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Credit/Contact Hours: (per semester)

Total lab hours:
     
Total lecture hours: 
48
 

Number of credits:
3
Total contact hours:
48 

Can course be taken more than once for credit?  (Repeatability)  

 FORMCHECKBOX 
 No    FORMCHECKBOX 
 Yes          If "Yes", answer the following questions:

No of times in major:
     
No of credits in major: 
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Proposal Information: (Procedures can be found at http://acadaff.uww.edu/Handbook/Procedures-Form3.htm)

Course justification: This course passed the University Curriculum Committee November 19, 1999.  This proposal is adding the graduate component.


Relationship to program assessment objectives:  

This program will be assessed in terms of

Graduate Program Assessment Standards: National Board for Professional Teaching Standard IX:  Exceptional Needs Assessment IX - Accomplished teachers of students with exceptional needs design and select a variety of assessment strategies to obtain useful and timely information about student learning and development and to help students reflect on their own progress.

Early Childhood Assessment III - Accomplished early childhood teachers recognize the strengths and weaknesses of multiple assessment methodologies and know how to use them effectively. Employing a variety of methods, they systematically observe, monitor, and document children’s activities and behavior, analyzing, communicating, and using the information they glean to improve their work with children, parents, and others.
Licensure Assessment Standards: The Wisconsin Teaching Standards (WTS) used by the Wisconsin Department of Public Instruction and NCATE to evaluate teacher preparation programs.

Standards for the preparation of early childhood teachers and other professionals developed by the National Association of Young Children (NAEYC) and the Council for Exceptional Children (CEC)
Budgetary impact: None (This course is already being offered at the undergraduate level)

Course description: This class is designed to assist students in acquiring skills related to informal assessment.  These skills include: the ability to use a variety of observation strategies, to apply functional assessment strategies, use play-based and other criterion-referenced instruments, and develop and implement program evaluation strategies. Additionally, the student will acquire the ability to link assessment results to IEP/IFSP formation, use assessment results to develop differentiated instruction, write summary reports for school files, communicate in writing and verbally about assessment results to parents and to other professionals.  

Course requisites:


Admission to Professional Education

If dual listed, list graduate level requirements for the following:

1. Content (e.g., What are additional presentation/project requirements?) 
Graduate students will be given a choice of several possible activities for a project.  These include: (1) attending an in-service training on a relevant topic and writing a reflective report on the experience by citing current research, (2) developing and conducting an in-service presentation for a group of professionals, family members, and/or for the other members of the class.

2. Intensity (e.g., How are the processes and standards of evaluation different for graduates and undergraduates?) Cut-off scores for letter grades are higher for graduate students than for undergraduate students. The graduate projects will require that the students apply the knowledge and skills acquired through class activities at a professional level beyond typical expectations for undergraduate students. 


3. Self-Directed (e.g., How are research expectations different for graduates and undergraduates?) 
The graduate students will be expected to select relevant topics based on specialty area knowledge and interests without a log of knowledge-based guidance from the instructor.  

Course objectives and tentative course syllabus:



See attached syllabus.  This course has not yet been offered at the graduate level.  The graduate requirements described above will be added to the syllabus.
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1. Contact the Registrar's Office (x1570) for available course numbers.  A list of subject areas can be found at http://acadaff.uww.edu/Handbook/SubjectAreas.html
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Department of Special Education 

Spring 2004

Course Title:
Informal Assessment of Young Children

Catalog #:
333

Location: 
Winther Hall 2008

Time: 

Monday from 5:15 to 7:45 PM

Instructor: 
Dr. Simone DeVore

Office:

3052 Winther Hall

Office Phone:
262-472-5808

Email: 
devores@uww.edu
Office Hours:
Monday 3 – 5 PM, Wednesday 9 – 12 AM, or by appointment

Course Description:

This class is designed to assist students in acquiring skills related to informal assessment and best assessment practices. These skills include the ability to (1) use a variety of observation strategies, (2) apply good oral and written communication skills, (3) use functional assessment strategies, (4) use play-based and other criterion-referenced instruments, (4) use best practices to build cooperative parent partnerships, and (5) implement program evaluation strategies. Students will demonstrate these skills through the following tasks: (1) linking assessment results to IEP/IFSP planning, (2) using comprehensive assessment results to plan child focused instructional strategies, (3) writing summary reports for children’s files, and (4) effectively sharing assessment results with parents and other professionals. 

