University of Wisconsin-Whitewater

Curriculum Proposal Form #3

New Course

Effective Term:
 FORMDROPDOWN 



Subject Area - Course Number:
SPECED  
Cross-listing:
325/525
(See Note #1 below)

Course Title: (Limited to 65 characters)
Characteristics of CD/EBD/LD
25-Character Abbreviation:  
Characteristics


Sponsor(s):  
MIDAS Committee-Dept of Special Education
Department(s):
Special Education
College(s):
 FORMDROPDOWN 



Consultation took place:
 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes  (list departments and attach consultation sheet)

Departments:  Curriculum and Instruction; Health,Physical Education, Recreation and Coaching


Programs Affected:
Curriculum and Instruction, Health Physical Education, Recreation and Coaching
Is paperwork complete for those programs? (Use "Form 2" for Catalog & Academic Report updates)

 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes
 FORMCHECKBOX 

will be at future meeting

Prerequisites:
SPECED 205, Admission to Professional Education
Grade Basis:
 FORMCHECKBOX 

Conventional Letter
 FORMCHECKBOX 

S/NC or Pass/Fail
 

Course will be offered:
 FORMCHECKBOX 

Part of Load
 FORMCHECKBOX 

 Above Load 


 FORMCHECKBOX 

On Campus
 FORMCHECKBOX 

Off Campus - Location       

College:
 FORMDROPDOWN 

Dept/Area(s):
SPECED
Instructor:
David Gordon, Nomsa Gwalla-Ogisi, Sharon Kolb 

Note: If the course is dual-listed, instructor must be a member of Grad Faculty.
Check if the Course is to Meet Any of the Following:

 FORMCHECKBOX 
  Computer Requirement
 FORMCHECKBOX 
  Writing Requirement


 FORMCHECKBOX 
  Diversity 
 FORMCHECKBOX 
  General Education Option:   FORMDROPDOWN 
   

Credit/Contact Hours: (per semester)

Total lab hours:
     
Total lecture hours: 
24
 

Number of credits:
3
Total contact hours:
48 

Can course be taken more than once for credit?  (Repeatability)  

 FORMCHECKBOX 
 No    FORMCHECKBOX 
 Yes          If "Yes", answer the following questions:

No of times in major:
     
No of credits in major: 
     
 

No of times in degree:
     
No of credits in degree:
      

Proposal Information: (Procedures can be found at http://acadaff.uww.edu/Handbook/Procedures-Form3.htm)

Course justification: The WI legislature has revised teacher licensure formats in special education to be implemented in Fall 2004. The licensure options under these new standards require revision to the current licensure curriculum in special education. The specific changes to certification are provided below. Previously students obtained licensure in one area of special education. Students must now be competent in all areas of special education licensure as well as be provided additional specialist knowledge related to at least one of the categories. (LD, CD, ED)

PI 34.29 MIDDLE CHILDHOOD THROUGH EARLY ADOLESCENCE - SPECIAL EDUCATION or EARLY ADOLESCENCE THROUGH ADOLESCENCE - SPECIAL EDUCATION

 (a) A license under this subsection allows the holder to teach in a program serving pupils who are identified as learning disabled, cognitively disabled or emotionally disturbed.

(b) Candidates for a license under this subsection shall demonstrate proficiency in the standards in s. PI 34.02 including knowledge, abilities and dispositions specific to special education and complete an approved program in cross categorical special education with a concentration in one of the subcategories in par. (c).

(c) The following special education subcategories are available as individual licenses and shall be included in the cross categorical special education program:

1. Cognitive disabilities. 2. Emotional disturbance. 3. Learning disabilities. (http://www.dpi.state.wi.us/dpi/dlsis/tel/pi34.html#teachingcategoriesmidthuearlyadol3428)

Relationship to program assessment objectives:


This course meets standards (insert) outlined by the WI Department of Public Instruction and the Council for Exceptional Children General Curriculum Standards as outlined in the syllabus portion below. The activities of this course address phase 3 or 4 portfolio skills for students in the required department/college/Department of Public Instruction portfolio process mandated for teacher education licensure programs. In addition it supports the College of Education conceptual framework as stated below.

