University of Wisconsin-Whitewater

Curriculum Proposal Form #3

New Course

Effective Term:
 FORMDROPDOWN 



Subject Area - Course Number: (See Note #1 below)
SPECED 361/561
Cross-listed Subject Area and Number:
     
Course Title: (Limited to 65 characters)
Inclusive Methods of Instruction  
25-Character Abbreviation:  
Inclusive Methods


Sponsor(s):  
MIDAS Committee - Dept. of Special Education
Department(s):
Special Education
College(s):
 FORMDROPDOWN 



Consultation took place:
 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes  (list departments and attach consultation sheet)

Departments:  Curriculum and Instruction


Other Programs Affected:
None
Is paperwork complete for those programs? (Use "Form 2" for Catalog & Academic Report updates)

 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes
 FORMCHECKBOX 

will be at future meeting

Prerequisites:
SPECED 205, 324, 325, 426
Grade Basis:
 FORMCHECKBOX 

Conventional Letter
 FORMCHECKBOX 

S/NC or Pass/Fail
 

Course will be offered:
 FORMCHECKBOX 

Part of Load
 FORMCHECKBOX 

 Above Load 


 FORMCHECKBOX 

On Campus
 FORMCHECKBOX 

Off Campus - Location       

College:
 FORMDROPDOWN 

Dept/Area(s):
SPECED
Instructor:
David Gordon, Claudia Rinaldi, Maureen Griffin

Note: If the course is dual-listed, instructor must be a member of Grad Faculty.
Credit/Contact Hours: (per semester)

Total lab hours:
     
Total lecture hours: 48
 

Number of credits:
3
Total contact hours:48 

Check if course is repeatable:   FORMCHECKBOX 
 No    FORMCHECKBOX 
 Yes          If "Yes", answer the following questions:

No of times in major
     
No of credits in major      
 

No of times in degree
     
No of credits in degree      

Course justification: The WI legislature has revised teacher licensure formats in special education to be implemented in Fall 2004. The licensure options under these new standards require revision to the current licensure curriculum in special education. The specific changes to certification are provided below. Previously students obtained licensure in one area of special education. Students must now be competent in all areas of special education licensure as well as be provided additional specialist knowledge related to at least one of the categories. (LD, CD, ED)

PI 34.29 MIDDLE CHILDHOOD THROUGH EARLY ADOLESCENCE - SPECIAL EDUCATION or EARLY ADOLESCENCE THROUGH ADOLESCENCE - SPECIAL EDUCATION

 (a) A license under this subsection allows the holder to teach in a program serving pupils who are identified as learning disabled, cognitively disabled or emotionally disturbed.

(b) Candidates for a license under this subsection shall demonstrate proficiency in the standards in s. PI 34.02 including knowledge, abilities and dispositions specific to special education and complete an approved program in cross categorical special education with a concentration in one of the subcategories in par. (c).

(c) The following special education subcategories are available as individual licenses and shall be included in the cross categorical special education program:

1. Cognitive disabilities. 2. Emotional disturbance. 3. Learning disabilities. (http://www.dpi.state.wi.us/dpi/dlsis/tel/pi34.html#teachingcategoriesmidthuearlyadol3428)

Relationship to program assessment objectives: This course meets standards (insert) outlined by the WI Department of Public Instruction and the Council for Exceptional Children General Curriculum Standards as outlined in the syllabus portion below. The activities of this course address phase 3 or 4 portfolio skills for students in the required department/college/Department of Public Instruction portfolio process mandated for teacher education licensure programs. In addition it supports the College of Education conceptual framework as stated below.
Our conceptual framework, The Teacher is a Reflective Facilitator, is the underlying structure in our teacher preparation program at UW-Whitewater that gives conceptual meanings through an articulated rationale to our operation.  It also provides direction for our licensure programs, courses, teaching, candidate performance, faculty scholarship and service, and unit accountability.  In short, our teacher education program is committed to reflection upon practice; to facilitation of creative learning experiences for pupils; to constructivism in that all learners must take an active role in their own learning; to information and technology literacy; to diversity; and to inquiry (research/scholarship) and assessment.  Therefore, all syllabi pertaining to courses required for licensure reflect commitment to these underlying principles.  
Budgetary impact: None. 
Course description: This course is designed to help prospective special education teachers in grades K–12 learn to work effectively with students with mild disabilities. Instructional principles and strategies to provide quality instruction to help students become successful learners will be emphasized. Content emphasis includes models of instruction, and methods for delivering instruction including lesson planning and unit planning.