College of Education Conceptual Framework:

Our conceptual framework, The Teacher is a Reflective Facilitator, is the underlying structure in our teacher preparation program at UW-Whitewater that gives conceptual meanings through an articulated rationale to our operation.  It also provides direction for our licensure programs, courses, teaching, candidate performance, faculty scholarship and service, and unit accountability.  In short, our teacher education program is committed to reflection upon practice; to facilitation of creative learning experiences for pupils; to constructivism in that all learners must take an active role in their own learning; to information and technology literacy; to diversity; and to inquiry (research/scholarship) and assessment.  Therefore, all syllabi pertaining to courses required for licensure reflect commitment to these underlying principles.  

This course is designed to meet Wisconsin Teaching Standard(WTS) and Council for Exceptional Children (CEC/NCATE) Professional Standard # 8: Assessment, The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the pupil; and National Association for the Education of Young Children (NAEYC) Standard # 3: Observing, documenting, and assessing to support young children and families. 

WTS/CEC #8: Assessment
Common Core

	Knowledge:
	

	CC8K1
	Basic terminology used in assessment.

	CC8K2
	Legal provisions and ethical principles regarding assessment of individuals.

	CC8K3
	Screening, pre-referral, referral, and classification procedures.

	CC8K4
	Use and limitations of assessment instruments.

	CC8K5
	National, state or provincial, and local accommodations and modifications.

	Skills:
	

	CC8S1
	Gather relevant background information.

	CC8S2
	Administer nonbiased formal and informal assessments.

	CC8S3
	Use technology to conduct assessments.

	CC8S4
	Develop or modify individualized assessment strategies.

	CC8S5
	Interpret information from formal and informal assessments.

	CC8S6
	Use assessment information in making eligibility, program, and placement decisions for individuals with exceptional learning needs, including those from culturally and/or linguistically diverse backgrounds.

	CC8S7
	Report assessment results to all stakeholders using effective communication skills.

	CC8S8
	Evaluate instruction and monitor progress of individuals with exceptional learning needs.

	CC8S9
	Create and maintain records.


Early Childhood

	Knowledge:
	None in addition to Common Core

	Skills:
	

	EC8S1
	Assess the development and learning of young children.

	EC8S2
	Select, adapt and use specialized formal and informal assessments for infants, young children and their families.

	EC8S3
	Participate as a team member to integrate assessment results in the development and implementation of individualized family service plans and individualized education plans.

	EC8S4
	Assist families in identifying their concerns, resources, and priorities.

	EC8S5
	Participate and collaborate as a team member with other professionals in conducting family-centered assessments.

	EC8S6
	Evaluate services with families.


Course Objectives:

To complete the course successfully, students are expected to meet specific criteria (as outlined in assignment rubrics) related to the following course objectives, which are based on WTS, CEC, and NAEYC standards.

Students are expected to become proficient in

1. Understanding the goals, benefits, and uses of assessments (CC8K1, 2, 3; NAEYC standard 3)

2. Knowing about and using observation, written documentation, and other functional assessment tools and approaches such as Arena assessments according to children’s individual needs (CC8S4, 8; NAEYC standard 3). 

3. Assessing the development and learning of infants and young children (EC8S1, 2; NAEYC standard 3).

4. Understanding and practicing responsible assessment (CC8K2; NAEYC standard 3).

5. Observing and/or participating as a team member to practice family-centered serves by integrating assessment results into the development and implementation of individualized family service plans and individualized education plans (EC8S3, 4, 5) to create cooperative partnerships with families and other professionals (NAEYC standard 3). 

6. Selecting, adapting, and using specialized informal assessments for infants, young children and their families (CC8S4, 6; EC8S4, 5, 6;).

7. Assisting families in identifying their concerns, resources, and priorities and involving families in collecting document-based assessment information about their children in a family-centered manner (CC8S1, 6, 7; EC8S4, 6). 

8. Conducting, interpreting, and reporting, assessment results collaboratively with family-members and professionals and communicating assessment results effectively with all stakeholders (CC8S6, 7). 

Texts:

Mindes, G. (2003). Assessing Young Children (2nd ed.). Upper Saddle River: Merrill

Prentice Hall. (rent or purchase)

Bagnato, S., Neisworth, J. Munson, S. (1997). Linking Assessment and Early

Intervention: An Authentic Curriculum-Based Approach. Baltimore: Paul H.

