Legal Foundations of Special Education


CEC Common Core 2: Characteristics of Learners

2. Develop a portfolio that demonstrates a purposeful, integrated, collection of student work showing effort, progress or achievement in each of the ten WTS Standards. The collections will include evidence of student self-reflection and participation in setting the focus, selecting contents, and judging merit.

WTS 4, 9 

CEC CC 8: Professionalism and Ethical Practices
3. Present the portfolio to peers in class.

CEC CC 8: Professionalism and Ethical Practices, S5: Demonstrate proficiency in oral and written communication.

Tentative Course Outline:

Session 1
 

Overview of Seminar

Syllabus

Web technology

Class Format

Important Due Dates

Formation of Work Groups

Introduction to the Phase 3 Portfolio Process

Overview of COE Phase 3 Portfolio Components

Review Core Values, WTS and CEC/NCATE Standards

In-depth Examination of Requirements/Rubric for the Pedagogical/Philosophical Statement 

APA Requirements

Session 2
 

Pedagogical/Philosophical Statement

Apply rubric to each other's statements.

Complete final editing.

Writing Narratives: Assessment, Instruction, and Communication/Collaboration
Review Rubric

Reflection on performance on future professional tasks

Artifacts from course projects across the college and Department of Special Education including those related to specialty area:

How they reflect core values

Relationship to standards

Provide impact on student learning

Brainstorm potential artifacts for remaining areas

Session 3            

Apply Rubric to First Narrative/Peer Editing 

Review Artifacts for Remaining Areas: Appropriateness, Professional

Outline Other Two Narratives
Apply Rubric to Second Narrative /Peer Editing and Review
Outline Third Narrative

Review Presentation Rubric

Review Physical Aspects of Portfolio

Session 4 
Individual presentations of portfolios.

Turn in Portfolios.

Text: Costantino, P.M., & DeLorenzo, M.N. (2002). Developing a professional teaching portfolio: A guide for success. Boston: Allyn and Bacon. 

Course Requirements:

1. Attendance (and participation) is mandatory in all seminar sessions.
2. Using Web Technology.

Send all drafts of work to instructor via the digital drop box. Feedback will be given using the tracking feature of Work and will be shared via the drop box. Assistance to members of your self-selected work group will be facilitated through the discussion feature.

3. PORTFOLIO

Portfolio Development

· A portfolio will be developed that will demonstrate your professional growth and current philosophy of education. It will provide a framework for the collection of materials designed to provide an in-depth look at yourself and your place in the development of professional skills and knowledge.

· For the fluency aspects of the portfolio, it is highly recommended that each student rigorously pursue other sources of feedback: the Writing Center, English teachers, and your University supervisor. A poorly edited portfolio will require further attention and will result in a grade of “incomplete” and possible enrollment in a portfolio remediation course:  Licensure Portfolio Review: Special Education EDUINDP 475/675 
· An individual writing conference with the instructor is required for each student teacher.

· Using the rubric in this syllabus, the course instructors will assess your portfolio. The instructors will determine, based on the portfolio rubric, if your portfolio meets expectations. 
Portfolio Presentation

· The in-class portfolio presentation will provide the opportunity to present your portfolio to a small interdisciplinary group. Observers will provide feedback regarding your clarity, substance, and understanding of the complex, multifaceted roles and responsibilities required of today’s educators. 

Bibliography: (Key or essential references only.  Normally the bibliography should be no more than one or two pages in length.  Indicate current library holdings by placing an asterisk [*])

Claywell, G. (2001). The Allyn and Bacon guide to writing portfolios. Boston: Allyn and Bacon.

Conderman, G. (2003). Using portfolios in undergraduate special education teacher education programs. Preventing School Failure, 47, 106-111.*

Fallan, M., & Watts, E. (2001). Portfolio assessment and use: Navigating uncharted territory. Teacher Education and Special Education, 24, 50-57.

Kenney, S., Hammitte, D., Rakestraw, J., & LaMontagne, M. (2000). Special education and the P-16 initiative: Addressing CEC competencies through portfolio development and assessment. Teacher Education and Special Eeducation, 23, 93-108.

Kilbane, C.R., & Milman, N.B. (2003). The digital teaching portfolio handbook: A how-to guide for educators. Boston: Allyn and Bacon.

Martin, D.B. (1999). The portfolio planner: Making professional portfolios work for you. Upper Saddle River, NJ: Merrill.

Reis, N.K., & Villaume, S.K. (2002). The benefits, tensions, and visions of portfolios as a wide-scale assessment for teacher education. Action in Teacher Education, 23, 10-17.*
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Notes:

1. Contact the Registrar's Office (x1570) for available course numbers.  A list of subject areas can be found at http://acadaff.uww.edu/Handbook/SubjectAreas.html
2. The 15 and 25 character abbreviations may be edited for consistency and clarity.
3. Please submit electronically when approved at the college level - signature sheet to follow in hard copy.
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