Co requisites: SPECFLD 385/585


If dual listed, list graduate level requirements for the following:

1. Content (e.g., What are additional presentation/project requirements?) 
Graduate students will videotape a lesson that they teach for a class with children with disabilities. This lesson will use an instruction approach presented in this course and will tape their teaching of the lesson. Both the lesson plan and the videotape will be critiqued for effectiveness of teaching. 

2. Intensity (e.g., How are the processes and standards of evaluation different for graduates and undergraduates?) Graduate students are evaluated using a differentiated scale breaking grades in to A, AB, BC; C. Below a C is considered unacceptable completion of the course.
3. Self-Directed (e.g., How are research expectations differ for graduates and undergraduates?) Graduate students will be expected to demonstrate higher levels of teaching due to their practice in classrooms.


Course objectives and tentative course syllabus:



Learning Objectives:

Through active participation in this course, students will:

1. Demonstrate an understanding of the principles of effective instruction and strategies used in teaching students with mild disabilities.

2. Demonstrate an understanding of strategies for appropriate organization and management of the learning environment for a diverse range of students.

3. Develop and teach both teacher and student-centered lessons.

4. Design an integrated unit plan for students in inclusive settings.

5. Develop an integrated approach to assist students in developing self-management strategies and study skills strategies.
Part 1: Foundations For Instruction.

A.
Education for Learners with Special Needs

B.
Factors Affecting Instruction. 

1.
Communication and Collaborative Consultation. 

2.
Technology for Teaching and Learning. 

3.
Transition from School to Community Living. 

C.
Beginning-of-the-Year Planning and Organization. 

1. Strategies for Classroom Management: Organization and Planning.

a. Psychosocial Dimensions.

b. Procedural Dimensions. 

c. Physical Dimensions.

d. Personnel Dimensions.

2. Strategies for Classroom Management: Behavior Change Strategies.

a. Teacher Effectiveness for Beginning the Lesson.

b. Teacher Effectiveness for Continuing the Lesson

c. Teacher Effectiveness for Ending the Lesson.

E. Planning Instruction for Learners with Special Needs

1. Individualized Education Plans and General Education Curriculum

2. Using Specific Planning Methods.

a. Teacher Planning Process (Lesson Plans, Unit Plans, etc.).

b. Team Planning Processes.

c. Student Planning Process

Part II: Teaching Learners With Special Needs: Instructional Techniques. 

A. Selecting Instructional Models.

1. The Explicit Instruction Model

2. The Direct Instruction Model

3. The Strategy Instruction Model

a. Organizing Instruction Around Meaningful Topics

b. Cooperative Learning Groups

c. Multilevel Teaching Strategies for Higher-Level Learning

d. Scaffolding 

e. Mixed Ability Groups

4. Keyword, Pegword, and Symbolic Representation Strategies

5. Integration of Different Models 

B. Facilitating Various Instructional Arrangements.

1. Peer Tutoring Arrangements

2. Cooperative Learning Arrangements.

3. Computer-Based Arrangements 

C. Monitoring Student Progress

1. Grading Practices

2. Specific Monitoring Procedures

a. Curriculum-Based Measurements.

b. Portfolio Assessment.

c. Technology-Assisted Assessment.

3.
Reporting Results.

Part III: Curriculum. 

A. Strategies for Curriculum Development and Program Design. 

B. Mathematics. 

1. Basic Skills.

2. Computation.

3. Problem Solving.

C. Science and Social Studies. 

D. Study Skills. Cognitive Strategy Training and Study Skills Instruction for Adolescents with High-Incidence Disabilities.

E. Creative Arts: Visual Arts, Music, Dance, and Drama. 

F. Transitions, Transition Planning, and Life Skills Education. 

Student Expectations

1. Each student will be expected to present a Direct Instruction lesson to a group of their peers. Presentations will be video taped so that they can be reviewed by each presenter and a peer coach, who will provide further written feedback. Lesson presentations will be analyzed and evaluated by both a written grade and an individual conference with the course instructor. Students will also reflect on their experience and their effectiveness.

2. Students will be given a case study and will complete an IEP that focuses on curriculum and instruction for the subject. 

3. Students will complete a multi-level, integrated thematic unit plan for an inclusive classroom with students with mild disabilities. Plans will include; brainstorming (initial planning), a one-week schedule of activities, individualized goals and objectives, resource list, discussion of materials and curricular modifications, and design a related learning center or bulletin board. Additionally students will reflect on their project.

4. Students will present an Inservice/Workshop on techniques for remediating math of students with special needs. Sample instructional methods and materials will be available for the other students in the class. Presentations will be evaluated (by both your instructor and classmates) according to the quality as well as how completely and accurately the topic was covered.
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