Our conceptual framework, The Teacher is a Reflective Facilitator, is the underlying structure in our

teacher preparation program at UW-Whitewater that gives conceptual meanings through an articulated

rationale to our operation.  It also provides direction for our licensure programs, courses, teaching, 

candidate performance, faculty scholarship and service, and unit accountability.  In short, our teacher

education program is committed to reflection upon practice; to facilitation of creative learning experiences

for pupils; to constructivism in that all learners must take an active role in their own learning; 

to information and technology literacy; to diversity; and to inquiry (research/scholarship)

and assessment.  Therefore, all syllabi pertaining to courses required for licensure reflect

commitment to these underlying principles.  

Budgetary impact: Replaces course SPECED 355, 356, and 364

Course description: This course addresses the characteristics of cognitive disabilities, emotional/behavioral disabilities, and learning disabilities. The purpose of the course is to provide an overview of the theoretical and historical issues related to the three most common disabilities. Specific application of theory and history will be applied to all three areas looking at characteristics across the life span. Inter-relationships of the characteristics, needs and implication for practice will be covered.


Course requisites:


If dual listed, list graduate level requirements for the following:

1. Content (e.g., What are additional presentation/project requirements?) 
Graduate students will be expected to specialize in an area of the topic of characteristics of CD/EBD/LD and present information to the class. Students will submit a proposal on in depth coverage of a topic of choice (from a menu of prospective topics) or a assigned topic within area of interest for the student. The proposal will outline the topic, pertinent research material, and method for instructing the 325/525 classmates.

2. Intensity (e.g., How are the processes and standards of evaluation different for graduates and undergraduates? ) 
Graduate students are evaluated using a differentiated scale breaking grades in to A, AB, BC; C. Below a C is considered unacceptable completion of the course.

3. Self-Directed (e.g., How are research expectations differ for graduates and undergraduates?) 
Graduate students will become an expert in the assigned or selected area of interest. Students will research the topic and compile material of interest for the other students in 325/525 on the topic. The proposal will also include methods of how the student intends on presenting the material to the class (e.g., PowerPoint) and the student and instructor will negotiate a class date for the presentation.

Course objectives and tentative course syllabus:


Course Objectives

CEC/NCATE Knowledge and Skills

Standard 2-Development and Characteristics of Learners

▪
Typical and atypical human growth and development

▪
Educational implications of characteristics of various exceptionalities

▪
Characteristics and effects of the cultural and environmental milieu of the individual with exceptional learning needs and the family. Family systems and the role of families in supporting development

▪
Similarities and differences among individuals with exceptional learning needs

▪
Effects of various medications on individuals with exceptional learning needs

Standard 3-Individual Learning Differences

▪
Effects of exceptional condition(s) can have on an individual’s life

▪
Impact of learners’ academic and social abilities, attitudes, interests, and values on instruction and career development

▪
Educational terminology and definitions of individuals with CD/EBD/LD

▪
Etiology and diagnosis related to various theoretical approaches in the field of CD/EBD/LD

▪
Physical development, disability, and health impairments related to individuals with CD/EBD/LD

▪
Social characteristics of individuals with CD/EBD/LD

▪
Factors that influence overrepresentation of diverse individuals in programs for individuals with CD/EBD/LD

Part I.
Theoretical and Historical Characteristics of Children with CD/EBD/LD

A. Historical Development and Legal Definitions.

B. Etiology and Prevalence of CD/EBD/LD.

1. Cognitive Disabilities

a.
Genetic, Biological, and Psychosocial Influences and Prevention

b. Socio-Emotional Development

c. Adaptive Behavior Domains

2. Emotional/Behavioral Disabilities

a. Mental Health and DSM IV

i. ADHD

ii. Abuse

iii. Conduct Disorders

iv. PTSD

v. Tourettes

b. Medical Model and Medication and Side Effects

c. Social Characteristics

3. Learning Disabilities

a. Neurological and Neuropsycholical Perspective (e.g., motor, visual and auditory perception, brain-based learning).

b. Language Development (e.g., oral expression, basic reading skills, written expression, mathematics calculation, mathematical reasoning, listening comprehension, reading comprehension).

c. Constructivism (e.g., building learning, discovery learning)

d. Metacognition (the thinking about thinking)

