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Course justification:        
This course is being developed as a part of the revision of the graduate program in special education. The program revision reflects a change from a categorical teacher preparation program model(cognitive disabilities, emotional/behavioral disabilities, learning disabilities, early childhood special needs, and transition) to a master practitioner model.
Relationship to program assessment objectives:             
The MSE program is designed to facilitate teachers’ movement toward the NBPTS certificate in special needs. Specifically this course addresses standards I, II, IV-XI. These are provided below within the course objectives.
Budgetary impact:                  
This course will require the assignment of ¼ time faculty load in the Spring Semester. This will be a reallocation of current faculty resources as a result of reconfiguration of the MSE program.
Academic unit library and service and supply budget
                Campus instructional resources units
                Classroom space
Course description:          
This course provides the certificated special educator with an advanced curriculum and instruction knowledge base in the field. Emphasis will be placed upon research-based practices designed to enhance instruction. Students will explore methodology specific to their area of practice. Knowledge and skills necessary for application as a Nationally Board Certified Special Educator will also be presented.
Course requisites: none  
If dual listed, list graduate level requirements for the following: The course is not dual listed.
                                
Course objectives and tentative course syllabus:                                  
Students will be able to meet the following Nationally Board Certified Standards:
  
I. Knowledge of Students 
Accomplished teachers of students with exceptional needs consistently use their knowledge of human development and learning and their skills as careful observers of students to understand students' knowledge, aptitudes, skills, interests, aspirations, and values. 

II. Knowledge of Special Education 
Accomplished teachers of students with exceptional needs draw on their knowledge of the philosophical, historical, and legal foundations of special education and their knowledge of effective special education practice to organize and design instruction. In addition, they draw on their specialized knowledge of specific disabilities to set meaningful goals for their students. 

IV. Diversity
Accomplished teachers of students with exceptional needs create an environment in which equal treatment, fairness, and respect for diversity are modeled, taught, and practiced by all, and they take steps to ensure access to quality learning opportunities for all students.

V. Knowledge of Subject Matter
Accomplished teachers of students with exceptional needs command a core body of knowledge in the disciplines and draw on that knowledge to establish curricular goals, design instruction, facilitate student learning, and assess student progress.

Advancing Student Learning

VI. Meaningful Learning 
Accomplished teachers of students with exceptional needs work with students to explore in purposeful ways important and challenging concepts, topics, and issues to build competence and confidence.

VII. Multiple Paths to Knowledge 
Accomplished teachers of students with exceptional needs use a variety of approaches to help students strengthen understanding and gain command of essential knowledge and skills. 

VIII. Social Development 
Accomplished teachers of students with exceptional needs cultivate a sense of efficacy and independence in their students as they develop students' character, sense of civic and social responsibility, respect for diverse individuals and groups, and ability to work constructively and collaboratively with others.

Supporting Student Learning

IX. Assessment
Accomplished teachers of students with exceptional needs design and select a variety of assessment strategies to obtain useful and timely information about student learning and development and to help students reflect on their own progress.

X. Learning Environment 
Accomplished teachers of students with exceptional needs establish a caring, stimulating, and safe community for learning in which democratic values are fostered and students assume responsibility for learning, show willingness to take intellectual risks, develop self-confidence, and learn to work not only independently but also collaboratively.

XI. Instructional Resources 
Accomplished teachers of students with exceptional needs select, adapt, create, and use rich and varied resources, both human and material.
Professional Development and Outreach

XIII. Reflective Practice

Accomplished teachers of students with exceptional needs regularly analyze, evaluate, and strengthen the quality of their practice. 


Learning Outcomes: Students will be able to:
1.        Critically evaluate the educational needs of the students in their own classroom.
2.        Identify neuropsychological implications for instruction.
3.        Critically evaluate special education methodology as related to theory, research, and application.
4.        Critically reflect on the pedagogy of academic and behavioral practice and implement best practices in the classroom.
5.        Determine changes needed to current classroom curriculum and recommend practices to facilitate these changes.
6.        To identify and access recommended research based best practice in special education.
Text:  Students will use the relevant research literature in the field to support content knowledge for the course.
Course Activities: 
1.        Review of the literature: Students will complete a review of the literature in an area for which advance expertise is desired. This will be a comprehensive review of a minimum of 10 articles, which support development of this knowledge base. Students will write a formal review of each article. Students will also prepare a presentation for classmates regarding the topic as well as an abstracted bibliography.
2.       Instructional Management Plan: Students will create a direct practice plan for implementation of new teaching and curriculum knowledge developed in the course for their classroom or building.
3.       Critical Teaching Reflection: Students will videotape and critique at least one lesson /intervention demonstrating implementation of a new technique implemented with students. This will include a commentary regarding the rationale and effectiveness of this procedure.
Topic Outline
Overview of course
        Accessing web based best practice
        Accessing library resources
Critically evaluating research 
        Exploring seminal works in the field
Critically evaluating personal practice
National Standards in special education
        NBPTS, CEC Ethics of Practice
Neuropsychology and Special Education
        Brain-behavior relationships
        Neuropsychological assessment approaches
        Educational applications 
Current research in academic intervention
        Assessment practices
        Cognitive based academic interventions
        Specialized techniques in literacy instruction
        Direct Instruction
Strategies for differentiated instruction
Current research in behavioral intervention
        Functional assessment teams in schools
        School-wide systems of support
Current research in effective educational models of special education practice
Advances in services for children with intensive needs
Functional interventions
Advances in assistive technology
Transitional needs
                
Bibliography: (Key or essential references only.  Normally the bibliography should be no more than one or two pages in length.  Indicate current library holdings by placing an asterisk [*])
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Broussard, C., George, T., Jones, K., & Northup, J. (Spring 1995). A preliminary comparison of reinforcer assessment methods for children with Attention Deficit Hyperactivity Disorder. Journal of Applied Behavior Analysis, 1, 99-100.  **
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DeMasters, R. H. , & King,S. (1994). Conflict resolution: Teaching social skills. ERIC Document Reproduction Service No. ED 373905.  **
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