Brookes. (purchase)

Class Requirements: 

Team participation - this class is based on solving problems through a team approach. You are a member of a team and are responsible to help solve problems that your team must answer together. 

Regular attendance – weekly attendance is crucial to keep up with a tightly scheduled agenda. 

Informing team members and instructor of absence – keeping team members informed is an important component of being a responsible team member. You need to contact your team as well as the instructor at least 24 hours prior to your absence. 

Timely assignment completion of readings and projects – keeping up on readings and class assignments is an absolute necessity to follow the carefully designed curriculum. If students fall behind and submit late assignments, they risk getting a grade that is below average. Class discussions will reveal how well students have comprehended readings.  

Honoring intellectual integrity, fair-mindedness, and honesty – the University of Wisconsin-Whitewater is dedicated to a safe, supportive, and non-discriminatory learning environment. It is the responsibility of all students to familiarize themselves with University policies. Please refer to http://www.uww.edu/Catalog/02-04/index2.html for legal issues listed in the catalog. Refer to 

http://www.uww.edu/stdhdbk/  for University policies listed in the Student Handbook. 

College of Education – Early Childhood Education Assessment System:
Two artifacts have been identified to be included in each student’s Early Childhood Teacher Portfolio. These include: (1) a completed criterion-referenced assessment of an infant/toddler or preschool student, (2) a completed data-based, family-centered assessment system of an infant/toddler, preschool, or Kindergarten student, including a family interview (family and child characteristics, family priorities, strengths and concerns), guided direct observations of the child in at least one (ideally two) natural environment(s), and use of a comprehensive criterion-referenced assessment instrument. NAEYC, WTS, and DEC standards-based rubrics will be used to assess these artifacts. Rubrics are handed out and discussed in class at the time the projects are introduced. Make sure you keep an electronic version of all your assignments to have access to artifacts for your professional portfolio. Each student will choose artifacts from this course and keep these to include in his/her professional portfolio. The artifact descriptions and rubrics are available in a separate handout. 

Grading Policy for Undergraduate Students: 
The following criteria will be used to determine the grade earned by each undergraduate student.

90% and above of the total points (180 to 200 points) 
= A

80 – 89% of the total points (160 to 179)


= B

70 – 79% of the total points (140 to 159)


= C

60 – 69% of the total points (120 to 139) 


= D

Less than 60% of the total points (119 and below) 

= F

Class Schedule:

Date:

Topic:



Reading: 



Assignment:

	January 26
	Introduction to Class:

Definition of assessment,

review of syllabus, and completion of a pre-test associated with terms. Discussion of portfolio development. 
	Syllabus and course requirements
	Purchase and rental of text books.

For February 2: Identify a child and family you can work with to practice administration of informal assessments. Use consent letter and signature sheet distributed in class. Consent is due on February 9th.

In class: Form work groups of 3 to 5 students.

	February  2
	Observation: The Most Important Component of Assessment


	Chapter 3: Observing as the Key Method in the System
	In class: Viewing and discussion of video on effective observation.

Practice structured observation techniques on each other (during a structured activity) and schedule a child observation as discussed in class, due on February 16th.

Review of pre-test on assessment terms.

	February 

9
	Building Cooperative Parent-Professional Partnerships / Parent Interviews
	Chapter 2: Developing Parent Partnerships in Assessment
	Due today: Signed consent form from family approving administration of testing for practice. Brief reporting in class on how you sought consent from parents. (10 points)
In class: Role play family interviews

	February 16
	Integrating Formal, Norm-Referenced Assessment and Informal Assessment (incl. teacher-developed and criterion-referenced tests) 
	Chapter 4: Using Basic Concepts of Measurement

Wisconsin HFS 90 and PI 11

Chapter 5: Testing in the Right Place
	Due today: Child observation (30 points)

In class: Review of HFS 90 and PI 11. In groups (preparatory time in class): write a letter to families of children either in the 0 to 3 age group or in the 5 to 8 age group explaining the purpose and use of informal assessment. Create a plan for how you would seek consent from a family to conduct the  assessment.