C. Identification, Assessment, and Eligibility of CD/EBD/LD

1. Intellectual Functioning

2. Achievement

3. Discrepancy Between Ability and Achievement

4. Adaptive Behavior

5. Severe, Chronic and Frequent Behavior

6. Ecological Variables Affecting Eligibility

D. Causal Factors and How it Impacts Practice

1. Neurological Theory

2. Ecological Theory

3. Medical/Behavioral Model

4. Socio-Emotional Model

5. Information Processing Model

Part II.
Characteristics of CD/EBD/LD

A. Characteristics Across the Life Span (birth to death)

1. Early Intervention (birth to three)

2. Early Education (three to five)

3. School Years (five to twenty two)

4. Transition to Adult Services

5. Post-school Life (living, work, social)

B. Inter-Relationship of Characteristics and Needs

1. Language Development

2. Socio-Emotional Development

3. Decrease Dependence on Others

4. Self-Determination and Advocacy Skills

C. Implications for Practice

1. Service Delivery Models Linked to Specific Disabilities

2. Ecology and Disabilities Impact on Children, Families, Schools, and Community 

3. Impact of Disability on Local, State, Regional and National Policy and Practice

Student Expectations

1. Abstract a special education professional journal article discussing a research study or an issue in the field of disabilities (e.g., identification of disabilities, academic achievement in reading, writing, spelling, or mathematics, attentional difficulties, processing perceptual or linguistic information, cognitive or metacognitive functioning, social emotional development, factors that influence over-representation of culturally and linguistically diverse individuals in programs for students with disabilities). Abstract format will be provided in class and must follow APA style.  Students are strongly encouraged to discuss their journal selections with the instructor prior to writing the abstract.

2. Theory linked to case study: Students will be provided with a case study and will connect theory with applications to curriculum and instruction.

3. Eligibility and Recommendation Plan: Students will be provided with case studies and decide eligibility.

4. Observation/Interview/Reflection: Students will conduct ten hours of observation time in a classroom of children with identified disabilities. Included in the ten hours, students are to interview the teacher(s) and write up on the characteristics of the students they observed, behavioral issues, environment, and types of interventions used. Additionally students will work in teams and jigsaw different characteristic and environments to develop an overall understanding of children with disabilities. Finally, students will provide a reflective write up related to what they learned about children with disabilities, settings, interventions, and what theoretical approaches they were able to witness.

5. Final exam: Comprehensive exam on the characteristics of children with disabilities.

Bibliography: (Key or essential references only.  Normally the bibliography should be no more than one or two pages in length.  Indicate current library holdings by placing an asterisk [*])
Beirne-Smith, M., Ittenbach, R.F., & Patton, J. R. (2002).  Mental retardation. (6th ed.).  New Jersey:  Merrill Prentice Hall.

Bender, W.N. (1998). Learning disabilities: characteristics, identification, and teaching strategies (3rd ed.). Needham Heights, MA: Allyn and Bacon.
Berndt, S. (2001). Cognitive disabilities evaluation and decision making: Evaluation guide. Madison, WI: Wisconsin Department of Public Instruction.

Boreson , L. (2001). Educational evaluation of emotional behavioral disability (ebd): A working document. Madison, WI: Wisconsin Department of Public Instruction.

Crane, L.L. (2002).  Mental retardation:  A community integration approach.  Belmont:  Wadsworth/Thomson Learning.

Drew, C.J., & Hardman, M.L., (2004).  Mental retardation:  A lifespan approach to people with intellectual disabilities.  Upper Saddle River:  Pearson Merrill Prentice Hall.

Lerner, J.  (2003).  Learning disabilities: Theories, diagnosis, and teaching strategies (9th ed.).  Boston, MA:  Houghton Mifflin.

Mercer, C.D. (1997). Students with learning disabilities (3rd ed.). Upper Saddle River, NJ: Prentice-Hall Inc.

Wehmeyer, M. L., Sands, D.J., Knowllton, H.E., Kozleski, E.B.  (2002).  Teaching students with mental retardation:  Providing access to the general curriculum.  Baltimore:  Paul H. Brookes Publishing Co.  

Volpiansky, P. (2001). Specific learning disability assessment and decision making: Technical assistance guide. Madison, WI: Wisconsin Department of Public Instruction.
Notes:

1. Contact the Registrar's Office (x1570) for available course numbers.  A list of subject areas can be found at http://acadaff.uww.edu/Handbook/SubjectAreas.html
2. The 15 and 25 character abbreviations may be edited for consistency and clarity.
3. Please submit electronically when approved at the college level - signature sheet to follow in hard copy.
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