	February

23
	Use of Criterion-Referenced Tests
	Chapter 5: Testing in the Right Place
From “Linking Assessment and Early Intervention”: Assigned pages relating to test descriptions as discussed in class.
	Due today: Completed family information letter (10 points)

In class: Choose criterion-referenced tests according to goals of individual working groups (as discussed in class). Group sizes will vary depending on chosen tests to administer. Schedule times to meet in groups, administer the chosen test, and write a report, as discussed in class.

	March

1
	Why, What, And When to Use Informal Assessment
	Chapter 6: Using Alternative Assessment Strategies
	In class: Introduction of how to choose appropriate assessment strategies that can answer questions teachers and family members may have about children’s developments. Choose a teacher-designed informal assessment strategy based on specific assessment goals. In groups, review teacher-designed informal assessments and link these to IFSP/IEP development.

	March 

8
	Compiling, Summarizing, and Reporting Information 
	Chapter 7: Record Keeping, Reporting, and Collaborating With Parents and Others
	In class: Discussion of how to write reports using family-centered communication. 

Keep working on criterion-referenced test administration and preparation of a report, which will be presented in class.

	March 

15
	Assessment Within an Interdisciplinary Team / Team Problem Solving Skills and Self-Evaluations
	Teaming to Evaluate a Program’s Effectiveness: assigned readings
	In-class exercise on teaming. 

Due today: Group presentations on the descriptions of criterion-referenced tests and reports. 

	March

22
	Spring Break
	A good novel or documentary!

Articles for next week!
	RELAX!

	March

29
	Use of Domain-Specific Tests
	Readings on assessment of peer-related social skills, emotional/behavioral skills, and adaptive skills
	In class: Review of articles on domain-specific assessments. Be prepared to engage in a discussion about various domain-specific assessments. Plan to conduct a domain-specific assessment as part of the data-based assessment system due May 3rd.



	April

5
	Use of Criterion-Referenced Tests: Group presentations
	Group reports and presentations: TDPB, AEPS, Carolina, HELP, LAP-D
	Due today: Completed assessments, reports, and presentations by working groups about results of criterion-referenced assessments. (50 points)



	April 

12
	Development of a comprehensive data-based system for development of IFSPs and IEPs
	Chapter 8: Building a Child Study
	In class: Discuss options for developing a family-centered, data-based assessment system that allows early intervention specialists or EC teachers to plan, adapt, and monitor children’s individual education programs. You may design and present in groups. However, each student will submit an individually written assessment system by May 3rd. 

	April 

19
	Special Considerations Related to Infants and Toddlers and Preschool Students
	Chapter 9: Special Issues in Infant and Toddler Assessment

Chapter 10: Issues in Preschool Assessment
	For today: Bring one copy of each a blank or completed IFSP and IEP (10 points)

	April 26
	Comprehensive and Functional Assessment
	Chapter 1: A Comprehensive Assessment System for Birth Through Age 8
	In class: Checking-in with students on the progress individual groups are making with designing and completing a comprehensive data-based assessment for one child. 

	May 3
	Data-Based Comprehensive Assessment Systems 
	In class: Evaluation guide sheets to conduct peer-evaluations of other students’ work. 
	Due today: Completed domain-specific assessment system. (30 points)

	May 10
	Evaluation of Comprehensive Assessment Systems
	In class: Reading personal peer evaluations conducted by other students and the instructor.
	Due today: Instructor evaluations and peer evaluations (10 points).

In class: Class evaluation


Assignments:

Signed consent form from family approving administration of testing for practice including brief 

reporting in class on how you sought consent from family members. 

10 points

Child observation 








30 points

Completed family information letter about informal assessment


10 points

Criterion-referenced assessments






50 points

Copy of each a blank or completed IFSP and IEP 




10 points

Domain-specific assessment







30 points

Peer evaluation 








10 points

Total










150 points

Graduate Assignments:

In addition to the assignments listed above, graduate students complete one of the following activities:

(1) attending an in-service training on a relevant topic and writing a reflective report on the experience by citing current research, (2) developing and conducting an in-service presentation for a group of professionals, family members, and/or for the other members of the class. Graduate students must consult with the instructor and propose a project by the third week of class. 

Total Points for Graduate Project: 50 Points

Grading Policy for Graduate Students:

93% and above of the total points 
=  A 

88-92% of the total points           
=  A/B 

83-87% of the total points          
=  B 

78-82% of the total points           
=  B/C 

73-77% of the total points          
=  C 

Less than 68% of the total points  
=  F
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